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Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 
Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two-day site 

visit. During the visit, the SER team observed classrooms, reviewed selected school documents, and conducted 

focus groups with school leadership, teachers, students, and parents. The SER team analyzed evidence 

collected over the course of the SER to determine the extent to which key actions have been adopted and 

implemented at the school. This report summarizes the ratings in the four domains and related key actions, 

provides evidence to support the ratings, and – based on a rubric – allocates a performance level for each key 

action. More information about the SER process is detailed in the School Effectiveness Review protocol, 

located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Sarah M. Roach Elementary School serves approximately 230 students in Pre-Kindergarten through fifth 

grades. The school is located on Old Frederick Road in the Carroll neighborhood of Baltimore, Maryland.  The 

principal, Ms. Renata Plummer, has been at the school for eight years. For more information about the 

school’s student demographics and student achievement data, please see the School Profile, located on the 

City Schools website. 
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Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 Teachers plan highly effective instruction. Effective 

1.2 Teachers deliver highly effective instruction. Developing 

1.3 Teachers use multiple data sources to adjust practice. Developing 

1.4 School leadership supports highly effective instruction. Effective 

1.5 Teachers establish a classroom environment in which teaching and learning can occur. Effective 

Domain 2: Talented People  

2.1 The school implements systems to select, develop, and retain effective teachers and 
staff whose skills and beliefs represent the diverse needs of all students. 

Effective 

2.2 The school has created and implemented systems to evaluate teachers and staff against 
individual and school-wide goals, provide interventions to those who are not meeting 
expectations, and remove those who do not make reasonable improvement. 

Effective 

Domain 3: Vision and Engagement  

3.1 The school provides a safe and supportive learning environment for students, families, 
teachers, and staff. 

Developing 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families about school events, policies, and the academic and social 
development of their children. 

Effective 

3.3 The culture of the school reflects and embraces student, staff, and community diversity. Effective 

Domain 4: Strategic Leadership 

4.1 The school establishes growth goals that guide strategic planning, teaching, and 
adjusting of practice to meet student needs. 

Effective 

4.2 The school allocates and deploys the resources of time, staff talent, and funding  
to address the priorities of growth goals for student achievement. 

Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 
 Teachers implement standards-based daily lessons, units, and long-term plans using appropriate 

curriculum planning documents. In focus groups, school leadership and teachers reported that teachers 

use the Baltimore City Public School System’s (BCPSS) scope and sequence, available online through the 

Teacher Student Support (TSS) system to plan their daily lessons. School leadership and teachers added 

that curricula include Fundations for literacy, Eureka for Math and SABES for Science.  Further, some 

teachers indicated that they supplement with curricula with resources such as Raz Kids and Reading A-

Z. Review of scope and sequence documents and long-range calendars confirmed the use of the 

district’s curriculum, while review of lesson plans revealed that Common Core State Standards were 

included, such as one plan with the Common Core State Standard RI 5.4 (Determine the meaning of 

general academic and domain-specific words and phrases in a text) and the associated objective: 

“Students will know how to determine the meaning of general and domain-specific words by actively 

listening and using context clues in ‘The Chesapeake on a Skipjack – Ladders.’”  

 

 Most teachers design daily lessons that meet learners’ unique needs. According to school leadership 

and teachers, teachers include small groups based on data in their lesson plans, and that teachers also 

differentiate according to their students’ learning modalities. School leadership and teachers added 

that teachers also employ the use of centers and include accommodations and modifications for 

students with Individual Educational Programs (IEPs). Further, teachers reported that they may 

differentiate tasks and activities for students. Continuing, school leadership noted that teachers identify 

portions of the lesson that meet the various Teach indicators (from the district’s Instructional 

Framework) in lesson plans. Review of lesson plans revealed that all plans included a small group 

component, but varied in level of detail and specificity, and were blank in some plans. One plan that 

used that component noted that students in the red group (per iReady data) would be working on 

subtracting mixed numbers less than two.   

 

 Teachers set and track goals based on students’ performance levels. In focus groups, school leadership 

and teachers reported that teachers have created Student Learning Objectives (SLOs) for the current 

academic year, which review of SLOs confirmed. For example, a tiered goal for one group was: “The 

students in this target will be proficient/above proficient in the sight/decodable words assessment.” 

Additionally, school leadership and teachers stated that goals were based on various data sources, 

including iReady, A Net, unit tests, Fundations and writing rubrics, and tracked throughout the year 

with varying frequency using trackers or progress monitoring. Further, some teachers indicated that 

Key action 1.1: Teachers plan highly effective instruction. Effective 
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they create individual goals for students, and conference with them regarding their goals on a quarterly 

basis.     

 

 

 

 Some teachers use and communicate standards-based lesson objectives and align learning activities 

to the stated lesson objectives. In 50% of classrooms visited (n=8), teachers communicated lesson 

objectives to students by explaining and/or referencing them during the lesson. Additionally, in 63% 

of classrooms, lesson activities and resources had a clear and intentional purpose and were aligned 

with the lesson objective. For example, in one class, the posted objective was: “We will know how to 

express our ideas by revising the first draft of a two-paragraph essay.” The associated standard was 

W.5.2. (Write informative/explanatory texts to examine topics and convey ideas and information 

clearly.)   

 

 Teachers present content in various ways and emphasize key points to make content clear. In 88% of 

classrooms observed (n=8), teachers presented students with accurate, grade level content aligned 

to appropriate content standards. Additionally, in 100% of classes, teachers presented content in 

various ways to make content clear. For example, in one class in which students learned about place 

value by rounding numbers to the nearest ten or hundred, content was presented through a 

discussion, standard algorithms, and number lines. Further, in 88% of classes, teachers emphasized 

important points to focus learning of content.   

 

 Some teachers use multiple strategies and tasks to engage all students in rigorous work. In 75% of 

classrooms observed (n=8), teachers scaffolded or differentiated tasks by providing access to rigorous, 

grade-level instruction for all students. For example, in one class, a teacher modeled using a chart 

with vocabulary terms before releasing students to complete an activity on fruits and vegetables 

independently. However, in only 38% of classes, did students have opportunities and time to grapple 

with complex texts and/or rigorous tasks.   

 

 Teachers use evidence-dependent questioning. In 88% of classrooms visited (n=8), teachers asked 

questions that required students to cite evidence and clearly explain their thought processes. 

Additionally, in 100% of classes, teachers asked questions that were clear and scaffolded. For example, 

in one class, a teacher asked the following series of questions: “What is the first step to solve this 

problem? What is the lowest common denominator? How did you determine that? How else could 

we have solved this problem? Why is it important to show your work?” 

 

                                                           
1 Key action 1.2 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the Instructional 

Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.2: Teachers deliver highly effective instruction.1 Developing 
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 Teachers check for student understanding and provide specific academic feedback. In 88% of classes 

(n=8), teachers conducted one or more checks for understanding that yielded useful information at 

key points throughout the lesson. Additionally, in 88% of classes, teachers gave specific academic 

feedback to communicate current progress and next steps to move forward.  For example, in one 

class, the teacher and another adult circulated throughout the room as students worked 

independently or in pairs to support them. Specific examples of feedback included “Be sure to use the 

correct number sentence or bond,” and “What is forty-five minus ten? Show me how you got this 

answer.”  

 

 Most teachers facilitate student-to-student interaction and academic talk. In 63% of classrooms (n=8), 

teachers provided multiple or extended opportunities for student-to-student interaction. 

Additionally, in 63% of classes, during most student-to-student interactions, students engaged in 

discussions with their peers to make meaning of content or deepen their understanding. For example, 

in one class, students worked in pairs to develop individual biographies using graphic organizers with 

compiled facts. Further, in 100% of classes, students used academic talk, and, when necessary, 

teachers consistently and appropriately supported students in speaking academically.      

 
 

 

 Teachers do not consistently analyze students’ progress toward goals. According to school leadership 

and teachers, there are a variety of templates teachers can use to analyze data, depending on the 

assessment. School leadership and some teachers added that when teachers review data, they identify 

trends, determine next steps, and re-assess. However, some teachers reported that they conducted 

item analyses or completed trackers for specific curriculum, while others simply noted that they review 

data after assessments were administered, but could not articulate the steps used to analyze data. 

School leadership clarified that data analysis is a new process at the school, and some teachers are 

beginning to analyze trends to determine next steps in the wake of an Atlas training, which was 

provided to support teachers with data analysis. Review of student progress summaries confirmed that 

some teachers noted highlights, target areas, next steps, and support.  

 

 Teachers modify instruction in response to data. In focus groups, school leadership and teachers 

reported that the primary ways through which teachers modify instruction include small group 

instruction and re-teaching, depending on what percentage of the class did not master a skill or 

standard. School leadership and teachers added that teachers may also use centers, peer tutors, modify 

assignments, use manipulatives, or provide additional modeling, practice, or processing time. Lastly, 

school leadership noted that teachers provide coach class to students who require additional help, 

while teachers indicated that aides and one-on-one staff can also support students.  Review of lesson 

plans, re-teach action plans, and student progress summaries confirmed small group instruction and 

re-teaching as primary strategies by which teachers modify instruction. 

Key action 1.3: Teachers use multiple data sources to adjust practice.  Developing 
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 Teachers appropriately recommend students for some tiered interventions, including some 

opportunities for acceleration. According to school leadership and teachers, students participate in a 

daily intervention block for 30 minutes during both the literacy and math blocks based on data. School 

leadership added that students also receive a double dose of Fundations. Review of an intervention 

strategies document noted that teacher should include the following in their lesson plans: Amplify 

assessment strategies and tools, Reading A-Z leveled texts, Raz Kids, Fundations double dose, classroom 

libraries and more. Further, school leadership and teachers stated that high school students from Mt. 

St. Joseph’s as well as Seton Keough tutor students in the after-school program, for which students are 

recommended by their teachers. Continuing, school leadership and teachers noted the use of online 

intervention programs in classes, such as Raz Kids for literacy and Do the Math for math.  Regarding 

acceleration opportunities, school leadership and teachers reported that most acceleration 

opportunities are provided within small group instruction in classes, but there is a Book Club for 

advanced students in literacy. Lastly, school leadership and teachers noted that in some instances, 

advanced students may participate in classes with the grade level above their own.  

 

 

 

 School leadership holds and promotes an instructional vision of high student achievement.  According 

to school leadership and teachers, elements of the instructional vision include small group instruction, 

differentiated or individualized instruction and academic discourse (per the district’s Cycle of 

Professional Learning). School leadership added that other elements include clear objectives, checks 

for understanding and anchor charts, while some teachers noted a focus on elaboration and 

clarification, and other teachers generally indicated the district’s Instructional Framework.  Review of 

the weekly blasts included instructional focus areas, such as a blast from October that noted grouping 

students for instruction according to data, posting data, objectives that are clear to students, checks 

for understanding, and more.  

 

 School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons, and pacing.  In focus groups, school leadership and teachers reported 

that in weekly collaborative planning meetings, teachers discuss planning and pacing, and if they are 

behind with pacing, can discuss strategies to catch up. School leadership and teachers added that 

planning and pacing are also overseen through informal observations, during which leadership 

compares the district’s scope and sequence to the instruction in the classroom. Review of weekly 

blasts noted the importance of following curriculum timelines, reflection of the entire day of 

instruction in lesson plans, visible lesson plans with objectives, standards and skills and more. Review 

of collaborative planning agendas, with leadership present, also confirmed that the curriculum and 

pacing were discussed.   

 
 

Key action 1.4: School leadership supports highly effective instruction. Effective 
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 School leadership provides formative feedback and guidance to teachers about the quality of 

planning, teaching, and adjustment of practice. According to school leadership and teachers, school 

leadership is in classrooms frequently to observe and provide feedback, which is both written and 

verbal. Teachers added that various templated are used, but one example includes the following four 

components: objective, what went well, teacher actions, and student actions. Further, school 

leadership and teachers stated that the focus of observations has included close reading and 

Fundations, though teachers indicated that feedback also included classroom environment and 

management and other aspects of instruction. Continuing, all teachers reported that the feedback is 

beneficial to their instructional practices. Lastly, school leadership noted that teachers can respond 

or sign off on copies of informal feedback. Examples of feedback included the following specific to 

Fundations: “make certain all letters are displayed but only the ones introduced are turned around,” 

and “perfect set-up!” Review of learning walk data also revealed that trends from observations were 

shared with teachers in collaborative or staff meetings; for example, glows and grows from a 

Fundations/Building Vocabulary learning walk.  

 

 School leadership demonstrates an understanding of data analysis and is beginning to ensure the use 

of a complete student learning data-cycle. In focus groups, school leadership stated that leadership 

has been trained on Atlas (a tailored curriculum mapping solution that includes a data analytics 

component), and staff also received training on Achievement Net (A Net); the latter was confirmed 

by teachers. School leadership and teachers added that data is discussed in collaborative team 

meetings, which are facilitated by leadership. Further, teachers reported that they create charts and 

action plans using data, and some teachers indicated that they also submit trackers to school 

leadership.  Review of emails from leadership confirmed that data must be submitted to leadership, 

per notes such as the following: “Please make sure that I have all of your data for Eureka assessments 

and progress monitoring for DIBELS. I am missing a few reports from several teachers.” However, as 

noted above, teachers do not use a consistent process to analyze data, nor do all teachers follow a 

complete cycle of data analysis.  

 

 

 

 Most teachers implement routines to maximize instructional time.   In 88% of classrooms observed 

(n=8), students were only idle for very brief period while waiting for the teacher. Additionally, in 50% 

of classes, routines and procedures ran smoothly with minimal or no prompting from the teacher.  In 

some classes, some prompting was required, such as one class where a teacher reminded students to 

put pencils down and turn papers over.  

 

                                                           
2 Key action 1.5 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the Instructional 

Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.5: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Effective 
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 Teachers build a positive, learning-focused classroom culture. In 88% of classrooms (n=8), teacher 

interactions with students were positive and respectful. For example, in one class, a teacher exclaimed 

“excellent!” and “good job!” and also gave high-fives to students.  Additionally, in 88% of classes, 

student interactions with the teacher were positive and respectful. Further, in 100% of classes, 

student to student interactions were positive and respectful.   

 

 Most teachers reinforce positive behavior and redirect off-task or challenging behavior, when needed. 

In 75% of classrooms observed (n=8), teachers promoted and reinforced positive behavior. For 

example, in one class, a teacher praised and thanked students for using academic vocabulary. 

Additionally, in 75% of classes, students were on-task and active participants in classwork and 

discussion. Lastly, in 100% of classes, teachers addressed behavior issues with minimal interruption 

to instructional time.  
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Domain 2: Talented People 

 

 School leadership has created and implemented an organizational and staffing structure that meets 

the diverse needs of all students. According to school leadership, staff and teachers, the school has a 

lead teacher, a behavior specialist, and a parent liaison. School leadership and teachers added that 

resource classes for students include art, music, library and physical education. Further, school 

leadership, staff and teachers stated that related service providers include a social worker, 

psychologist, speech pathologist, and an IEP chair. Lastly, school leadership indicated that the school is 

departmentalized by content in grades third through fifth. Review of the roster confirmed staff 

positions, while review of the budget and scope for Continuous Growth confirmed behavioral support 

staff. Review of the staff handbook also confirmed duties of various staff.  

 

 School leadership leverages a pipeline for staff recruitment and uses a measure and includes 

stakeholders in the assessment of candidates.  In focus groups, school leadership and teachers reported 

that candidates are recruited through a variety of pipelines, including a partnership with Coppin State 

University, through the district’s Human Capital office and through staff referrals; in the past, school 

leadership noted they also recruited candidates through Teach For America (TFA). School leadership 

and teachers added that prospective candidates are interviewed by school leadership, as well as 

members of the Instructional Leadership Team (ILT). White some teachers indicated that they brought 

instructional portfolios to their interview, teachers noted that no model or demonstration lesson was 

required. Continuing, school leadership reported that during the interview teachers may be probed 

regarding classroom management, lesson planning and more. Finally, a review of emails from the 

Human Capital specialist and the surplus fair, along with recommendations to hire, confirmed the hiring 

processes.  

 

 School leadership includes staff members and other stakeholders in the development and retention of 

effective teachers and staff. According to school leadership and teachers, teachers have conducted 

peer observations and shared feedback with one another, and some teachers also lead professional 

development sessions for staff. A review of peer observation forms confirmed that teachers provided 

one another with feedback on the classroom environment, teacher and student actions, and examples 

of feedback included “excellent modeling techniques; followed protocol of curriculum with fidelity” as 

it related to the use of the gradual release instructional model. Additionally, school leadership and 

teachers stated (and the site visit team observed) that district office staff provides support to teachers 

around instructional content and also climate initiatives. Review of emails confirmed support from 

district staff around attendance and PBIS. Further, regarding retention, school leadership and teachers 

stated that staff are valued, parents are supportive of the school, and the school is like a family, with 

Key action 2.1: The school creates and implements systems to select, 
develop, and retain effective teachers and staff whose skills and beliefs 
represent the diverse needs of all students. 

Effective 
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teachers who have children or grandchildren who attended the school, and teachers who have taught 

generations of students.  

 

 School leadership has created mentoring and other induction programs, when applicable, to support 

the development of all new teachers and staff and monitors the program’s effectiveness. In focus 

groups, school leadership and teachers reported that the lead teacher serves as the school’s designated 

mentor, and attended the district’s training, and helps to support three new teachers. School 

leadership and teachers added that supports for new teachers include extra planning time, 

observations and feedback, and support with lesson planning and behavior management. Regarding 

induction, school leadership noted that teachers who were new to the school came prior to the rest of 

the staff to tour the building, set up their classrooms, and review curriculum and procedures. Review 

of mentoring accountability logs revealed that they included teacher action focus, pluses, deltas, and 

next steps for both the teacher and mentor; for example, one log that noted use of student data as an 

area for growth also included next steps with support on creating small groups with the mentor and 

co-planning with district office staff.   

 
 

 

 School leadership makes full use of the evaluation system to develop faculty and staff capacity. 

According to school leadership and teachers, the process for formal observations includes a pre-

observation conference, an observation, and a post-observation conference. School leadership added 

that the school has only one qualified observer. Further, teachers and school leadership stated that 

prior to the observation, the lesson is discussed, as well as any challenges the teacher is facing and 

the teacher’s communication with families. Continuing, teachers reported that the observer takes 

copious notes and that the feedback is beneficial to their instructional practices.  Review of formal 

observations confirmed that they follow the district’s Instructional Framework and included ratings 

and copious notes.  

 

 School leadership provides timely support and interventions to struggling teachers and staff as 

indicated by data and/or informal or formal observations and holds them accountable for 

performance. In focus groups, school leadership and teachers reported that teachers are identified 

through both informal and formal observations, as well as office referrals, and supports include more 

frequent observations (by administration and peers), modeling, additional resources, the opportunity 

to observe teachers in other schools, and supports from district office staff. Teaches added that if 

needed, a Performance Improvement Plan (PIP) would be developed with school leadership, and 

would identify areas of growth and steps to improve. Further, teachers noted that teachers’ needs 

are discussed in Instructional Leadership Team meetings based on ghost walks and peer observations, 

Key action 2.2: The school has created and implemented systems to 
evaluate teachers and staff against individual and school-wide goals, 
provide interventions to those who are not meeting expectations, and 
remove those who do not make reasonable improvement. 

Effective 
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in order to provide supports to struggling teachers. Continuing, some teachers noted that supports 

could include involvement by the parent liaison and family meetings. Lastly, school leadership 

indicated that they are in the process of developing a PIP for one teacher, which was confirmed by a 

review of the draft PIP. A review of mentoring accountability logs confirmed that additional supports 

were provided to a struggling teacher, such as co-planning, observations and additional resources.   

 

 School leadership engages faculty in a school-wide professional development plan based on identified 

needs and in alignment with the school’s instructional vision. According to school leadership and 

teachers, the school’s primary focus for professional development for the current academic year is 

the district’s Cycles of Professional Learning (CoPL) on close reading, academic discourse, and routine 

writing, which review of agendas confirmed. School leadership and teachers added that Eureka Math 

has also been a topic for professional development, since the curriculum is new to the teachers. 

Further, teachers stated that other topics included science, unpacking standards, school climate, and 

the district’s Blueprint. Continuing, school leadership noted that some of the Teach indicators of the 

Instructional Framework were identified as needs for teachers, including checks for understanding 

and student-to-student interaction. Review of the professional development overview document 

confirmed that topics included the CoPL, Eureka Math, Building Vocabulary, analyzing data, and 

strengthening communication skills.    
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Domain 3: Vision and Engagement  

 
 The school community shares an understanding of, and commitment to, the school mission, vision, and 

values, including a clear understanding of strategic goals and initiatives. According to school leadership, 

parents, students, and teachers the school’s mission is focused around ensuring that students are 

making quarterly academic gains, while the vision is focused on college and career readiness, which 

community partners confirmed. Students added that they know the vision because it is communication 

through the announcements, as well as the school’s values around having its scholars be Safe, 

Trustworthy, Accountable Achievers, Respectful, and Smart (STARS) and participate in experiences 

outside of school. Teachers added that the goals are achieved through engaging families and staff, while 

school leadership noted the importance of community partners. Review of the vision in the student and 

parent handbook confirmed that it was to “ensure that all students are college and career ready 

through the engagement of rigorous instruction and opportunities preparing them for a 21st century 

global workforce to become lifelong thinkers and learners.”  

 

 Staff, families, and students feel physically safe, and staff, families and some students feel emotionally 

safe at the school. In focus groups, all stakeholders – school leadership, teachers, staff, students and 

families – reported that the school was physically safe, due to a buzzer required to enter the building, 

emergency drills, staff who supervise students and monitor hallways, and a visitor sign-in policy which 

requires visitors to check in at the main office immediately upon entry to the building. School leadership 

added that parent volunteers also ensure that students are safe, as well as the Continuous Growth 

specialist who diffuses conflicts. Review of the handbook confirmed processes and procedures such as 

the visitor policy and fire and other emergency drills. Further, community partners noted that exterior 

doors are locked, and checks are conducted in the bathrooms after school. Regarding emotional safety, 

school leadership, teachers and parents stated that students have adults with whom they can speak 

about personal issues and concerns, including teachers, the school psychologist, and social worker. 

However, some students noted that bullying is a problem at the school, and while some adults address 

it, others do not. Review of the handbook revealed that a note on bullying was included, which notes 

that it is a violation of the City School’s policy that could result in disciplinary action and should be 

reported in a timely manner. Teachers added that they feel comfortable going to leadership with 

concerns, suggestions and feedback, and leadership has an open-door policy and is always available. 

Lastly, school leadership and teachers indicated that several teachers have been at the school for over 

20 years, and the staff is like family – everyone works together.  

 

 

 

                                                           
3 Less than six families participated in the parent focus group. 

Key action 3.1: The school provides a safe and supportive learning 
environment for students, families, teachers, and staff.3 

Developing 
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 School leadership establishes structures for the acknowledgement and celebration of student, faculty, 

and staff success. In focus groups, school leadership, teachers, parents and students reported that 

students participate in awards ceremonies every quarter and receive awards such as honor roll and 

perfect attendance, with associated certificates and trophies, which community partners and review of 

a brochure for the first quarter ceremony confirmed.  School leadership, students and teachers added 

that students also participate in school-wide activities such as pajama parties, pizza parties, holiday 

celebrations, field trips to see a production of the Lion King, and parents indicated that students also 

participate in class celebrations. Lastly, community partners indicated that students were also 

congratulated for improvement on iReady from Window 1 to 2, which review of a list of students 

confirmed. Regarding staff celebrations, school leadership and teachers stated that staff receive shout 

outs over the intercom, in newsletters and through emails, and also small tokens of appreciation. 

Teachers indicated that they are made to feel special. Review of a staff holiday party and massage flyers 

revealed additional celebrations for teachers and a review of staff blasts confirmed that faculty receive 

shout outs from school leadership. 

 

 The school develops systems that proactively attend to individual students’ social and emotional needs. 

According to school leadership, students, teachers and community partners, there is a mentoring 

program at the school (Diamonds on the Rise) that pairs students – boys and girls – with adult mentors, 

which review of a flyer confirmed. Review of a program overview and emails confirmed that the 

program provides wrap around supports and is targeted towards students and families who exhibited 

at-risk behaviors. School leadership, students and teachers added that the school’s social worker 

attends to the concerns of students and families and connects them to local resources.  Further, 

teachers and students indicated that the Continuous Growth specialist also serves as a mentor to 

students and diffuses behavioral conflicts. Continuing, staff indicated, and review of emails confirmed, 

that there are check-in and out supports in place for students who pose attendance concerns. Lastly, 

staff and school leadership noted that some students are pulled in small groups to target and discuss 

specific social skills and concerns.  

 

 

 
 The school uses multiple strategies and vehicles to communicate information about school progress, 

policies, events, and the academic and social development of students to families and the community. 

In focus groups, school leadership, parents and teachers stated that the school communicates with 

families and the community in a variety of ways, including flyers, phone calls, letters, emails, and 

announcements. Students confirmed that families receive flyers and phone calls, and added that 

notices are also sent home, as well as behavior charts.  Teachers added that they use class dojo (a two-

way communication system), in-person conversations, and calendars posted that include dates for 

Key action 3.2: The school cultivates and sustains open communication and 
decision-making opportunities with families about school events, policies, 
and the academic and social development of their children. 

Effective 
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upcoming events. Further, school leadership noted that there was no need for translation of 

documents. Lastly, families and community partners noted the school uses social media, such as 

Facebook, to communicate with families. Review of flyers, notices, letters and more confirmed several 

of the communication methods mentioned. For example, some topics of communication touched on 

teacher qualifications, the use of PAX (a good behavior game) and toodles (positive rewards), field trips, 

the school’s Book Parade, invitations to events during American Education Week, a fashion show and 

more. 

 

 The school establishes regular structures for two-way communication, which facilitate opportunities 

for families and the community to participate in, or provide feedback on, school-wide decisions. 

According to school leadership, community partners, teachers and parents, the school has a School 

Family Council (SFC) and a Parent Teacher Organization (PTO), both of which meet monthly. School 

leadership clarified that the former involves discussing data, academics, and ways to support parents, 

while the latter is more focused on activities, fundraising, and the district’s 21st century plan. Teachers 

added that the school has a parent liaison who assists with meetings and communication with families. 

Review of the handbook confirmed that the SFC and PTO have monthly meeting dates. Specifically, 

review of SFC agendas revealed that topics included a needs assessment, school-wide reform strategies, 

parent involvement, intervention activities, and professional development. Review of a Title 1 parent 

involvement meeting agenda revealed that it included topics such as budget and the parent compact. 

 

 School leadership establishes multiple structures for frequent communication with teachers and staff 

members regarding policies, progress, and school culture. In focus groups, school leadership and 

teachers reported that information is shared by school leadership with staff and teachers via emails, 

meetings (staff and team), newsletters, announcements, and in-person communication. Review of staff 

notices revealed that staff were made aware of instructional expectations, received shout outs/kudos, 

reminded of timelines and upcoming events, and more. 

 

 

 
 School leadership, teachers, and staff build strong relationships with families and community 

stakeholders from diverse backgrounds. In focus groups, school leadership, teachers, parents and 

community partners reported that families are invited to events at the school, such as Muffins with 

Moms, Donuts with Dads, and coffee on the curve, as well as Back To School Night, a Thanksgiving lunch 

and the winter holiday program; review of flyers confirmed all of the family events. School leadership 

and teachers added that the parent liaison conducts outreach to families and in the community, and 

also facilitates meetings to discuss concerns and upcoming events, and the school also hosts workshops 

for parents, such as literacy, science and math; community partners and flyers confirmed the 

workshops. Further, teachers noted that during events, food is served to families, and students 

Key action 3.3: The culture of the school reflects and embraces student, 
staff, and community diversity.  

Effective 
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indicated that the food bank is also a resource for families in the school. Lastly, community partners 

noted that the community association meets at the school.  

 

 The school’s curricula, resources and programs consider cultural and socioeconomic diversity. 

According to school leadership, parents and teachers, the school has a Black History month program, 

and a holiday program in which students celebrated holidays from other cultures, sang songs in other 

languages and wore cultural dress. Teachers and students added that the curriculum also exposes 

students to other cultures, such as African, Japanese, Chinese, and Native American. Further, in terms 

of field trips, school leadership, teachers, parents, and students stated that students participated on 

trips to the aquarium, pumpkin farm, museums (Walters and the Baltimore Museum of Art (BMA)), the 

fire station, the Maryland Historical Society, Hippodrome, Goucher college and more; review of 

receipts, notices and emails confirmed trips to the Aquarium, Walter’s and the BMA. Regarding 

socioeconomic diversity, school leadership, parents, teachers, community partners and students 

reported that the school has food and uniform banks, and students received backpacks filled with 

school supplies at the beginning of the year.  Teachers, students, and community partners added that 

hats, mittens, and other outerwear is also donated in the winter, and families are adopted during the 

holidays and receive gifts. Further, teachers noted that field trips are discounted for students, while 

community partners indicated that they are supporting a displaced family; school leadership confirmed 

supports for homeless families.  

 

 The school maintains a positive school culture and climate. In focus groups, school leadership and 

teachers stated that the school is positive due to the fact that the staff is cohesive and works as a team. 

School leadership added that morning and afternoon announcements establish a positive tone, during 

which expectations are discussed, as well as STAR behavior – on task and shining. Parents and 

community partners confirmed that the school environment is welcoming and staff are encouraging 

and greet visitors. Further, school leadership and teachers stated that the school is like a family, and 

everyone knows one another – some of the staff teach the grandchildren of former students. 

Continuing, students noted that they enjoy resource classes, receive rewards, and participate in a 

variety of after school activities. Review of after-school club application letters revealed that they 

included art, book, music and health. Lastly, school leadership and teachers noted that the school 

implements Positive Behaviors Interventions and Supports, through which students can earn 

participation in pizza and pajama parties, among other incentives. The site team observed that the 

school was clean, well-lit, and student work was posted throughout the hallways and classrooms.  
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Domain 4: Strategic Leadership 

 
 School leadership and teachers establish goals for the improvement of student learning that are 

measurable and aligned to student need and school improvement. According to school leadership and 

teachers, the school-wide goals for the current academic year per the School Performance Plan 

reflection tool are to see an increase of 10-15 percentage points in student performance in both math 

and ELA according to iReady and improve attendance by 5%. School leadership added that for younger 

students (grades Kindergarten through second), there is a literacy goal of moving students by three 

levels in Text Reading Comprehension (TRC) according to Amplify. When probed, however, some 

teachers could only note that the school had reading, math and climate goals, while others were unsure 

of the attendance target was 94% or 96%, and other teachers indicated that the iReady increase was 

by .75 years growth. Further, school leadership and teachers stated that the plan was created by the 

Instructional Leadership Team (ILT) and the process involved reviewing data from the prior year through 

the ILT tool generated by the district.   

 

 School leadership ensures the alignment of some school goals, action plans and key priorities. In focus 

groups, school leadership and teachers reported that attendance initiatives included home visits, the 

Student Support Team and check-in and out processes, contacting students and parents, and 

celebrating students for attendance and behavior – for example, through the pajama party. School 

leadership and some teachers added that addressing transportation challenges for homeless students 

has increased attendance. Regarding academic initiatives, school leadership and some teachers stated 

daily interventions, student conferences and parent involvement, while other teachers noted that 

celebrations of academic success, discourse, writing, and hands-on activities and manipulatives 

supported academic goals. However, some teachers could not articulate any initiatives in place to 

support the academic goals, as they were unsure of what the goals were. Review of the reflection tool 

noted that strategies included progress monitoring for iReady, small groups, Raz Kids, Reading A-Z, peer 

tutoring, data trackers, Do the Math, and climate rewards.  

 

 School leadership and staff participate in regular analysis of school-wide data and revisit and adjust 

action plans as needed. In focus groups, school leadership and teachers stated that school-wide data is 

reviewed regularly in monthly ILT and staff meetings, to determine progress towards goals, including 

iReady, A Net, Amplify, unit tests and also climate data, such as attendance. Review of ILT agendas 

confirmed that topics included data, analyzing trends, standards to re-visit, PARCC, and climate data. 

School leadership and teachers added that mid-year data had recently been reviewed and would be 

shared with staff soon. In terms of adjustments, school leadership indicated that they have purchased 

additional small group activities to enhance one of the initiatives to increase students’ academic 

performance and are providing more understanding of small groups and activities through training and 

resources.   

Key action 4.1: The school establishes growth goals that guide strategic 
planning, teaching, and adjusting of practice to meet student needs. 

Effective 
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 Budget distributions and resource allocations somewhat support teaching and learning. According to 

school leadership and teachers, there are no vacancies on the staff; however, parents indicated that 

some of the class sizes are large, which teachers confirmed. Students added that they have four 

resource classes, which school leadership confirmed are taught by contracted staff. Further, school 

leadership, teachers and community partners noted that classroom supplies and materials were ample, 

which parents and students confirmed, and the supply room is open and accessible for staff. 

Community partners indicated that partners donated a variety of supplies at the beginning of the school 

year as well. Regarding technology, school leadership, teachers, students, and parents all indicated that 

the school has one laptop cart and one computer lab, though it is used primarily for testing purposes, 

and school leadership expressed concerns with the technology being sufficient during those periods; 

parents confirmed that more technology was needed. Some teachers indicated that they do not have 

desktops in classrooms or they do not function properly. Teachers noted that in classrooms, some 

teachers have elmos, LCD projectors, and promethean boards. Review of the principal’s budget tool 

confirmed funding allocated for temporary staff, supplies and some technology; review of Office Max 

summaries also confirmed purchase of paper and consumables. 

 

 School leadership leverages teacher and staff talent, expertise, and effectiveness by delegating 

essential responsibilities and decisions to appropriate individuals. In focus groups, school leadership 

and teachers reported that teachers are required to serve on at least two committees, which include 

attendance/climate, academics/achievement, ILT, and hospitality/outreach, and which a review of a 

committee overviews confirmed. School leadership and teachers added that some teachers are tutoring 

students after school, and a teacher is the SLO ambassador. Further, teachers noted that one teacher 

is in charge of the building when school leadership is out of the building, and some teachers facilitate 

professional development for other staff. Lastly, school leadership indicated that a teacher manages 

the school’s food bank. Finally, a review of a team lead overview confirmed additional capacities in 

which teachers could serve.  

 
 School leadership consistently provides and focuses common staff time on instructional practices and 

development in support of student achievement.  According to school leadership and teachers, 

teachers meet weekly in collaborative planning meetings to discuss the Cycles of Professional Learning 

and related articles, as well as data, curriculum (including units, pacing and materials), and student 

behavior. Review of collaborative planning agendas revealed that teachers also discussed small groups, 

classroom management, feedback from ghost walks, parent communication, informal observations, 

and data charts.  

 
 

Key action 4.2: The school allocates and deploys the resources of time, staff 
talent, and funding to address the priorities of growth goals for student 
achievement.  

Effective 
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 The school collaborates with families and community partners to garner resources to meet the needs 

of students and the school. In focus groups, school leadership, parents, students, and teachers stated 

that families volunteer in a variety of ways to support the school, including in classes, in the cafeteria, 

making copies, cleaning, assisting with events and chaperoning field trips. Review of a volunteer list 

confirmed volunteer assignments to classes, in the cafeteria and more. Regarding partners, school 

leadership, teachers and community partners stated that partners and supports include Diamonds on 

the Rise (mentoring), Youth Club of West Hill (after school program), Mt. St. Joseph’s (tutoring), local 

churches (food and uniforms) and the South Hilton community association (supplies and volunteers.)  

Review of a community partners list and letters to partners confirmed most of the aforementioned 

partners. 
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types4 and multiple sources5 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

                                                           
4 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
5 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Extent to which SER Team Finds Evidence of High 

Levels of Adoption and/or Implementation  

Evidence Relating to Strength of 

Adoption/Implementation Key: 

Not Effective: 

Developing:     

Effective: 

Highly Effective:  

 

Effective:  
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Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the 8 classroom observations that were conducted.  

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective 
 

50% 38% 12% 

Learning activities and resources align with lesson objective 
 

63% 25% 12% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content  
 

88% 12% 0% 

Alternate presentation of content 
 

100% 0% 0% 

Emphasis of Key Points 
 

88% 12% 0% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks 
 

75% 0% 25% 

Opportunities To Engage With Complex Texts and Tasks 
 

38% 50% 12% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification 
 

88% 12% 0% 

Clear And Scaffolded Questions 
 

100% 0% 0% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 88% 12% 0% 

Specific, Academic Feedback 100% 0% 0% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 

Opportunities for student-to-student interaction 
 

63% 0% 37% 

Evidence-based discussions 
 

63% 0% 37% 

Student academic talk 
 

100% 0% 0% 
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TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  88% 12% % 

Smooth routines and procedures  50% 38% 12% 

TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 88% 0% 12% 

Student-to-teacher interactions 88% 12% 0% 

Student-to-Student interactions 100% 0% 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, 
and De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  75% 13% 12% 

Off-task behavior  75% 25% 0% 

Time impact of redirection/discipline or off-task behavior 100% 0% 0% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

 

Teachers are required to analyze data through the use of data tracking in the classroom. All classrooms 
have data tracking sheets to analyze data on the IReady tests. Grades 3-5 are analyzing ANET data of past 
assessments and are informing their instruction through the use of this data. 
 
As we are departmentalized in grades 2-5 how are math classes handled? In Key action 1.2 it states that 
“in only 38 % of classes, did students have opportunities and time to grapple with complex texts and/or 
rigorous tasks.” 38 % indicates 3/8 classrooms, if ½ were math, how is this calculated?  

 
 

The information gathered is very helpful, and allowing us to know where to target growth opportunities 
within the building. It is also positive to here that 100 percent of teachers are addressing behavior issues 
with minimal interruption to instructional time during the observation. This has been a targeted area for 
our school. 
 

Domain 2: Talented People 

 

As a small community school it is important that all of our teachers feel supported and a part of our team. 
A lot of our teachers have been in our building a long time and help to work with our new teachers to 
ensure success.  We also have been focusing on rolling out the CoPLs and academic discourse measures 
the city is focusing on. 
 

Domain 3: Vision and Engagement 

 

Although the comments appear to be generally positive in Key Action 3.1 the rating is developing.  After 
reading the comments we are unsure why this rating was applied.  
 
Key Action 3.2 is a main focus at SMR. We consistently praise staff members, students, community 
volunteers and attempt to make them feel special for being a part of our community. 
 

 

Domain 4: Strategic Leadership 

 

We are lucky to have a staff that has many unique talents. Therefore, it is easy to put them into leadership 
positions where they can shine.  Teachers are tutoring students, working with cross-grade level teams to 
provide additional instruction for students who are gifted and those who need remediation.  Our resource 
teachers are offering enrichment opportunities for selected students.  Our school is showing growth in 
academics as a result of efforts to strengthen instruction and provided targeted instruction for students. 
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Appendix C: SER Team Members 
 

The SER visit to the Sarah M. Roach Elementary School was conducted on January 16, & 18-19, 2018 by a 

team of representatives from Baltimore City Public Schools. 

Brianna Kaufman is the Manager for the School Effectiveness Reviews in the Office of Achievement and 

Accountability in Baltimore City Public Schools. Brianna began her career as an elementary art teacher in 

Bryan, TX. After obtaining her Master’s degree, she interned and worked at a number of art museums in 

the education department including the: Dallas Museum of Art, The National Gallery of Art in DC, and the 

Walters Art Museum. In 2008, Brianna made the shift from art education to general education reform as 

a Program Manager at the Fund for Educational Excellence. There she managed a grant from the Bill and 

Melinda Gates Foundation that focused on College and Career Readiness. Prior to joining OAA, Brianna 

worked as the College and Career Readiness Education Specialist for Baltimore City Public Schools. Brianna 

holds a Bachelor’s degree in elementary education from Texas Lutheran University, a Master’s degree in 

Art Education from University of North Texas, and a Master’s of Business Administration from Loyola 

University in Maryland.   

Katherine Harris Toler is a Program Evaluator II in the Office of Achievement and Accountability in 

Baltimore City Public Schools.  Prior to joining OAA, Ms. Toler was a District Mentor in the Office of Teacher 

Support and Development.  In Baltimore City Public Schools, Ms. Toler has served as teacher, Academic 

Coach, Dean of Instruction, and High School Administrator.  Ms. Toler has also served as teacher in the 

Anne Arundel County Public School System, the Baltimore County Public School System and the Vance 

County Public School System in North Carolina.  She holds a B.A. in English with a Concentration in 

Secondary Education from North Carolina Central University and a Masters of Education in School 

Improvement Leadership from Goucher College. 

Mona Khajawi is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore City 

Public Schools.  She has had a variety of experience in the field of education, including teaching, program 

management and evaluation. Most recently, she worked in the capacity of Evaluation Specialist with City 

Year in Washington, D.C., assessing the quality of educational programming implemented by 140 

AmeriCorps members in eleven schools throughout the district. She initially gained exposure to evaluation 

while interning with the Academy for Educational Development, where she assisted in conducting reviews 

of a subset of the Gates-funded small schools in New York City. Previously, she also taught English in a 

rural high school in Ukraine, and served as an Assistant Program Coordinator of the AmeriCorps program 

at the Latin American Youth Center in Washington, D.C.  Mona holds a Bachelor’s degree in English 

Literature from the University of Maryland, College Park, and a Master’s degree in Education Policy from 

Teachers College, Columbia University.  

 

 



 
 
 

27 
Baltimore City Public Schools, 2017-18 

Reginald Trammell is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore 

City Public Schools. Reginald began his career in education in 2000 as an elementary classroom teacher 

with Baltimore City Public Schools. After a decade of providing direct service to scholars, he transitioned 

to the Office of Teaching and Learning as the Education Associate for Elementary and Middle School 

Mathematics. In this role, he wrote curriculum, modelled instruction and facilitated professional 

development opportunities for math instructors. In 2011, Reginald continued to support Baltimore City 

Public Schools through the work of the Engagement Office. Here, he served as a Family and Community 

Engagement Specialist and subsequently secured the role as Parent Involvement Manager. His 

responsibilities included coordinating district-wide learning opportunities for school staff on engaging of 

families and community members and supporting the district’s Title I Parent Involvement Program. 

Reginald is currently earning his Administrator I Certificate to continue his mission of improving public 

education.   

 

 

 

 

 

 


