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Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 
Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two-day site 

visit. During the visit, the SER team observed classrooms, reviewed selected school documents, and conducted 

focus groups with school leadership, teachers, students, and parents. The SER team analyzed evidence 

collected over the course of the SER to determine the extent to which key actions have been adopted and 

implemented at the school. This report summarizes the ratings in the four domains and related key actions, 

provides evidence to support the ratings, and – based on a rubric – allocates a performance level for each key 

action. More information about the SER process is detailed in the School Effectiveness Review protocol, 

located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Furman L Templeton Preparatory Academy serves approximately 488 students in Pre-Kindergarten through 

Fifth grade. The school is located on Pennsylvania Ave. in the Upton community of Baltimore, Maryland.  The 

principal, Dr. Evelyn Perry, has been at the school for three years. For more information about the school’s 

student demographics and student achievement data, please see the School Profile, located on the City 

Schools website. 
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Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 Teachers plan highly effective instruction. Effective  

1.2 Teachers deliver highly effective instruction. Developing 

1.3 Teachers use multiple data sources to adjust practice. Effective 

1.4 School leadership supports highly effective instruction. Effective 

1.5 Teachers establish a classroom environment in which teaching and learning can occur. Effective 

Domain 2: Talented People  

2.1 The school implements systems to select, develop, and retain effective teachers and 
staff whose skills and beliefs represent the diverse needs of all students. 

Effective 

2.2 The school has created and implemented systems to evaluate teachers and staff against 
individual and school-wide goals, provide interventions to those who are not meeting 
expectations, and remove those who do not make reasonable improvement. 

Effective 

Domain 3: Vision and Engagement  

3.1 The school provides a safe and supportive learning environment for students, families, 
teachers, and staff. 

Highly Effective 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families about school events, policies, and the academic and social 
development of their children. 

Highly Effective 

3.3 The culture of the school reflects and embraces student, staff, and community diversity. Effective 

Domain 4: Strategic Leadership 

4.1 The school establishes growth goals that guide strategic planning, teaching, and 
adjusting of practice to meet student needs. 

Effective 

4.2 The school allocates and deploys the resources of time, staff talent, and funding  
to address the priorities of growth goals for student achievement. 

Effective 

4.3 The school’s board of trustees (or operator) provides component stewardship and 
oversight of the school (For schools that are overseen by an autonomous board of 
trustees or operator) 

Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 
 Teachers implement standards-based daily lessons, units, and long-term plans using appropriate 

curriculum planning documents.  School leadership and teachers reported that teachers use the 

following curriculum planning documents:  the Wonders curriculum for English Language Arts, Eureka 

Mathematics curriculum; the FOSS science curriculum, and the Maryland Adventure curriculum.  A 

review of curriculum documents, unit plans, and pacing guides as well as site visit team observations 

confirmed the implementation of these curriculum programs which are based on the Common Core 

State Standards (CCSS).  Specifically, a review of an English Language Arts lesson plan indicated the 

following Common Core State Standard:  RI.4.4 “Determine the meaning of general academic and 

domain-specific words or phrases in a text relevant to a grade 4 topic or subject area” which was aligned 

with the objective “Today I will review and discuss the week’s vocabulary/spelling words so I can better 

understand the definitions and identify the long /o/ sound of this week’s words”. 

 

 Teachers design daily lessons that meet learners’ unique needs.  School leadership reported, and 

teachers confirmed, that small instructional groups based upon data should be included in lesson plans 

including groups for Gifted and Advanced Learners, in addition to accommodations and modifications.  

Continuing, school leadership reported that teachers include other differentiated strategies such as 

graphic organizers along with rationales to support the differentiation included in the lesson plan.  A 

review of lesson plans confirmed various methods of differentiation, though a few plans did not indicate 

small groups.  For example, one lesson plan contained a box labeled differentiation and the methods 

by which the teacher would provide differentiation through process, product, and content as well as 

three small groups with students’ initials with differing objectives and activities for each group. 

 

 Teachers set and track goals based on students’ performance levels. School leadership and teachers 

reported that teachers set goals based upon formative standardized assessments (i-Ready) as well as 

formative class assessments (exit tickets and teacher observations) through the data analysis process.  

Continuing, school leadership and teachers reported that students’ progress towards goals are tracked 

through i-Ready testing at the middle and end of year as well as through classroom assessments.  School 

leadership and teachers also reported that teachers created Student Learning Objectives (SLO) and used 

SLO trackers to track progress towards the goals, which review of SLO trackers confirmed. Teachers 

added that for the current school year, students should achieve one year’s growth in literacy and math. 

A review of SLO trackers confirmed the goal of one year’s growth.  Teachers and students reported that 

teachers are setting goals with students, which a review a student goal sheets confirmed.  A review of 

Key action 1.1: Teachers plan highly effective instruction. Effective 
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student goal setting sheets indicated that students established goals for i-Ready (literacy and math) and 

determined action steps to meet the goal. 

 

 

 

 Some teachers use and communicate standards-based lesson objectives and align learning activities 

to the stated lesson objectives. In 50% of classes (n=14) teachers communicated standards-based 

lesson objectives by explaining and/or referencing the objective during the lesson. In one class, the 

teacher explained the following objective: “I can measure various objects using inch rulers and 

yardsticks.”  In only 43% of classes, did learning activities and resources align with the lesson 

objectives.  In some classes, standards did not align with the objective. 

 

 Some teachers present content in various ways and emphasize key points to make content clear. In 

64% of classes (n=14), teachers presented students with accurate grade-level content aligned to 

appropriate content standards.  In some classes, the content presented was not aligned with the 

standard presented.  Additionally, in 50% of classes, teachers presented content in various ways (two 

or more) to make content clear.  Finally, in 57% of classes, teachers emphasized important points to 

focus the learning of content.  In one class students identified sight words which aligned with standard 

RFK.3c “Read common high-frequency words by sight”. In the same class, the teacher presented 

content through multiple centers in which the teacher interacted with students by reading text and 

practicing sounds with students. Further, the teacher emphasized sight words such as “a”, “and”, and 

“the”. 

 

 Some teachers use multiple strategies and tasks to engage all students in rigorous work.  In only 36% 

of classes (n=14), did teachers scaffold and/or differentiate tasks by providing rigorous grade-level 

instruction for all students. In most classes, teachers did not scaffold or differentiate tasks, however 

in one class the teacher modeled a task for students.  In 57% of classes, students had opportunities 

and time to grapple with complex texts and/or rigorous tasks.  In one class, students completed an 

extended writing assignment. 

 

 Some teachers use evidence-dependent questioning. In 36% of classes (n=14), teachers asked 

questions that required students to cite evidence and clearly explain their thought processes.   In most 

classes, questions required students to respond with only basic recall information.  Additionally, in 

86% of classes teachers asked questions that were clear and scaffolded.  In one class the teacher 

asked, “How do we know she loves her pig?  What evidence form the text supports your answer?” 

 

                                                           
1 Key action 1.2 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.2: Teachers deliver highly effective instruction.1 Developing 
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 Some teachers check for student understanding and provide specific academic feedback. In 64% of 

classes (n=14), teachers conducted one or more checks for understanding that yielded useful 

information at key points throughout the lesson. In these classes, teachers checked students’ 

understanding by questioning students, circulating as students worked, and reviewing students’ 

answers on students’ white boards.  Continuing, in 43% of classes, teachers gave students specific 

academic feedback to communicate current progress and next steps to move forward.  For example, 

in one class, the teacher acknowledged a student’s answer, but asked the student to elaborate on the 

answer. 

 

 Some teachers facilitate student-to-student interaction and academic talk. In only 43% of classrooms 

(n=14), did teachers provide multiple or extended opportunities for student-to-student interactions 

and academic talk.  In only 29% of those interactions did students engage in discussions with their 

peers to make meaning of content or deepen their understanding. In some classes, the teacher 

provided opportunities for “turn and talks” or centers.  However, during those opportunities some 

students were off task or chose to work independently.  Finally, in 64% of classes, students used 

academic talk, and when necessary, teachers consistently and appropriately supported students in 

speaking academically. For instance, students in one class used terms such as “tenth”, “hundredth”, 

and “decimal” during the observation period. 

 
 

 

 Teachers analyze students’ progress toward goals.  School leadership reported that teachers move 

through a data analysis cycle which includes assessing, recording, analyzing data to determine students’ 

proficiencies and deficits, and determining next steps, which teachers and a review of data analysis 

forms confirmed.  Teachers added that they work through the data analysis cycle after administering 

each standardized assessment during collaborative planning, which a review of collaborative planning 

agendas confirmed.  Agendas also revealed that teachers engage in the action planning process during 

these meetings.   For example, a form entitled Classroom Assessment Analysis showed that teachers 

arranged students by performance into groups (On grade level, Below Grade Level, and Far below Grade 

level), in addition to reflecting on what skills students mastered and/or did not master, why, and 

subsequent steps to address the areas of growth. 

 

 Teachers modify instruction in response to data.  School leadership reported that school-wide 

instructional modifications have been implemented based on school-wide data trends such as the use 

of graphic organizers and manipulatives and implementing small groups instruction according to data, 

which teachers and a review of school-wide data analysis reports confirmed. A review of school-wide 

data analysis reports showed analysis of school-wide data, identification of root causes, and the school-

wide response to address students’ deficits overall. School leadership and teachers reported that 

teachers make immediate adjustments in response to classroom data.  Specifically, teachers reported 

Key action 1.3: Teachers use multiple data sources to adjust practice.  Effective 
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that teachers scaffold information that may be too complex for some students to grasp, reteach a small 

group of students who are struggling with a particular topic, modify the method of delivery, and or 

provide extra practice on a particular skill to students in the form of homework and learning centers. 

One teacher’s action plan revealed the following responses to address the data:  dedicating more small 

group time to sight words and including more sight words into weekly homework. 

 

 Teachers appropriately recommend students for tiered interventions including opportunities for 

acceleration.  School leadership and teachers reported that teachers work with small instructional 

groups in the classroom based upon i-Ready assessment data including students performing at an 

advanced level.  Continuing, school leadership and teachers reported that the school has an 

intervention team that works with students performing at Tier 3 (intensive) of i-Ready as well as 

students identified as gifted and advanced based on Naglieri assessment data two days per week.  A 

review of the intervention/Gifted and Advanced Learning (GAL) schedule with students’ names 

confirmed the intervention and acceleration.  Also a review of emails also confirmed the administration 

of the Naglieri assessment and the clustering of identified gifted and advanced learners. Student 

support staff confirmed the intervention team and added that the Wonder Works curriculum and Do 

the Math are utilized during pull out intervention for students with academic needs and Jacob’s Ladder 

(for literacy), M2, and M3 (for math) are utilized for gifted students.  Additionally, school leadership 

and teachers reported that Reading Partners pulls students from class two days per week for literacy 

intervention.  Moreover, school leadership, teachers, and student support staff reported that the 

school has an extended learning program after school for two hours where identified students (either 

intensive or gifted) receive additional intervention and enrichment, which a review the program 

overview, schedule, and participants confirmed.  A review of the program overview noted that the 

programs for Gifted and Advanced Learners include Jacob’s Ladder M2, and M3, and programs for 

students receiving intervention include Just Words and Do the Math. 

 

 

 

 School leadership holds and promotes an instructional vision of high student achievement. School 

leadership reported that the instructional vision is aligned with the vision of the school which is to 

accelerate all students to prepare them for college and the 21st century workforce, which teachers 

confirmed. Continuing, school leadership reported that differentiated instruction, appropriately 

challenging homework, well planned, rigorous lessons that maximize instructional time and provide 

opportunities for real-life application, organized classrooms, and teachers with a growth mindset are 

strategies/indicators that are aligned with the instructional vision.  Teachers confirmed the planning 

of rigorous lessons with real-life application and added that teachers should implement the Teach Key 

Actions from the Instructional framework and model instruction clearly through implementation of 

the Gradual Release Model. A review of staff newsletters noted the importance of using data to inform 

Key action 1.4: School leadership supports highly effective instruction. Effective 
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instruction, consistently holding high expectations for students’ behavior, maintaining a clean and 

orderly classroom environment, and more.   

 

 School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons and pacing.  School leadership and teachers reported that planning 

and pacing are monitored through teachers’ weekly submission of lesson plans as well as informal 

observations. A review of emails confirmed that teachers submit weekly lesson plans. School 

leadership reported that plans are also discussed during collaborative planning meetings, which 

teachers confirmed by stating that school leadership monitors teachers’ adherence to curriculum 

pacing calendars.  

 School leadership provides formative feedback and guidance to teachers about the quality of 

planning, teaching, and adjustment of practice. School leadership and teachers reported that 

feedback on lesson plans is not given every week when plans are submitted, but it is given when 

necessary.  A review of lesson plan feedback on various lessons confirmed that feedback is given to 

teachers.  Specifically, feedback on one plan included the following: “How can the lesson plans reflect 

your data source? Are groupings based on i-ready, exit tickets, weekly assessments, unit tests, etc.?”   

Continuing, school leadership and teachers reported that teachers receive feedback in verbal and 

written form after informal observations, which teachers reported happening at varying levels of 

frequency (2 times thus far to weekly). A review of informal observation forms confirmed the 

observations. Specifically, feedback from on observation included the following next step: 

“Implement the use of netbooks to provide students practice time with phonics and spelling practice; 

there are a number of resources online within the Wonders Curriculum that you can use to avoid 

creating tasks for students-spelling sort and decodables” 

 School leadership demonstrates an understanding of data analysis and ensures the use of a complete 

student learning data-cycle. School leadership and teachers reported that teachers engage in data 

analysis during collaborative planning meetings which occur monthly.  Additionally, school leadership 

and teachers reported that teachers bring completed interim assessment analysis forms as well as 

student work samples to the meetings. A review of staff newsletters confirmed that teachers are 

being asked to bring their completed data analysis forms to meetings. Also, a review of data analysis 

forms confirmed that teachers are completing the data cycle.  Finally, a review of classroom 

observation forms confirmed that school leadership is checking for the implementation of data in 

instruction through the implementation of small group instruction.  
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 Most teachers implement routines to maximize instructional time.  In 86% of classes (n=14), students 

were idle for brief (less than 2 minutes) periods of time while waiting for the teacher. In most classes, 

teachers were prepared for instruction. However, in only 43% of classes, did routines and procedures 

run smoothly with minimal or no prompting from the teacher.  In some classes, although routines and 

procedures were in place, prompting was necessary for students to follow the routines and 

procedures.   

  

 Teachers build a positive, learning-focused classroom culture. In 79% of classes (n=14), teachers’ 

interactions with students was positive and respectful. In one class, a brief portion of a restorative 

circle was observed.  Also, in 86% of classes, students’ interactions with the teachers were positive 

and respectful.  In most classes, students responded respectfully to teachers’ directions. Finally, in 

79% of classes, student- to-student interactions were positive and respectful.   In most classes 

students worked well together in their classes. 

 

 Some teachers reinforce positive behavior and redirect off-task of challenging behavior. In 64% of 

classes (n=14), teachers promoted and reinforced positive behavior.  In some classes, teachers 

thanked students for displaying appropriate behaviors.  In 43% of classes, were students on task and 

active participants in classwork and discussions.  In some classes, students demonstrated off-task 

behavior such as playing and talking with other students during the lesson. Lastly, in 64% of classes, 

teachers addressed behavioral issues (if any) with minimal interruption to instructional time (2 

minutes or less).  In some classes, teachers spent a significant amount of time redirecting students 

because of inappropriate behaviors. 

 

   

                                                           
2 Key action 1.5 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.5: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Effective 
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Domain 2: Talented People 

 

 School leadership has created and implemented an organizational and staffing structure that meets 

the diverse needs of all students. School leadership and teachers reported that the school has two 

educational associates to support climate and culture as well as instruction, which teachers confirmed.  

Additionally, school leadership, teachers, and student support staff reported that the school has an 

intervention team that supports students by providing pull-out intervention and enrichment to 

students, which a review of the intervention schedule confirmed.  Continuing, school leadership and 

teachers reported that the school has the following support staff: two social workers, a psychologist, 

and clinicians from Catholic Charities and Villa Maria, which student support staff confirmed. Students 

also participate in daily resources classes, according to school leadership and teachers, including music, 

physical education, academic enrichment (technology), and library science. A review of a staff roster 

confirmed the educational associates, clinicians, and resource classes.  

 

 School leadership leverages a pipeline for staff recruitment and uses multiple measures and includes 

stakeholders in the assessment of candidates.  School leadership reported that the school acquires 

candidates through Indeed.com, radio ads, teacher recommendations, Baltimore City Public Schools 

Office of Human Capital, local universities, and Urban Teacher Center.  Teachers confirmed the use of 

Indeed, Urban Teacher Center, and the Office of Human Capital.  School leadership and teachers 

reported that potential hires are interviewed by a “Talented People” committee which consist of 

teachers and members of the school leadership team. Continuing, school leadership and teachers 

reported that candidates that successfully complete the first interview, teach a demonstration lesson 

where they are observed by the principal and another staff member, which is followed by a final 

interview with the principal that includes feedback on the demonstration lesson. A review of an 

interview training PowerPoint presentation, interview questions, and completed rubric and feedback 

forms confirmed the work of the hiring committee.  Also, a review of the school’s hiring process 

overview confirmed the steps of the assessment process which includes a demonstration lesson. 

 

 School leadership includes staff members and other stakeholders in the development of effective 

teachers and staff; and is working towards retention of effective teachers and staff. School leadership 

and teachers reported that teachers have led professional development sessions on arts integration 

and special education.  School leadership and teachers also reported that teachers received ongoing 

professional development through observation and feedback cycles from external organizations such 

as National Training Network (NTN), which review of ongoing feedback confirmed.  Continuing, school 

leadership and teachers reported that teachers attended the Ortin Gillingham training, which a review 

of travel documentation confirmed.  Moreover, school leadership and teachers reported that 

Instructional Leadership Team members serve as team leads and lead grade level team meetings.  

Key action 2.1: The school creates and implements systems to select, 
develop, and retain effective teachers and staff whose skills and beliefs 
represent the diverse needs of all students. 

Effective 
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Teachers also stated they are asked to present professional development if they exhibit particular 

expertise in a certain area. A review of Teacher Institute agendas confirmed that teachers on the ILT 

facilitated professional development sessions. Regarding retention, though the school hired 11 staff 

members for the current school year, school leadership and teachers reported that the school has 

implemented structures to support retention, including a Sunshine committee which serves to keep 

morale high through events that celebrate and/or acknowledge teachers, a high level of support to 

teachers, specifically in the form of coaching as well access to a vast array of instructional and 

technological resources. A review of the Sunshine Committee Proposal noted that plans were put in 

place to address staff morale such as the Breakfast Club, Lunch with Leadership dates, monthly social 

events, Safe Space Café, and staff end of year gala.  When asked specifically about the reason for the 

number of new teachers hired, school leadership cited a number of reasons including promotions, 

relocations, changes in family dynamics as well teachers moving on due to not meeting expectations.  

However, school leadership reported that intent forms had been submitted for the upcoming school 

year showed that a majority of staff intend to return for school year 2018-19, which a review of intent 

forms confirmed.   

 

 School leadership has created mentoring and other induction programs, when applicable, to support 

the development of all new teachers and staff and monitors the program’s effectiveness. School 

leadership and teachers reported that the school has approximately 16 teachers in their first through 

third years of teaching, which are divided amongst three mentors.  School leadership and teachers 

reported that new teachers meet once per month with mentors as well as multiple times weekly for 

check-ins.  School leadership and teachers reported that an induction for new teachers was held during 

professional development at the beginning of the year to discuss standards and processes.  Regarding 

monitoring of the mentoring program, school leadership reported that one of the assigned mentors is 

also a member of the leadership team. A review of the mentor plan, mentor meeting agendas, and 

mentor logs confirmed the supports provided to new teachers. 

 
 

 

 School leadership makes full use of the evaluation system to develop faculty and staff capacity. School 

leadership and teachers reported that the formal observation process consist of a pre-observation 

conference, where teachers receive an appointment letter outlining items to bring to the meeting; 

the formal observation period, where teachers are recorded teaching a lesson; and the post 

observation conference.  School leadership reported that post observation feedback consists of 

strengths, areas of growth, and next steps.  Teachers confirmed that feedback is given in the 

previously mentioned format and added that the feedback has been beneficial and is very thorough. 

A review of formal observation feedback confirmed the format and process.  For example, one 

Key action 2.2: The school has created and implemented systems to 
evaluate teachers and staff against individual and school-wide goals, 
provide interventions to those who are not meeting expectations, and 
remove those who do not make reasonable improvement. 

Effective 
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feedback form included: “Recommendations:  Teach 2 and 3 are instructional indicators that need 

attention in order to garner effective teaching and learning.  The key words for Teach 3 are engaging 

all students in rigorous work.  Finding the main idea and supporting details is a complex task 

that…needs to be scaffolded and differentiated for some students.” 

 

 School leadership provides timely support and interventions to struggling teachers and staff as 

indicated by data and/or informal or formal observations and holds them accountable for 

performance. School leadership and teachers reported that teachers in need of support are identified 

through formal and informal observations. School leadership added that teachers may also be 

identified through their data, student work samples, and their overall disposition.  Teachers added 

that teachers also sometimes self-identify as needing support.  School leadership and teachers 

reported that interventions for teachers include coaching in the form of model lessons with periods 

of reflection, professional development through articles and watching videos of teachers, as well as 

professional development sessions.  Teachers confirmed the previously mentioned supports and 

added that teachers may be placed on Performance Improvement Plans (PIPs).  Continuing, teachers 

stated that PIPs are not just additional requirements placed upon teachers but include extra effort by 

members of school leadership to help teachers improve.  Teachers stated that the following supports 

may be included in a PIP: lesson plan submissions with feedback, model lessons, and conferences 

between teachers and members of school leadership to review teaching videos of the teacher on the 

PIP to reflect, discuss feedback, and implement next steps.  A review of PIPs confirmed the supports 

provided. 

 

 School leadership engages faculty in a school-wide professional development plan based on identified 

needs and in alignment with the school’s instructional vision. School leadership reported that the 

professional development is focused on creating independent readers, writers and thinkers through 

rigorous activities and tasks, improving classroom instruction, examining the instructional framework 

with a specific focus on presenting content clearly and promoting academic discourse in the 

classroom. Continuing, school leadership reported that some professional development sessions 

aligned to the overall objective of professional development include the Use of Manipulatives in the 

Classroom, What Rigor Looks Like in the Classroom, Implementing Restorative Practices, Unpacking 

Standards, and Data Analysis and Reflecting on Student Work.  Teachers confirmed the ongoing 

emphasis on Data Analysis to improve instruction and Restorative Practices. A review of professional 

development agendas showed that the school received professional development on Implementing 

the SOLVE Method (Study the Problem, Organize the Facts, Line up a plan, Verify your plan with action, 

Examine your results), Using Manipulatives in to Engage Students, Using Data to Drive Student 

Achievement, and Restorative Practices. 
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Domain 3: Vision and Engagement  

 The school community shares an understanding of, and commitment to, the school mission, vision, and 

values, including a clear understanding of strategic goals and initiatives. School leadership and teachers 

reported that the vision of the school is to accelerate student growth and achievement so that students 

are prepared for college and beyond.  Continuing, school leadership and teachers reported that the 

mission of the school is to accelerate the achievement of all students by demanding excellence from all 

stakeholders. Parents and students confirmed components of the mission and vision.  School leadership 

reported that initiatives aligned with the mission and vision include providing quality professional 

development which is aligned with quality instruction, increased educational and enrichment 

opportunities for students through the school’s year-long calendar and after school programs, and the 

engagement of parents in the life of the school.  Teachers confirmed the curriculum programming and 

educational and enrichment opportunities by stating that in addition to the after-school programs, 

students have mandatory annual field trips (two academic, one out of state, and one celebratory), 

which parents confirmed.  Parents added that the Gifted and Advanced Learning Program also supports 

the mission and vision as well as the technologically rich environment.   Teachers added that the school 

has implemented restorative practices to support student’s social and emotional needs.  A review of 

the school’s website revealed the following mission and vision: Mission-To accelerate the opportunities 

and outcomes for our children by demanding nothing but excellence from the students, staff, and the 

community. Vision- Accelerating the academic achievement of all students, in partnership with the 

entire community, to ensure that students have the attitudes, skills, and proficiencies needed to 

succeed in college and in the 21st century global workforce.  

 

 Students, staff, and families feel physically and emotionally safe at the school. School leadership 

reported that the school community recently reviewed safety protocols and procedures after recent 

violent incidents in schools across the country.  School leadership, teachers, and parents reported that 

the school has entry protocols for visitors as well as drills and lockdown procedures for emergencies. A 

review of the school’s safety plan confirmed fire drills and the evacuation plan. Additionally, school 

leadership and teachers reported that students follow general entry and dismissal procedures such as 

entering and dismissing during certain times and through certain areas.  Continuing, school leadership 

and teachers reported that the school has a Climate and Culture Team that responds to incidents 

involving student safety. Regarding emotional safety, school leadership and teachers reported that 

restorative practices has been implemented school-wide to address students’ social and emotional 

needs.  School leadership and teachers also stated that the student support team works with students 

to address social and emotional issues (i.e. PTSD, homelessness, etc.).  Additionally, school leadership 

and teachers also reported that student support staff are skilled in implementing de-escalation 

strategies to calm students. A review of mental health service rosters confirmed the supports for 

students. Teachers and parents reported that they also feel safe because of the open-door policy with 

Key action 3.1: The school provides a safe and supportive learning 
environment for students, families, teachers, and staff. 

Highly Effective 
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school leadership.  Teachers added that they feel that school leadership is responsive to the needs of 

staff.   

 

 School leadership establishes structures for the acknowledgement and celebration of student, faculty, 

and staff success. School leadership and teachers reported that students are celebrated through the 

Black Excellence Gala (where students are nominated in certain categories across all grade and content 

areas), Student of the Month, House Meetings (Grade Band/level Meetings), through PBIS, Shout Outs 

on the Intercom, and awards ceremonies.  Parents and students confirmed all of the previously 

mentioned celebrations for students.  A review of the Black Excellence Gala program, Honor Roll 

breakfast sign-in sheets and ceremony programs, the “Moving Up” ceremony program, and attendance 

shout-outs in newsletters confirmed the celebration of students. To celebrate teachers and staff, school 

leadership and teachers reported that the school has created a Sunshine Committee as a way to boost 

teachers’ moral, which the Sunshine Committee proposal confirmed.  Continuing, school leadership 

reported that the Sunshine Committee plans events for teachers and staff including parties, trips, 

meals, and impromptu treats.  In addition to the Sunshine Committee, school leadership, staff and 

teachers reported that teachers receive Teacher of the Month recognition and random personalized 

notes in appreciation of their contributions as staff.  A review of staff newsletters confirmed the 

recognition of teachers’ birthdays. 

 

 The school develops systems that proactively attend to individual students’ social and emotional needs.  

School leadership reported that the school first attempts to remove barriers that impede students’ 

ability to be successful by providing a small breakfast to students even when they arrive after breakfast 

has been served, which site visit team observations confirmed. School leadership and teachers reported 

that the school has implemented Positive Behavior Interventions and Supports (PBIS) to promote 

positive behavior, which PBIS tracking data confirmed.  Additionally, school leadership and teachers 

reported that the school has implemented restorative practices school-wide, which a review of the 

restorative school-wide schedule also confirmed, and members of the site visit team observed. 

Moreover, school leadership and teachers reported that there is a mentoring group for 3rd-5th grade 

boys, and girl scouts for girls, as well as sports programs with a mentoring component such basketball 

and cheerleading, which students confirmed. A review of mentoring rosters, meeting times, and 

monthly status reports confirmed the formation and work of the mentoring group.   Finally, school 

leadership, teachers, student support staff, students and parents reported that the school had 

counselors that work with students individually and in groups, which a review of a counseling services 

roster confirmed. 
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 The school uses multiple strategies and vehicles to communicate information about school progress, 

policies, events, and the academic and social development of students to families and the community.  

School leadership and teachers reported that the school communicates through monthly, school-wide 

and grade-level newsletters, Parent Link, Thursday Folders, flyers, and the school’s website, which 

students and parents confirmed. A review of newsletters, flyers for various school-wide events, and the 

Parent Link log confirmed these methods of communication.  Also, review of the school’s website 

revealed that it is also used as a tool for communication and that documents such as newsletters which 

are distributed to students are also linked to the school’s website. A closer review of newsletters 

indicated that parents are informed of the current instructional focus, important dates, students of the 

month, and the core value of the month. 

 

 The school establishes regular structures for two-way communication, which facilitate opportunities 

for families and the community to participate in or provide feedback on school-wide decisions. School 

leadership reported that the Family Community Engagement committee meets monthly and that 

parents who attend the meetings assist in planning school-wide events.  Teachers and parents 

confirmed the Family Community Engagement Meetings.  Additionally, school leadership and teachers 

reported that the school hosts monthly parent breakfasts where workshops occur on topics around 

personal and family development, which parents also confirmed.  Finally, school leadership, teachers, 

and parents reported that teachers are members of the board which meets monthly. A review of Parent 

Breakfast agendas, Family and Community Engagement agendas, and School Family Council agendas 

(not mentioned by stakeholders) confirmed these structures for two-way communication.  Parents also 

stated that parents sit on the school’s board, which the executive director, and board members 

confirmed.  A closer review of a parent breakfast agenda noted the following topics:  Annual Budget, 

School Budget Survey, and Upcoming Events and Resources. 

 

 School leadership establishes multiple structures for frequent communication with teachers and staff 

members regarding policies, progress, and school culture.  School leadership, teachers, and staff 

reported that school leadership communicates with staff through weekly newsletters, emails, 

meetings, and through face-to-face interactions.  Teachers and staff stated that communication is 

frequent and timely. A review of staff newsletters showed that communication is around instructional 

areas of focus, upcoming events, and recognition of teachers’ birthdays. 

 

 

 

 

Key action 3.2: The school cultivates and sustains open communication and 
decision-making opportunities with families about school events, policies, 
and the academic and social development of their children. 

Highly Effective 
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 School leadership, teachers, and staff build strong relationships with families and community 

stakeholders from diverse backgrounds. School leadership, teachers, and parents reported that the 

school has an open-door policy.  School leadership, teachers, parents, and students reported that the 

school hosts monthly parent workshops, which students and agendas confirmed. Continuing, school 

leadership, teachers, parents, and students reported that the school recognizes a Parent of the Month 

for their work in the school, which site visit team observations confirmed.  School leadership and 

teachers reported that the school also hosts events to encourage family participation such as literacy, 

math, and Partnership for Assessment of Readiness for College and Careers (PARCC) nights, Donuts for 

Dads, Muffins for Moms, and Parent/Child Dances, which a review of flyers advertising the events 

confirmed.  Finally, school leadership, teachers, parents, and students reported that the school has a 

food pantry. 

 

 The school’s curricula, resources and programs consider socioeconomic diversity and some cultural 

diversity. School leadership reported that the literacy curriculum is a research-based program that is 

inclusive of multicultural students and allows students with various learning abilities to access the 

content through digital platforms and other scaffolding opportunities.  School leadership added that 

the primary classrooms are set up to have multicultural dolls as a part of the environment.  Students 

reported that they have learned about ancient Egypt and Native Americans. School leadership and 

teachers reported that per the field trip policy, students must participate in four trips per year (one out 

of state, 2 in-state, and one celebratory) which have included trips to Goucher College, the Delaware 

Conservatory, and other museums. A review of a field trip plan confirmed these trips.  In terms of 

programs, school leadership and teachers reported that the school has had performers from Interact 

Theatre, a Trinidadian Still Pan Band, and a celebration of International Women’s Day.  Regarding 

socioeconomic diversity, school leadership, teachers, staff, parents, and students reported that the 

school has a food pantry and a uniform closet for students in need.  A review of monthly food bank 

distribution flyers and sign-in sheets confirmed the food bank.  Additionally, school leadership, 

teachers, parents, and students reported that the school has the fresh fruit and vegetable program as 

well as the SNAP (Supplemental Nutrition Assistance Program) market.  Finally, school leadership 

reported that the afterschool program serves snacks and dinner to students enrolled in the program.  

 

 The school maintains a positive school culture and climate.  School leadership reported that overall the 

mindset of the school is shifting toward promoting a more proactive culture through mindfulness and 

restorative practices, in addition to setting a tone for high expectations for the conduct of all 

stakeholders, which parents confirmed.  School leadership stated that parents are trusting of the 

administration, which parents also confirmed.  Parents added that they feel welcomed to speak to 

school leadership about concerns and they feel that school staff takes time to know parents.  Teachers 

also spoke of the openness of school leadership to hear concerns regarding students, families, and staff.  

Teachers stated that school leadership effectively models the behaviors they expect from other 

Key action 3.3: The culture of the school reflects and embraces student, 
staff, and community diversity.  

Effective 
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stakeholders.  Students reported that they love their school and they appreciate how the school keeps 

them safe physically and emotionally.  While on-site, members of the site visit team observed a well- 

maintained facility.  All common spaces (main office, teachers’ lounge, restrooms) were clean and well-

organized.  School staff were hospitable and accommodating to visitors, students, and families.  In 

hallways, student work, accolades, and attendance trackers were posted and bulletin boards included 

current information.  As students transitioned in the hallways, they were monitored by adults and 

throughout the school day hallways were quiet. 
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Domain 4: Strategic Leadership 

 
 School leadership and teachers establish goals for the improvement of student learning that are 

measurable and aligned to student need and school improvement. School leadership and student 

support staff reported and a review of the school’s goals confirmed  that the school’s goals are as 

follows: (1) PARCC- Increase reading proficiency for students in all grades from 18% to 28% as 

measured by PARCC 2018, Increase mathematics proficiency for students in all grades 5% to 15% as 

measured by PARCC 2018; (2) i-Ready- In reading decrease the number of students performing at Tier 

3 from 29% to 25% as measured by the I-Ready end of year assessment, In math decrease the number 

of students performing at Tier 3 from 20% to 15% as measured the I-Ready end of year assessment; 

(3) Climate- Ensure a safe and secure learning environment where all members are respected as 

measured by a decrease in office referrals (977 to 400 or less), Ensure a safe and secure learning 

environment where all members are respected as measured by an annual decrease in suspensions 

(197 to 138); (4) Attendance- Increase the yearly attendance rate from 89.6% to 92% and (5) Parental 

Involvement- Increase parental participation in school programs as measured by sign in sheets and 

volunteer logs.  Teachers and parents confirmed the focus areas for the goals; however, teachers 

could only note the attendance goal percentage. 

 

 School leadership ensures the alignment of school goals, action plans and key priorities. School 

leadership reported that the following strategies are aligned with the academic goals: extended 

learning, the Partnership for Assessment of Readiness for College and Careers (PARCC) Coach 

Performance Workbooks, small group instruction based on i-Ready data.  Teachers confirmed the 

emphasis on data analysis to adjust practice and added that professional development is also aligned 

with the goals. School leadership and teachers reported that the work of the attendance committee 

and incentives are aligned to the attendance goals.  Continuing, school leadership and teachers 

reported that restorative practices and Positive Behavior Intervention and Supports (PBIS) incentives 

are related to the climate goals. For the parent involvement goal, school leadership reported that the 

parent breakfast, workshops, and the open-door policy are aligned with the parent involvement goal. 

A review of the School Improvement Plan confirmed the following actions aligned with the previously 

mentioned goals: the educational associate monitoring the implementation of the curriculum, the 

implementation of small group instruction, implementation of  a school-wide data analysis process, 

unpacking standards and creating “PARCC –like” questions for instruction, providing professional 

development, creating an attendance committee, and providing incentives to students displaying 

positive behavior. 

 

 

 

Key action 4.1: The school establishes growth goals that guide strategic 
planning, teaching, and adjusting of practice to meet student needs. 

Effective 



 
 
 

20 
Baltimore City Public Schools, 2017-18 

 School leadership and staff participate in regular analysis of school-wide data and revisit and adjust 

action plans as needed. School leadership and teachers reported that school-wide academic and 

climate data are presented and analyzed during staff and site-based professional development 

meetings.  Student support staff also reported that school-wide data is analyzed during executive 

committee meetings which some staff in addition to school leadership participates.  School leadership 

and teachers reported that the goals have not yet been adjusted, however strategies for addressing 

some goals have been adjusted.  Specifically, school leadership and staff reported that attendance- 

tracking strategies were modified and the practices of addressing attendance by grade levels was 

implemented as a result of result of attendance data review.   A review of staff meeting agendas as 

well as Instructional Leadership Team agendas (not mentioned by stakeholders) confirmed staff’s 

school-wide analysis of data.  For example, at the staff meeting on January 9, 2018, staff participated 

in data analysis and action planning with school-wide literacy and math i-Ready data. 

 

 

 
 Budget distributions and resource allocations always support teaching and learning.  School 

leadership reported that the school has one vacancy for which there are no qualified candidates in 

the district’s pool of candidates.   School leadership reported that students have resource classes 

daily, which teachers confirmed.  School leadership, teachers, and staff reported that the school has 

an intervention team that supports students needing assistance as well as enrichment.  Regarding 

materials, school leadership, teachers, students, and parents reported that the school has an 

abundance of materials for instruction including novels, science kits, manipulatives, chart paper, and 

copy paper.  Teachers reported that teachers have an opportunity to request supplies once a month.  

Parents reported that the school provides school supplies for the students.  In terms of technology, 

school leadership and teachers reported that the school has a vast array of technology, including a 

90-student computer lab, a laptop cart per class for grades two through five, i-Pad carts per class for 

Pre-Kindergarten through first grades, and promethean boards in addition to an active sound system 

in each class.  Teachers, parents, students, and site visit team observations confirmed the school’s 

technology.  Parents added that students have access to an ABC Mouse account through the school.  

A review of the principal’s budget tool confirmed the allocation of funding toward staffing, supplies 

and texts to support the curriculum, and technology. 

 

 

 

 

 

 

Key action 4.2: The school allocates and deploys the resources of time, staff 
talent, and funding to address the priorities of growth goals for student 
achievement.  

Effective 
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 School leadership leverages teacher and staff talent, expertise, and effectiveness by delegating 

essential responsibilities and decisions to appropriate individuals.  School leadership reported that 

staff members serve as coaches on sports teams (basketball and cheerleading), committee leads 

(PBIS, Talented People, Spirit, Sunshine, etc.), Instructional Leadership Team members, after school 

program coordinators, and extracurricular activity coordinators (choir, safety patrol).  School 

leadership and teachers also reported that teachers also informally lend their talents to the school 

when necessary such as decorating for events.  A review of emails from the Sunshine Committee and 

rubrics from the Talented People committee confirmed that teacher serve on these committees. 

 

 School leadership consistently provides and focuses common staff time on instructional practices 

and development in support of student achievement.  School leadership and teachers reported that 

teachers participate in collaborative planning twice per week.  School leadership explained that 

collaborative planning meetings take place in the following cycle:  Week 1-General School-wide 

Initiatives; Week 2 –Data Analysis; Week 3-Professional Development to Support Data, and Week 4-

Lesson Planning, which teachers and a review of the posted schedule confirmed. A review of 

collaborative planning meeting agendas, presentations, and sign-in sheets confirmed the 

collaborative planning meetings. Specifically, review of a February 15th meeting agenda noted the 

following agenda items:  Icebreaker, Review of Data Analysis Protocol, Student Protocol, and Next 

Steps.   

 

 The school collaborates with families and community partners to garner resources to meet the needs 

of students and the school. School leadership and teachers reported that some families volunteer 

two hours per week as part of their contract with the Child First afterschool program.  Additionally, 

school leadership reported that parents volunteer in the main office, in classrooms, and in the 

cafeteria as well as in planning school-wide events.  A review of the school’s volunteer log confirmed 

parent volunteers. School leadership, teachers, and parents reported that the school acknowledges 

a parent of the month which in part recognizes a parents’ contributions to the school.  Regarding 

partnerships, school leadership and teachers reported that the school’s partnerships include:  

Reading Partners (literacy intervention), the University of Maryland School of Social Work 

(counseling), Villa Maria (clinicians), Child First (after school programs) and other local churches 

(venues for Day of the Boy and Day of the Girl, supplies). Students support staff confirmed the 

partnership with Reading Partners, Child First, and the churches, also adding the Maryland Food Bank 

(school pantry program), Promise Heights (liaison to other partnerships), BMore for Healthy Babies 

(support for expecting mothers and fathers), C&C Advocacy (boy’s mentoring program), and the 

McDonough School are substantial partners. A review of a partnership list confirmed the school’s 

partners and services provided as mentioned in focus groups, in addition to others. 
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 The governing board and executive director maintain essential knowledge of the school and provide 

oversight of the academic program.  School leadership, the executive director, and board members 

reported that members of the school’s leadership team and the school’s executive team make 

monthly reports to the board regarding academics, climate, and budget, which board meeting 

agendas and reports confirmed. The executive director reported that she maintains an office at the 

school and meets with members of school leadership during executive team meetings once per month 

and is knowledgeable of the day-to-day operations of the school, which executive team meetings 

confirmed.    Board members were aware of the school wide goals, although they did not speak to all 

of the percentages attached to the goals. However, board members did note the desire to decrease 

referrals to 400 or fewer, to decrease suspensions to 138 or fewer, and to raise the student 

attendance rate to 92%.  The executive director and board members reported that feedback about 

the school is garnered through surveys, board member’s roles in community organizations and 

participation in school-wide events, and parents’ input as members of the board.  The executive 

director and board members also reported that teachers provided feedback on the school’s strategic 

plan, which a review of feedback confirmed. The executive director and board members reported that 

impactful partnerships include Promise Heights, Reading Partners, and University of Maryland. The 

executive director added that BMore for Healthy Babies and the YMCA have been vital partners. In 

addition to the above mentioned partnerships board members spoke to the impact of the mobile 

dentist. 

 

 The governing board and executive director provides financial oversight by monitoring the school’s 

financial records and ensuring that the school remains fiscally viable. School leadership, the executive 

director, and board members reported that the budgeting process starts with the executive team 

allocating resources for the school’s priorities or needs and is primarily based on fair student funding, 

with priority funding serving as a secondary source of revenue. School leadership, the executive 

director, and board members reported that the Chief Operations Officer presents a monthly financial 

report to the board.  Prior to the board meeting, the finance committee meets to discuss details that 

will be conveyed in the monthly report according to the executive director and board members.  The 

executive director and board members reported that the school has not had to apply for any loans 

during the current school year and has not incurred any unexpected expenses.  The executive director 

and board members reported that additional funding was needed to hire a school-based substitute 

teacher due to a district shortage of substitute teachers.  Continuing, the executive director and board 

members reported that the school is operating in the “black” and has had clean audits, which a review 

of audits confirmed. 

 

 

Key action 4.3: The school’s board of trustees (or operator) provides 
competent stewardship and oversight of the school. (For schools that are 
overseen by an autonomous board of trustees or operator).  

Effective 
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 The governing board and executive director maintain effective governance practices to ensure 

organizational viability, including the systematic selection and oversight of the school leader. School 

leadership, the executive director, and board members reported that the board hosts monthly 

meetings that are open to the public, except for the executive session.  The executive director and 

board members reported that the board has a total of 12 members with a president, vice-president, 

secretary, and treasurer as well as five sub committees (executive, finance, parent community 

engagement, technology, and academic excellence).  Board members reported that the board 

operates by its by-laws and no decisions are made unilaterally.   The executive director reported that 

that the school leader is evaluated using the principal’s evaluation process from Baltimore City Public 

Schools, which the board and review of evaluation reports confirmed.  The executive director and 

board members reported that the executive director’s performance is evaluated through the monthly 

board reports in which data is presented to show the progress being made towards school-wide goals, 

which monthly reports confirmed.  The executive director and board members reported that a formal, 

evaluative report has not been requested up until this year, but plans have been put in place to 

implement a formal and summative report on the progress of the executive director towards the 

school-wide goals. 
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types3 and multiple sources4 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

                                                           
3 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
4 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Adoption/Implementation Key: 

Not Effective: 
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Effective: 
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Highly Effective 
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3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the 14 classroom observations that were conducted.  

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective 
 

50% 29% 21% 

Learning activities and resources align with lesson objective 
 

43% 36% 21% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content  
 

64% 29% 7% 

Alternate presentation of content 
 

50% 7% 43% 

Emphasis of Key Points 
 

57% 29% 14% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks 
 

36% 14% 50% 

Opportunities To Engage With Complex Texts and Tasks 
 

57% 43% 0% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification 
 

36% 29% 36% 

Clear And Scaffolded Questions 
 

86% 14% 0% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 64% 36% 0% 

Specific, Academic Feedback 36% 50% 14% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 
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Opportunities for student-to-student interaction 
 

43% 14% 43% 

Evidence-based discussions 
 

29% 21% 50% 

Student academic talk 
 

64% 21% 14% 

 

 

 

TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  86% 7% 7% 

Smooth routines and procedures  43% 50% 7% 

TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 79% 21% 0% 

Student-to-teacher interactions 86% 14% 0% 

Student-to-Student interactions 79% 21% 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, 
and De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  64% 14% 21% 

Off-task behavior  43% 57% 0% 

Time impact of redirection/discipline or off-task behavior 64% 29% 7% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

 

None 

 

Domain 2: Talented People 

 

None 

 

Domain 3: Vision and Engagement 

 

None 

 

Domain 4: Strategic Leadership 

 

None 
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Appendix C: SER Team Members 

The SER visit to the Furman L Templeton Academy was conducted on April 16-18, 2018 by a team of 

representatives from Baltimore City Public Schools. 

Katherine Harris Toler is a Program Evaluator II in the Office of Achievement and Accountability in 

Baltimore City Public Schools.  Prior to joining OAA, Ms. Toler was a District Mentor in the Office of Teacher 

Support and Development.  In Baltimore City Public Schools, Ms. Toler has served as teacher, Academic 

Coach, Dean of Instruction, and High School Administrator.  Ms. Toler has also served as teacher in the 

Anne Arundel County Public School System, the Baltimore County Public School System and the Vance 

County Public School System in North Carolina.  She holds a B.A. in English with a Concentration in 

Secondary Education from North Carolina Central University and a Masters of Education in School 

Improvement Leadership from Goucher College. 

Brianna Kaufman is the Manager for the School Effectiveness Reviews in the Office of Achievement and 

Accountability in Baltimore City Public Schools. Brianna began her career as an elementary art teacher in 

Bryan, TX. After obtaining her Master’s degree, she interned and worked at a number of art museums in 

the education department including the: Dallas Museum of Art, The National Gallery of Art in DC, and the 

Walters Art Museum. In 2008, Brianna made the shift from art education to general education reform as 

a Program Manager at the Fund for Educational Excellence. There she managed a grant from the Bill and 

Melinda Gates Foundation that focused on College and Career Readiness. Prior to joining OAA, Brianna 

worked as the College and Career Readiness Education Specialist for Baltimore City Public Schools. Brianna 

holds a Bachelor’s degree in elementary education from Texas Lutheran University, a Master’s degree in 

Art Education from University of North Texas, and a Master’s of Business Administration from Loyola 

University in Maryland.   

Rosalind Fleming has 9 years teaching and leadership experience in Baltimore City schools.  Ms. 

Fleming holds and Advance Professional Certificate in Elementary Education and Curriculum and 

Instruction in the state of Maryland, with endorsements in Administrator I/II.  Ms. Fleming participated in 

the New Leaders Emerging Leaders and New Leaders Aspiring Principal's program. She has 8 years 

classroom experience with Baltimore City Schools teaching every content area, but a particular passion 

for English Language Arts. She currently works for Baltimore City Public Schools as a Resident Principal at 

Lillie May Carroll Jackson Charter School.  

Mueni Muthui has 13 years teaching and leadership experience in Baltimore City and Prince George 

County schools.  Ms. Muthui holds and Advance Professional Certificate in Special Education and 

Elementary in the state of Maryland, with endorsements in Middle School Mathematics and 

Administrator I/II.  Ms. Muthui participated in the Baltimore City Teaching Resident, New Leaders 

Emerging Leaders, and New Leaders Aspiring Principal's program. She has 5 years at Central Office 

experience with Baltimore City Schools as a Special Education Liaison. She currently works for Baltimore 

City Public Schools as a Resident Principal at Fort Worthington Elementary/Middle and is pursuing her 

Doctorate in Education Administration. 


