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Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 

Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two-day site 

visit. During the visit, the SER team observed classrooms, reviewed selected school documents, and conducted 

focus groups with school leadership, teachers, students, and parents. The SER team analyzed evidence 

collected over the course of the SER to determine the extent to which key actions have been adopted and 

implemented at the school. This report summarizes the ratings in the four domains and related key actions, 

provides evidence to support the ratings, and – based on a rubric – allocates a performance level for each key 

action. More information about the SER process is detailed in the School Effectiveness Review protocol, 

located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Woodhome Elementary/Middle School serves approximately 376 students in Pre-Kindergarten through Eighth 

grade. The school is located on Moyer Ave in the Woodhome Heights community of Baltimore, Maryland.  The 

principal, Ms. Shontel Douglas, has been at the school for seven years. For more information about the 

school’s student demographics and student achievement data, please see the School Profile, located on the 

City Schools website. 
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Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 Teachers plan highly effective instruction. Effective 

1.2 Teachers deliver highly effective instruction. Developing 

1.3 Teachers use multiple data sources to adjust practice. Effective 

1.4 School leadership supports highly effective instruction. Effective 

1.5 Teachers establish a classroom environment in which teaching and learning can occur. Effective 

Domain 2: Talented People  

2.1 The school implements systems to select, develop, and retain effective teachers and 
staff whose skills and beliefs represent the diverse needs of all students. 

Developing 

2.2 The school has created and implemented systems to evaluate teachers and staff against 
individual and school-wide goals, provide interventions to those who are not meeting 
expectations, and remove those who do not make reasonable improvement. 

Effective 

Domain 3: Vision and Engagement  

3.1 The school provides a safe and supportive learning environment for students, families, 
teachers, and staff. 

Developing 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families about school events, policies, and the academic and social 
development of their children. 

Effective 

3.3 The culture of the school reflects and embraces student, staff, and community diversity. Effective 

Domain 4: Strategic Leadership 

4.1 The school establishes growth goals that guide strategic planning, teaching, and 
adjusting of practice to meet student needs. 

Developing 

4.2 The school allocates and deploys the resources of time, staff talent, and funding  
to address the priorities of growth goals for student achievement. 

Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 
 Teachers implement standards-based daily lessons, units, and long-term plans using appropriate 

curriculum planning documents. School leadership and teachers reported that teachers are using the 

Baltimore City Public School curriculum as well as the Springboard, Jacob’s Ladder, Fundations, and 

Building Vocabulary curriculum programs. A review of lesson plans and site visit team observations 

confirmed the implementation of these curriculum programs which are grounded in Common Core 

State Standards.  Specifically, one lesson plan noted the following objective: “Students will be able to 

justify an author’s claim by identifying text evidence to support the claim” which was aligned with CCSS 

RI2.8 “Describe how reasons support specific points the author makes in a text.” 

 

 Teachers design daily lessons that meet learners’ unique needs.  School leadership and teachers 

reported that small instructional groups per data, accommodations, and differentiated activities should 

be included in lesson plans. A review of lesson plans confirmed accommodations and differentiation in 

all lesson plans and small instructional groups in most lesson plans.  Specifically, one lesson plan 

included Guided Reading Lesson Plans for groups of students on two different reading levels.  The 

Guided Reading Lesson Plans included two distinct texts, vocabulary words from the text, and different 

skills focused on with each group of students.  For example, one group focused on retelling the story, 

while the other group focused on explaining how specific images clarify a text. 

 
 Teachers set and track goals based on students’ performance levels.  School leadership stated that goals 

have been established for students based on i-Ready and Text Reading Comprehension (TRC) data in 

addition to ANet data, which teachers confirmed.   School leadership and teachers stated that they are 

tracking students’ progress through unit assessments, exit tickets, and formative assessments as well 

as through progress monitoring. Teachers reported that general goals set for students include students 

making .75 to 1 year’s growth or students increasing their scores by a certain number of points on the 

i-Ready assessment.  A review of posted goals, i-Ready analysis sheets, ANet trackers, and TRC trackers 

confirmed that teachers set and track goals for students. For example, Amplify Data Analysis forms 

indicated the reading level students should attain by administration of the next assessment. 

 

 

 

Key action 1.1: Teachers plan highly effective instruction. Effective 
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 Some teachers use and communicate standards-based lesson objectives and align learning activities 

to the stated lesson objectives. In 50% of classes (n=12), teachers communicated standards-based 

lesson objectives by explaining and/or referencing the objective during the lesson.  Continuing, in 58% 

of classes, the learning activities and resources aligned with the lesson objectives.  In one class, a 

teacher referred to the following posted objective at the end of class: “Prepare for the final unit 

assessment by reviewing prefixes in Unit 5.” During the class, the teacher reviewed prefixes with 

students, provided vocabulary words, and had students analyze words to determine their meanings.   

 

 Most teachers present content in various ways and emphasize key points to make content clear. In 

67% of classes (n=12), teachers presented students with accurate grade-level content aligned to 

appropriate content standards.  In one class, the objective was “I can say diagraph sounds.  I can spell 

words with diagraph sounds.” which was linked to a standard RF.K.2. d “Isolate and pronounce the 

initial, medial vowel, and final sounds (phonemes) in three phoneme words.” Additionally, in 67% of 

classes, teachers presented content in various ways (two or more) to make content clear.  For 

example, in the previously mentioned class the teacher presented content through tapping out 

sounds, blending with arm movements, and emphasizing sounds orally.   Finally, in 75% of classes, 

teachers emphasized important points to focus the learning of content.  In the previously mentioned 

class, the teacher made mention of “tricky” words that did not follow the pattern. 

 

 Some teachers use multiple strategies and tasks to engage all students in rigorous work.  In 58% of 

classes (n=12), teachers scaffolded and/or differentiated tasks by providing rigorous grade-level 

instruction for all students.  In one class, the teacher differentiated by grouping students and assigning 

tasks to students based upon data.  Continuing, in 58% of classes students had opportunities and time 

to grapple with complex texts and/or rigorous tasks.  For example, in one class students were tasked 

with analyzing the author’s answer to determine if the evidence utilized in the article supported the 

author’s claim.  Students were then asked to give examples to support their rationales. 

 

 Some teachers use evidence-dependent questioning. In 50% of classes (n=12), teachers asked 

questions that required students to cite evidence and clearly explain their thought processes.   

Additionally, in 75% of classes, teachers asked questions that were clear and scaffolded.  In one class, 

the teacher asked the following questions during a lesson on the letter ‘E’: “What letter are we doing? 

What picture can you draw for the letter ‘E’? Why did you put the letter there?  Where should I put 

this picture?  

 

                                                            
1 Key action 1.2 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.2: Teachers deliver highly effective instruction.1 Developing 
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 Most teachers check for student understanding and provide specific academic feedback. In 50% of 

classes (n=12), teachers conducted one or more checks for understanding that yielded useful 

information at key points throughout the lesson. In 58% of classes, teachers gave students specific 

academic feedback to communicate current progress and next steps to move forward.   In one class, 

the teacher circulated to check students’ answers and gave the following feedback to a student: “As I 

go around I see a lot of you getting the first question right, but you are having trouble with number 

two.  Go back to your notes. What do they say?…” 

 

 Some teachers facilitate student-to-student interaction and academic talk. In 50% of classrooms 

(n=12), teachers provided multiple or extended opportunities for student-to-student interaction and 

academic talk.  In 17% of those interactions, students engaged in discussions with their peers to make 

meaning of the content or deepen their understanding.  In one class, a teacher provided an extended 

opportunity for small groups of students to read a chapter of a text and answer scaffolded questions. 

Finally, in 58 % of classes, students used academic talk, and when necessary, teachers consistently 

and appropriately supported students in speaking academically.   For instance, in one class, students 

identified and discussed textual evidence to support their answers. 

 
 

 

 Teachers analyze students’ progress toward goals. School leadership and teachers reported that data 

analysis occurs during collaborative planning meetings.  School leadership and teachers reported that 

once trends are analyzed from the data and small groups are formed, teachers implement strategies 

to address students’ areas of growth, and students are reassessed.  Aside from collaborative planning 

meetings, teachers stated that they are collecting and analyzing data from formative assessments in 

order to determine strategies needed to address students’ areas of growth.  Review of data analysis 

forms confirmed that teachers are analyzing data and generally included the following steps after data 

collection: identifying students’ skill deficits and implementing strategies to address the deficits.  

Additionally, some data analysis forms required teachers to identify dates for reassessment.  

 

 Teachers modify instruction in response to data. School leadership and teachers reported that 

teachers modify instruction through implementing small instructional groups based upon i-Ready, 

TRC, and ANet data.  Additionally, school leadership and teachers reported that teachers are re-

teaching skills and differentiating homework to provide additional practice on certain skills.  Teachers 

added that they are making modifications by scaffolding difficult concepts and chunking texts.  A 

review of a section labeled instructional plan on one data analysis sheet indicated that the teacher 

would implement the following instructional strategies to address students’ deficits in counting: “give 

students multiple opportunities to count objects and add objects to practice counting on”, “use a 

number line to count up or back”, and “emphasize counting strategies”, and others. 

Key action 1.3: Teachers use multiple data sources to adjust practice.  Effective 
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 Teachers appropriately recommend students for some tiered interventions including opportunities 

for acceleration.  School leadership and teachers reported that interventions are primarily provided 

through small group instruction to address the needs of students in need of enrichment and 

acceleration, which a review of small group and guided reading lesson plans confirmed. Teachers also 

reported that some reading and math interventions are provided in the after-school program (AFC) 

through i-Ready lessons. School leadership and teachers stated Gifted and Advanced Learning (GAL) 

opportunities are also provided through small group instruction through the use of the Jacob’s Ladder 

curriculum in second and third grades.  School leadership added that the curriculum would be 

implemented for fourth and fifth grades next year.  School leadership and teachers reported that 

seventh and eighth grade classes are homogenously grouped, and teachers are implementing the 

Springboard curriculum for students identified as Gifted and Advanced Learners.  

 

 

 School leadership holds and promotes an instructional vision of high student achievement.  School 

leadership reported that instruction should ensure that children are at or above grade level, are able 

to articulately communicate their thoughts through speaking and writing, are able to exhibit fluency 

in math, and think critically to problem-solve.  When asked about strategies to support the 

instructional vision, school leadership stated that “explicit modeling is the number one high yield 

strategy” implemented to support the curriculum.  Additionally, school leadership stated that 

instruction should be differentiated and teachers should augment instruction with the use of anchor 

charts and graphic organizers.  Teachers confirmed that instruction should prompt students to engage 

in academic conversations and be differentiated to meet students’ needs.  Teachers also stated that 

students should be able to engage in academic conversations and exhibit fluency in mathematical 

processes. A review of the professional development plan indicated that in school year three (2017-

18) teachers would “become efficient in the implementation of literacy and informational standards”. 

 

 School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons, and pacing.  School leadership and teachers reported that oversight 

of planning and pacing occurs through informal observations and lesson plan checks as well as during 

collaborative planning meetings. Specifically, school leadership reported that a component of 

collaborative planning meetings is a check-in around pacing, which teachers and a review of 

collaborative planning agendas confirmed.  Collaborative planning agendas also confirmed that 

teachers are planning components of lessons during collaborative planning meetings. 

 

 

 

 

Key action 1.4: School leadership supports highly effective instruction. Effective 
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 School leadership provides formative feedback and guidance to teachers about the quality of 

planning, teaching, and adjustment of practice. School leadership and teachers reported that teachers 

receive feedback after each informal observation (which occur two-three times per week) in either 

verbal or written form.  A review of feedback on lesson plans and from informal observations 

confirmed the feedback provided to teachers.  For example, the following feedback was provided to 

a teacher on lesson plans “…we write our objectives in the know and do format…we use the standard 

as the know part and by is how they will accomplish the goal”.  Additionally, the following feedback 

was provided after an informal observation focused on small group instruction:   What’s Working- 

“small groups were happening, all groups were on task, you were conducting progress monitoring 

with a student”.  Questions-What were the students on at the table?  It should be time spent on 

specific learning sites to work on specific skills…Front Row or Starfall.” 

 

 School leadership demonstrates an understanding of data analysis and ensures the use of a complete 

student learning data-cycle. School leadership and teachers stated that teachers are completing the 

data analysis forms after each administration of i-Ready, which a review of data analysis forms 

confirmed.  School leadership reported that the monitoring of teachers’ action plan implementation 

is conducted through reteach plans.  A review of a Community Learning Network 3 Leadership Re-

Teach/Re-Assess Monitoring Form included notes from the principal about when re-teaching of 

certain standards was observed and when data from a subsequent re-assessment were analyzed.  

 
 

 

 Most teachers implement routines to maximize instructional time. In 83% of classes (n=12), students 

were idle for very brief (less than 2 minutes) periods of time while waiting for the teachers. 

Specifically, in one class students had the all of the materials needed for class and the teacher was 

prepared by having the video clip and process chart prepared for class.  In 75% of classes, routines 

and procedures ran smoothly with minimal or no prompting from the teacher. In one class, students 

followed a specific procedure to collect materials for their group assignments. 

 

 Teachers build a positive, learning-focused classroom culture. In 83% of classes (n=12), teachers’ 

interactions with students were positive and respectful. For instance, in one class, the teacher gave 

“high-fives for correct answers”.  Also, in 100% of classes, students’ interactions with the teachers 

were positive and respectful. Students responded promptly and respectfully to teachers’ requests.  

Finally, in 92% of classes, student to student interactions were positive and respectful. In most 

interactions, students related positively to one another. 

                                                            
2 Key action 1.5 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.5: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Effective 
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 Most teachers reinforce positive behavior and redirect off-task or challenging behavior. In 75% of 

classes (n=12), teachers promoted and reinforced positive behavior.  In one class, the teacher 

rewarded students with tickets for appropriate behaviors.   Continuing, in 67% of classes, students 

were on task and active participants in classwork and discussions.  Lastly, in 75% of classes, teachers 

addressed behavioral issues (if any) with minimal interruption to instructional time (2 minutes or less).  

In most classes, teachers’ redirection of students occurred swiftly and diffused the behavior. 
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Domain 2: Talented People 

 

 School leadership has created and implemented an organizational and staffing structure that meets 

the diverse needs of all students. School leadership and teachers reported that the school has acquired 

a behavior specialist position, an art teacher through the Art with a Heart program, and social skills 

classes for middle school students through Renaissance Life.  An invoice from Art with a Heart 

confirmed the art teacher.  In addition to the art teacher, school leadership and teachers reported 

students have opportunities to take the following resource classes: physical education, music, and 

technology, which a review of the school’s roster confirmed.  Continuing, school leadership and 

teachers reported that the school has one school psychologist (full-time), one social worker (part-time), 

a speech pathologist (part-time), and an occupational therapist (part-time).  School leadership also 

reported that the school offers counseling through All Walks of life and Hope Health. 

 

 School leadership leverages a pipeline for staff recruitment and uses a measure and includes 

stakeholders in the assessment of candidates.  School leadership and teachers reported that candidates 

are acquired through Urban Teacher Center (UTC), Teach for America (TFA), and the Baltimore City 

Teaching Residency (BCTR).  A review of a UTC commitment form confirmed the partnership with UTC.   

School leadership and teachers reported that usually candidates interview with the Instructional 

Leadership Team (ILT) and in some cases, other teachers from the candidates’ prospective grade level.   

School leadership and teachers reported that candidates who interview during the summer may only 

interview with school leadership.  A review of an interview sign-in sheet and a completed rubric 

confirmed the interview process.   

 

 School leadership includes staff members and other stakeholders in the development and retention of 

effective teachers and staff. School leadership and teachers reported that teachers on the ILT develop 

other teachers through serving as buddy teachers, leading collaborative planning meetings, supporting 

teachers in need of assistance, providing professional development, and conducting ghost walks.  

School leadership and teachers also reported that teachers are being developed by district support 

staff (leading collaborative planning), Improving Ed, and through Scholastic Books.  A review of emails 

and Check-In School Support Forms from district support staff and from Improving Ed, respectively, 

confirmed the support provided to teachers. Regarding retention, school leadership and teachers 

reported that the school has an active hospitality committee that plans social outings and events for 

teachers in addition to recognizing staff events during various life events such as marriages, births, and 

loss of loved ones.  In addition to the hospitality committee, school leadership and teachers reported 

that the school community is very supportive of one another.  Teachers added that they enjoy working 

with the families and students, they enjoy working in a small school setting which allows them to take 

on a variety of roles, and they appreciate how school leadership pushes them to grow professionally. 

Key action 2.1: The school creates and implements systems to select, 
develop, and retain effective teachers and staff whose skills and beliefs 
represent the diverse needs of all students. 

Developing 
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 School leadership has created mentoring and other induction programs, when applicable, to mostly 

support the development of all new teachers and staff and monitors the program’s effectiveness. 

School leadership and teachers reported that mentors are assigned to new teachers and that the 

structure of the mentoring program is that teachers meet once per month as a whole and once per 

month on an individual or small group basis with their mentor.  Some teachers reported that they also 

rely on team members or members of the ILT for support as well. A few teachers reported that 

sometimes the mentor has additional responsibilities and is assigned to other duties, and although 

willing, is unable to provide additional support that may be needed.  School leadership and teachers 

reported that the school hosted a New Teacher Induction for teachers.  School leadership reported 

that effectiveness of the mentoring program is monitored through informal observations. A review of 

Mentor Accountability Logs and New Teacher Meeting Agendas confirmed the support provided to 

new teachers. 

 
 

 

 School leadership makes full use of the evaluation system to develop faculty and staff capacity. School 

leadership and teachers reported that the formal observation process includes the pre-observation 

conference, the observation period, and the post observation conference. School leadership and 

teachers stated that feedback from formal observations includes strengths, areas of growth, and next 

steps.  Teachers added that formal observation feedback given by school leadership has been 

beneficial to their practice. A review of formal observation Feedback Planning Tool revealed feedback 

given as Targeted Questions, Strengths, Areas for Improvement, and Next Steps.  Examples of 

feedback included: “Strengths-Providing the small group grade level exposure to the text; Areas of 

Improvement-Providing students more guidance on the transition portion from small group to 

independent practice; and Next Steps-Check on the independent groups during the time the small 

group has been given a task at the small group area.” 

 

 School leadership provides timely support and interventions to struggling teachers and staff as 

indicated by data and/or informal or formal observations and holds them accountable for 

performance. School leadership stated that teachers in need of support are identified through 

informal and formal observations, a review of lesson plans, as well as parent concerns.  Teachers 

confirmed the informal and formal observations and added that teachers may also self-identify as 

needing assistance.  School leadership and teachers reported that supports for struggling teachers 

include modeling of lessons, co-planning lessons, reviewing lesson plans, and peer observations. A 

review of Memos of Concern and a Performance Improvement Plan documented the following 

supports provided by school leadership for struggling teachers:  increased observation and feedback 

cycles, lesson plan monitoring, and peer mentoring. 

Key action 2.2: The school has created and implemented systems to 
evaluate teachers and staff against individual and school-wide goals, 
provide interventions to those who are not meeting expectations, and 
remove those who do not make reasonable improvement. 

Effective 
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 School leadership engages faculty in a school-wide professional development plan based on identified 

needs and in alignment with the school’s instructional vision. School leadership reported that the 

school has a three-year professional development plan and is currently in year three of the plan.  

School leadership reported that the focus of professional development has been small group 

instruction, math fluency, and increasing needs and supports for gifted and advanced learners, which 

review of a Three-year Professional Development Plan confirmed.  Teachers confirmed the emphasis 

on small group instruction and gifted and advanced learners.  Teachers added that they have also 

received professional development on Academic Discourse, which is a district initiative.   
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Domain 3: Vision and Engagement3 

 

 The school community shares an understanding of, and commitment to, the school mission, vision, and 

values, including an understanding of strategic goals and initiatives.  According to the school’s 

handbook, the vision of the school is the following: “Woodhome strives to develop an engaging and 

nurturing learning environment for students that create academically, socially, and culturally proficient 

students that are college and career ready.”  School leadership and teachers reported that components 

of the vision include creating academically proficient students that are college and career ready, 

culturally proficient students, and socially prepared students.  Parents and students generally spoke to 

preparing students for the future by providing an education that prepare students for high school.  

School leadership reported that initiatives aligned to the vision include the professional development 

for teachers around how to engage gifted and advance learners as well as the push to provide 

differentiated instruction.  Teachers confirmed the emphasis on gifted and advanced learners and 

added that restorative practices, the implementation of Positive Behavior Intervention and Supports, 

the variety of club and activities in the after-school program, in addition to the male mentoring program 

support the vision.  Parents and students confirmed the variety of activities provided to students. 

 

 Students and staff feel physically and emotionally safe. Families feel somewhat physically and 

emotionally safe at the school. School leadership and teachers reported that the school strictly adheres 

to the policy of having visitors sign in at the front office before being allowed in the building, in addition 

to exterior doors being locked. School leadership added that the school’s custodian regularly monitors 

entrances to ensure that doors are secure.  School leadership and teachers also reported that the school 

has a behavior specialist that monitors the halls and the cafeteria. Students confirmed that doors are 

locked and visitors must sign-in at the main office. Parents stated that the school is safe, but expressed 

concern about the frequency of lockdown, fire, and active shooter drills as well as the safety of the 

evacuation plan.  A Staff Meeting agenda on March 5, 2018 revealed that the staff discussed safety 

protocols for recess.  An email dated April 2, 2018 showed dates for the following drills:  fire and 

lockdown.  Regarding emotional safety, school leadership and teachers reported that teachers build 

relationships with students.  Students reported that they can go to adults with any issues and that the 

school has a social worker with whom students can speak.  In terms of their own emotional safety, 

teachers reported that they feel safe with one another and over time, have grown to be comfortable 

expressing ideas and concerns to school leadership.  Finally, parents reported that there are some 

incidents of bullying amongst students and reported that teachers’ responses have not always 

addressed parents’ concerns. 

 

 

 

                                                            
3 The Parent Focus Group was comprised of fewer than six parents. 

Key action 3.1: The school provides a safe and supportive learning 
environment for students, families, teachers, and staff. 

Developing 
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 School leadership establishes structures for the acknowledgement and celebration of student, faculty, 

and staff success. School leadership and teachers reported that students are recognized and celebrated 

through Student of the Month recognitions, Positive Behavior Intervention and Supports (PBIS), 

attendance initiatives, and during award ceremonies. A review of certificates and awards assembly 

programs confirmed that students are recognized and celebrated for attendance, academic 

achievement, and citizenship. Teachers and parents added that teachers recognize students during 

classroom celebrations. Students confirmed the previously mentioned celebrations and added that 

they receive shout-outs during the announcements. Regarding staff celebrations, school leadership, 

and teachers reported that staff are recognized and celebrated through Teacher/Staff of the Month 

nominations, kudos in staff meetings, planned events through the Sunshine Committee, and random 

acts of kindness such as meals.  A review of emails and a Woodhome Staff and Teacher Monthly 

Recognition tracker confirmed the recognition of a teacher and staff member for each month along 

with the gift received. 

 

 The school develops some systems that proactively attend to individual students’ social and emotional 

needs.  School leadership and teachers reported that the school attempts to cultivate a positive climate 

through the PBIS program (Positive Behaviors Interventions and Supports).  Continuing, school 

leadership and teachers reported that the school provides counseling for students through a 

partnership with All Walks of Life Counseling Services.  School leadership and most teachers reported 

that teachers received training on restorative practices.  To that end, school leadership reported that 

teachers should implement restorative circles daily, however a few teachers stated they conducted 

circles sometimes or not all (due to lack of training).  School leadership and teachers reported that the 

school recently implemented a mentoring group called Men of Distinction, which a review of the flyer, 

program application, and expectations confirmed. Parents confirmed the mentoring group and added 

that the school also has a psychologist and social worker to support students.  Parents also stated that 

more social and emotional supports are needed at the elementary level. Students reported that the 

school offers social skills classes to middle school students through the Renaissance Center as well as a 

variety of clubs after school where students can have fun and continue to learn such as The Good News 

club, the robotics club and the book club. School leadership confirmed social skills classes through the 

Renaissance Center and reported that the social worker conducts a girls group with some girls in the 

elementary school. 
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 The school uses multiple strategies, languages, and vehicles to communicate information about school 

progress, policies, events, and the academic and social development of students to families and the 

community. School leadership, teachers, students, and parents reported that the school communicates 

through Parent Link, the school’s app, flyers, Class Dojo, and parent conferences. Some teachers added 

that monthly newsletters are sent to families, which review of newsletters confirmed.  Students added 

that the school communicates with families through phone calls and emails.  Parents added that 

sometimes flyers are not received in a timely manner but stated that the school’s app and 

communication through Parent Link have been helpful in communicating events even when they have 

received flyers late.  Parents also stated that communication overall has improved.  Review of numerous 

flyers, letters, and notifications regarding the school’s app confirmed these methods of communication. 

 

 The school establishes regular structures for two-way communication, which facilitate opportunities 

for families and the community to participate in or provide feedback on school-wide decisions. School 

leadership and teachers reported that the school has a School Family Council (SFC) that meets monthly 

as well as a Parent Teacher Association (PTA).  Parents confirmed the PTA.  School leadership and 

parents reported that the school is currently working to capitalize on the parents’ attendance at school-

wide events to increase parent participation in the PTA.  A review of the SFC Engagement Plan and 

monthly PTA agendas confirmed these meeting structures for parents. 

 

 School leadership establishes multiple structures for frequent communication with teachers and staff 

members regarding policies, progress, and school culture. School leadership, teachers, and student 

support staff reported that the school leadership communicates with staff through emails, weekly 

updates, meetings, and face to face interactions. A review of emails, memos, and meeting agendas 

confirmed these methods of communication. Also, a review of the Woodhome Elementary/Middle 

School Weekly Meeting Agenda Weekly/Monthly Meeting Schedule confirmed the following teacher 

meetings:  Student Support Team, Instructional Leadership team, New teacher PLC, Literacy PLC, Math 

PLC, GAL team, Staff, and more. 

 

 

 
 School leadership, teachers, and staff build strong relationships with families and community 

stakeholders from diverse backgrounds. School leadership and teachers reported that the school has 

held a vast array of events such as back to school night, literacy night, STEM night, women’s history 

program, father/daughter dance, mother/son brunch, and community day, which parents, students, 

Key action 3.2: The school cultivates and sustains open communication and 
decision-making opportunities with families about school events, policies, 
and the academic and social development of their children. 

Effective 

Key action 3.3: The culture of the school reflects and embraces student, 
staff, and community diversity.  

Effective 
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and review of numerous flyers and programs confirmed.  Continuing, school leadership, teachers, 

students, and parents reported that the events are well attended, which a review of sign-in sheets from 

events and programs confirmed. Additionally, school leadership, teachers, student, and parents 

reported that the school has a food pantry. 

 

 The school’s curricula, resources and programs consider linguistic, socioeconomic, and some cultural 

diversity.  School leadership, teachers, students, and parents reported that students may take a foreign 

language of their choice through a software language program. Regarding socioeconomic diversity, 

school leadership, teachers, students, and parents reported that the school offers a monthly 

distribution through the food pantry as well as a uniform closet. A review of flyers confirmed that the 

food pantry is available for families in need. School leadership reported that the school has been able 

to provide Baltimore Gas & Electric and housing assistance through a partnership with the mayor’ office.  

Teachers reported that the school has given coats, and holiday dinners to families in need. In 

consideration of cultural diversity, school leaders, teachers, students, and parents reported that the 

school has held a variety of cultural events such as the Women’s History Program, the Heritage 

Program, and the winter holiday celebration, which a review of flyers confirmed.  The previously 

mentioned stakeholders also reported that students have attended field trips to the Baltimore Museum 

of Industry, the Baltimore Aquarium, Port Discovery, the Maryland Science Center, the Spy Museum, 

and a historical plantation. In terms of cultural diversity in the curriculum, school leadership reported 

that students are exposed to culture through reading materials such Tooth on a Roof.  However, 

teachers reported that their curriculum programs are lacking in diversity and they insert cultural 

diversity where they can. 

 

 The school maintains a positive school culture and climate.  School leadership reported that positivity 

in the school’s climate can be attributed to a decrease in heat tickets (incident reports), a lower number 

of suspensions, better staff and student attendance rates, and more comfort on the part of parents to 

share their feelings.   Teachers reported that there has been a push to cultivate a more collaborative 

school culture amongst all school stakeholders. Parents reported that students say a pledge each 

morning to reiterate positive behavioral expectations, which members of the site visit team observed.  

Parents reported that the principal is approachable, adding that the students feel comfortable 

communicating directly with her.  Students stated that they enjoy the hands-on learning activities in 

some classes and the relationships with teachers and their peers.  While on site, members of the team 

observed that the building was clean and well-lit with posters and student work posted throughout the 

school.  Continuing, site visit team members noticed orderly, chaperoned transitions and staff 

monitoring hallways during class time.  Finally, the site visit team observed hospitable staff throughout 

the school including the main office. 
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Domain 4: Strategic Leadership 

 
 School leadership and teachers establish goals for the improvement of student learning that are 

measurable and aligned to student need and school improvement. School leadership stated that 

district staff and school leadership established the goals, which teachers confirmed.  Teachers added 

that once a draft of the goals was presented, teachers brainstormed strategies that could help the 

school attain the goals. School leadership and some teachers reported, and a review of the principal’s 

First Conference Report confirmed the school-wide goals are as follows: Goal #1- We will increase the 

percentage of level 4 and 5 in 3rd grade literacy from 9.8% to 14.6% in literacy as indicated by the 

Partnership for the Assessment of Readiness for College and Careers (PARCC) (4th-13.6 to 18.6, 5th-7.7 

to 12.7, 6th-7.3 to 12.3, 7th-7.3 to 12.3, 8th-2.8 to 7.8); Goal #2 -We will increase the percentage of level 

4 and 5 in 3rd grade mathematics from 20% to 25% as indicated by the PARCC assessment. (4th -15.9%-

20.9%, 5th-11.5%- 16.5%, 6th – 7.3% -12.3%, 7th- 5.6%- 10.6%, 8th-5.3-10.3%, 8th (Algebra)-5.3 to 10.3); 

and Goal #3 By June 2018 the attendance rate will increase by 6% points from 89.3 in 2015/16 to 95% 

in 2017/18. Some teachers were able to speak to the academic goals and all teachers were able to 

speak to the attendance goal.  School leadership reported that a Gifted and Advanced Learning (GAL) 

goal was added later in the school year, which is to increase the number of GAL students scoring 4 

and 5 in math and literacy on PARCC by 100%. 

 

 School leadership ensures the alignment of some school goals, action plans and key priorities.  School 

leadership and some teachers reported that professional development and implementing high yield 

instructional strategies (small groups and intervention) are aligned to the academic goals.  Some 

teachers added that peer observations, parent workshops, and academic incentives are also aligned 

to the academic goals of improving PARCC.  School leadership and teachers reported that displays of 

the attendance goal, incentives such as attendance parties, and the work of the attendance team 

(documentation and communication with parents) are aligned with the attendance goal. However, 

when asked, all teachers were not aware strategies aligned to all school-wide goals, specifically the 

academic goals. A review of the principal’s first conference report noted the following strategies 

aligned with the academic goals:  Observation and feedback cycles, professional development, peer 

observations, funding for instructional materials, and data analysis protocol implementation.  The 

following goals were noted in alignment with the attendance goal:  an attendance team that meets 

monthly to analyze attendance data and create action plans to address concerns, professional 

development to build culture and climate, allocation of funding toward incentives programs and 

recognition programs. 

 

 

 

Key action 4.1: The school establishes growth goals that guide strategic 
planning, teaching, and adjusting of practice to meet student needs. 

Effective 
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 School leadership and staff participate in regular analysis of school-wide data and revisit and adjust 

action plans as needed. School leadership and teachers reported that staff are examining data in 

monthly faculty meetings, specifically attendance, PARCC, i-Ready, Text Reading Comprehension 

(TRC), and Positive Behavior Intervention and Supports. A review of a staff meeting agenda from 

January 8, 2018 indicated that staff reviewed PARCC goals and data.  Also a presentation on climate 

from February 5, 2018 indicated that staff reviewed the attendance goal in addition to strategies that 

could be implemented to achieve the goal.  Continuing, school leadership and teachers reported that 

school-wide data is also analyzed in Instructional Leadership Team (ILT) meetings in addition to Gifted 

and Advanced Learning, ANet, unit assessment, climate, and peer observation data. A review of ILT 

agendas showed that the ILT reviews school-wide data as it relates to the school-wide goals, school-

wide initiatives, budget, and implementation of district initiatives. 

 

 

 
 Budget distributions and resource allocations somewhat support teaching and learning. School 

leadership reported that one goal throughout the budgeting process regarding staffing has been to 

keep class sizes small.  To this end, school leadership reported that the school has two teachers per 

grade level for the lower elementary grades.  School leadership also reported that Experience Corps 

members support teachers in primary classes with small group instruction.  Additionally, school 

leadership reported that other staffing investments include the lead teacher and the behavior 

specialist.  Teachers confirmed the staffing structure for the primary grades as well as the lead teacher 

and behavior specialist positions, however some teachers reported that classes are larger at a few 

grade levels, which parents confirmed.  At the time of the site visit, students reported that they had 

no long-term substitute teachers and believed that there was sufficient staff in the school. A review 

of an invoice confirmed the acquisition of an art teacher through the Art with a Heart program. 

Regarding materials, school leadership reported that the school has purchased curriculum for the 

Gifted and Advanced Learning program including the Springboard and Jacob’s Ladder curriculum, M 

Squared and M Cubed instruments in addition to Fundations and resources for the early childhood 

classes.  Invoices for Springboard and Building Vocabulary confirmed the purchase of these curriculum 

programs. School leadership also reported that the school acquired some requested materials 

(through partnerships) for music class and teachers have been able to participate in professional 

development via conferences.  Teachers, student support staff, and students reported that they have 

the materials they need and are able to request materials.  Parents reported that materials are 

sufficient for the most part, but a few parents recalled a lack of copy paper for teachers at one point 

during the year. In terms of technology, school leadership and some teachers reported that 

classrooms are equipped with document cameras and projectors.  School leadership and teachers 

reported that the school is equipped with a computer lab (33 computers) and one laptop cart for the 

school, which student support staff and students confirmed.  School leadership reported that the 

Key action 4.2: The school allocates and deploys the resources of time, staff 
talent, and funding to address the priorities of growth goals for student 
achievement.  

Effective 
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school has recently acquired wireless internet, which teachers confirmed.  Teachers and parents 

reported that more technology is needed to meet the vision statement of creating 21st century 

learners and preparing students to engage with technology. 

 

 School leadership leverages teacher and staff talent, expertise, and effectiveness by delegating 

essential responsibilities and decisions to appropriate individuals. School leadership reported that 

teachers are asked to identify clubs and committees on which they desire to participate, which 

teachers confirmed.  Teachers added that school leadership frequently delegates responsibilities 

according to teachers’ strengths and interests. Hence, school leadership and teachers reported that 

teacher lead initiatives such as Positive Behavior Interventions and Supports and Family Community 

Engagement in addition to the Instructional Leadership Team, and afterschool clubs.  A review of 

Chair/Co-Chair tracker for clubs and committees, PBIS minutes, ILT agendas, and the Hospitality 

Committee sign-up sheet confirmed that teachers participate participation and leadership. 

 

 School leadership consistently provides and focuses common staff time on instructional practices and 

development in support of student achievement.  School leadership and teachers reported that 

collaborative planning meetings are held on Tuesdays and Wednesdays and are facilitated mostly by 

the lead teacher, and sometimes by members of the ILT.  School leadership and teachers reported 

that lesson plans, data analysis, and some professional development occurs during this time.  A few 

teachers reported that collaborative planning time does not always occur as it should due to the many 

responsibilities of the lead teacher, however as previously mentioned, sometimes ILT members 

facilitate the meetings.  School leadership reported being aware of the challenges that exist with the 

timing of collaborative planning meetings and as such has adjusted the schedule and restructured 

collaborative planning time for the upcoming school year. A review of collaborative planning agendas 

confirmed an emphasis on curriculum tasks, data analysis, and creating action plans to address data. 

 

 The school collaborates with families and community partners to garner resources to meet the needs 

of students and the school. School leadership, teachers, student support staff, students, and parents 

reported that the school has a high rate of parent volunteerism.  Continuing, the previous 

stakeholders reported that families sign up to volunteer for events at Back to School Night, receive 

“save the dates” shortly thereafter, and contact from the school a short time prior to the event.  

Events parents sign up for include set up, clean up, or chaperoning Harvest Day, Daddy/Daughter 

Dance, Mother/Son Brunch, Awards Ceremonies, and Field Trips, which a review of sign-sheets 

confirmed.  School leadership and teachers reported that the school has several community 

partnerships including New Psalmist (funding for curriculum, programs, and incentives, liaising with 

other partners), Parkville Baptist Church (club sponsorship, volunteers, supplies), All Walks of Life 

Counseling (counseling services, volunteers, holiday baskets for families in need) MECU (stocks in the 

future, funding for trips and incentives), Olympia Foods, Giant Grocery Store, Dominic’s Pizza, Fenwick 

Bakery, and Sam’s Club (food donations and/or fundraising opportunities).  Review of a community 

partner’s list confirmed partnerships with Parkville Baptist Church, New Psalmist Baptist Church, All 

Walks of Life, and others. 
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types4 and multiple sources5 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

                                                            
4 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
5 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Evidence Relating to Strength of 

Adoption/Implementation Key: 

Not Effective: 

Developing:     

Effective: 

Highly Effective:  

 

Effective:  

 

Highly Effective 
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Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the 12 classroom observations that were conducted.  

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective 
 

50% 42% 8% 

Learning activities and resources align with lesson objective 
 

58% 8% 33% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content  
 

67% 33% 0% 

Alternate presentation of content 
 

67% 8% 25% 

Emphasis of Key Points 
 

75% 0% 25% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks 
 

58% 17% 25% 

Opportunities To Engage With Complex Texts and Tasks 
 

58% 33% 8% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification 
 

50% 8% 42% 

Clear And Scaffolded Questions 
 

75% 17% 8% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 50% 50% 0% 

Specific, Academic Feedback 58% 33% 8% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 

Opportunities for student-to-student interaction 
 

50% 8% 42% 

Evidence-based discussions 
 

17% 33% 50% 

Student academic talk 
 

58% 33% 8% 
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TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  83% 8% 8% 

Smooth routines and procedures  75% 17% 8% 

TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 83% 17% 0% 

Student-to-teacher interactions 100% 0% 0% 

Student-to-Student interactions 92% 8 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, 
and De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  75% 0% 25% 

Off-task behavior  67% 25% 8% 

Time impact of redirection/discipline or off-task behavior 75% 17% 8% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

 

None 

 

Domain 2: Talented People 

 

None 

 

Domain 3: Vision and Engagement 

 

None 

 

 

Domain 4: Strategic Leadership 

 

None 
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Appendix C: SER Team Members 
 

The SER visit to the Woodhome Elementary/Middle School was conducted on April 24-26, 2018 by a team 

of representatives from Baltimore City Public Schools. 

Katherine Harris Toler is a Program Evaluator II in the Office of Achievement and Accountability in 

Baltimore City Public Schools.  Prior to joining OAA, Ms. Toler was a District Mentor in the Office of Teacher 

Support and Development.  In Baltimore City Public Schools, Ms. Toler has served as teacher, Academic 

Coach, Dean of Instruction, and High School Administrator.  Ms. Toler has also served as teacher in the 

Anne Arundel County Public School System, the Baltimore County Public School System and the Vance 

County Public School System in North Carolina.  She holds a B.A. in English with a Concentration in 

Secondary Education from North Carolina Central University and a Masters of Education in School 

Improvement Leadership from Goucher College. 

Brianna Kaufman is the Manager for the School Effectiveness Reviews in the Office of Achievement and 

Accountability in Baltimore City Public Schools. Brianna began her career as an elementary art teacher in 

Bryan, TX. After obtaining her Master’s degree, she interned and worked at a number of art museums in 

the education department including the: Dallas Museum of Art, The National Gallery of Art in DC, and the 

Walters Art Museum. In 2008, Brianna made the shift from art education to general education reform as 

a Program Manager at the Fund for Educational Excellence. There she managed a grant from the Bill and 

Melinda Gates Foundation that focused on College and Career Readiness. Prior to joining OAA, Brianna 

worked as the College and Career Readiness Education Specialist for Baltimore City Public Schools. Brianna 

holds a Bachelor’s degree in elementary education from Texas Lutheran University, a Master’s degree in 

Art Education from University of North Texas, and a Master’s of Business Administration from Loyola 

University in Maryland.  

John Neubauer is the Coordinator of World Languages in the Office of Literacy, Language, and Culture for 

Baltimore City Public Schools.  After living abroad for several years, Mr. Neubauer returned to Baltimore 

in 1986 to teach at Baltimore City College High School where he served on the World Languages’ faculty.  

During his tenure at City College, he specialized in Latin, French, and German language and cultural 

instruction.  Concurrently, he served as teaching faculty and Academic Coordinator for the Maryland 

Gifted and Talented Center at the University of Maryland, College Park.  In addition to teaching at the high 

school level, Mr. Neubauer has served as an Assistant Principal at Forest Park High School.  Mr. Neubauer 

holds a B.A. in French from Towson University and an M.A. in Educational Leadership from the College of 

Notre Dame of Maryland. 

 

Maria Reamore is the ESOL Coordinator in the Office of Teaching and Learning in Baltimore City Public 

Schools. Additionally, she serves as part time faculty in the TESOL programs at Notre Dame of Maryland 

University and University of Maryland – Baltimore County.  Prior to becoming the ESOL Coordinator, Ms. 

Reamore served in a number of capacities with the City Schools’ ESOL program over the last 20 years 

including classroom teacher, teacher mentor, and Educational Associate.  Ms. Reamore also taught 

English at Seirei Junior College in Akita, Japan for three years.  She holds a B.A. in History with a 
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concentration in Secondary Education and a Masters of Education in Educational Leadership from Notre 

Dame of Maryland University.  

  

 

 

 

 


