
 
 

 

Office of Achievement and Accountability  

Division of Research Services  
 

 

 

 

 

School Effectiveness Review 

2017 - 2018 

 

Edgewood Elementary School 

January 22-24, 2018 

 

 

 

 

 

 

 

200 East North Avenue 
Baltimore, Maryland 21202 

www.baltimorecityschools.org 
  



2 
Baltimore City Public Schools, 2017-18  

Table of Contents 

Part I: Introduction and School Background ....................................................................................................... 3 

Introduction to the School Effectiveness Review ............................................................................................ 3 

School Background .......................................................................................................................................... 3 

Part II: Summary of Performance Levels ............................................................................................................. 4 

Part III: Findings on Domains of Effective Schools .............................................................................................. 5 

Domain 1: Highly Effective Instruction ............................................................................................................ 5 

Domain 2: Talented People ........................................................................................................................... 11 

Domain 3: Vision and Engagement ............................................................................................................... 13 

Domain 4: Strategic Leadership ..................................................................................................................... 19 

Performance Level Rubric.................................................................................................................................. 22 

Appendix A: School Report Comments ............................................................................................................. 23 

Appendix B: SER Team Members ...................................................................................................................... 26 

 

 

  



3 
Baltimore City Public Schools, 2017-18  

Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 
Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two-day site 

visit. During the visit, the SER team observed classrooms, reviewed selected school documents, and conducted 

focus groups with school leadership, teachers, students, and parents. The SER team analyzed evidence 

collected over the course of the SER to determine the extent to which key actions have been adopted and 

implemented at the school. This report summarizes the ratings in the four domains and related key actions, 

provides evidence to support the ratings, and – based on a rubric – allocates a performance level for each key 

action. More information about the SER process is detailed in the School Effectiveness Review protocol, 

located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Edgewood Elementary School serves approximately 200 students in grade pre-kindergarten through fifth 

grade. The school is located at 1900 Edgewood Street in the Walbrook Junction neighborhood of Baltimore, 

Maryland.  The principal, Dr. Kimberly Sollers, has been at the school for eight years. For more information 

about the school’s student demographics and student achievement data, please see the School Profile, 

located on the City Schools website. 
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Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 Teachers plan highly effective instruction. Effective 

1.2 Teachers deliver highly effective instruction. Effective 

1.3 Teachers use multiple data sources to adjust practice. Effective 

1.4 School leadership supports highly effective instruction. Effective 

1.5 Teachers establish a classroom environment in which teaching and learning can occur. Highly Effective 

Domain 2: Talented People  

2.1 The school implements systems to select, develop, and retain effective teachers and 
staff whose skills and beliefs represent the diverse needs of all students. 

Effective 

2.2 The school has created and implemented systems to evaluate teachers and staff against 
individual and school-wide goals, provide interventions to those who are not meeting 
expectations, and remove those who do not make reasonable improvement. 

Effective 

Domain 3: Vision and Engagement  

3.1 The school provides a safe and supportive learning environment for students, families, 
teachers, and staff. 

Effective 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families about school events, policies, and the academic and social 
development of their children. 

Effective 

3.3 The culture of the school reflects and embraces student, staff, and community diversity. 
Effective 

Domain 4: Strategic Leadership 

4.1 The school establishes growth goals that guide strategic planning, teaching, and 
adjusting of practice to meet student needs. 

Effective 

4.2 The school allocates and deploys the resources of time, staff talent, and funding  
to address the priorities of growth goals for student achievement. 

Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 Teachers implement standards-based daily lessons, units, and long-term plans using appropriate 

curriculum planning documents. School leadership and teachers reported that teachers use the 

Baltimore City Public Schools’ curriculum planning documents such as Eureka’s pace guide, ELA modules 

and Fundations calendars. A review of lesson plans confirmed that teachers included the Common Core 

State Standards on lesson plans. For example, one lesson plan referred to standards W.3.3 (Write 

narratives to develop real or imagined experiences or events using effective techniques, descriptive 

details and clear event sequence.) which supports the following objective: “Students will be able to use 

sensory details to show where they are without stating it.”  

 

 Teachers design daily lessons that meet learners’ unique needs. School leadership stated that all lessons 

are standards-based and teachers use data sources such as iReady and Amplify to develop 

differentiated small groups that address the needs of students. A review of the Edgewood welcome 

back packet reveals the expectation that all lesson plans must be standards-based, include strategies 

for small grouping and opportunities for assessment. School leadership and teachers added that they 

analyze data in weekly collaborative planning meetings, consider modifications and accommodations 

of special education students, and make notations on lesson plans to reflect on the effectiveness of the 

lesson. A review of lesson plans revealed notations of small groups from teachers; however, not all 

plans indicated differentiated activities for identified small groups. For example, one lesson plan 

template noted “small group and independent reading instruction” however no small group activities 

were explicitly stated.  

 

 Teachers set and track goals based on students’ performance levels. School leadership and teachers 

reported that teachers maintain classroom data walls and conference with students regarding 

achievement and individualized student goals. During classroom visits, the site team observed 

classroom data walls used to track iReady growth toward PARCC goals. Continuing, school leadership 

and teachers stated that teachers developed Student Learning Outcomes (SLOs) and are tracking 

growth toward school-wide School Performance Plan (SPP) goals. A review of the School Performance 

Plan identifies goals for literacy, mathematics and attendance. A review of teachers’ SPP tracking form, 

confirms that teachers are monitoring student progress toward the established school-wide goals. The 

form allows teachers to establish baseline data (BOY) and calculate the individualized progress students 

need to make in order to achieve the (EOY) goal. 

 

Key action 1.1: Teachers plan highly effective instruction. Effective 
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 Teachers use and communicate standards-based lesson objectives and align learning activities to the 

stated lesson objectives. In 78% of observed classes (n=9), teachers posted and referenced standards-

based lesson during the lesson. For example, in one classroom the teacher reminded students of the 

objectives as it was presented on the Promethean Board. Moreover, lesson activities and resources 

had a clear and intentional purpose and were aligned with the lesson objectives in 100% of classes 

observed. For instance, in one class the objective read “I can solve division problems without 

remainders using an area model.” During the lesson, the students were observed drawing a rectangle 

with an area of 48 square units and a width of 4. The students were instructed to solve for the length 

of the rectangle. 

 

 Most teachers present content in various ways and emphasize key points to make content clear. In 

67% of classes observed (n=9), teachers presented students with accurate grade level content aligned 

to appropriate content standards.  For example, in most classes the appropriate Common Core State 

Standard was identified and aligned to the stated objective. Additionally, in 89% of classes, teachers 

presented content in various was to make content clear. For example, in one class the teacher 

emphasized phonograms by exposing students to letter sound cards, letter tiles, white boards, and a 

spelling worksheet.  

 

 Some teachers use multiple strategies and tasks to engage all students in rigorous work. In 78% of 

classes observed (n=9), teachers scaffolded and/or differentiated tasks by providing access to rigorous 

grade level instruction for all students. For instance, one teacher scaffolded the math instruction by 

using the “I do, we do, you do” gradual release instructional method. Additionally, another teacher 

differentiated instruction by developing five work stations that addressed English/Language Arts skills 

such as guided reading and phonics. Moreover, in 56% of classes, students had opportunities to 

grapple with complex texts and/or tasks. For example, in one class students used close reading 

strategies when reading an article on Martin Luther King.  

 

 Most teachers use evidence-dependent questioning. In 56% of classes observed (n=9), teachers asked 

questions requiring students to cite evidence and clearly explain their thought processes. For 

instances, one teacher asked questions such as “Why can I not divide 4 into 2? Can you explain?” 

Additionally, in 78% of classes, teachers asked questions that were clear and scaffolded. In the same 

class referenced above, the teacher asked questions such as “What is my next step? What do I do with 

the 7? How can I check my work? What do I multiply? When you are checking, what do you do with 

the remainder?” 

 

                                                           
1 Key action 1.2 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the Instructional 

Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.2: Teachers deliver highly effective instruction.1 Effective 
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 Most teachers check for student understanding and provide specific academic feedback. In 67% of 

classes observed (n=9), teacher conducted one or more checks for understanding that yielded useful 

information at key points throughout the lesson. For instance, one teacher circulated throughout the 

classroom and checked the work of students to ensure understanding of the content. Also, in 67% of 

classes, teachers provided specific academic feedback to communicate current progress and next 

steps to move forward. For example, after a student wrote “2 divided by 38”, the teacher corrected 

the student by stating “38 divided 2” and explained the difference.  

 

 Some teachers facilitate student-to-student interaction and academic talk. In 67% of classes observed 

(n=9), teachers provided multiple or extended opportunities for student-to-student interaction. For 

example, in one class students turned and talked with a partner to discuss data from charts. However, 

in only 44% of student-to student interactions were students engaged in discussions with their peers 

to make meaning of content or deepen their understanding.  In one class, students worked in groups 

to strategize the best way to solve a mathematical word problem. Additionally, in 78% of classes, 

students used academic talk. In one class, students referenced terms such as “chronology, similarity, 

and contrast”. 

 

 

 Teachers analyze students’ progress toward goals. School leadership reported that teachers use a 

school-wide data protocol (Data Driven Instruction) which includes assessing, analyzing trends and root 

causes, and creating an action plan to adjust instruction which includes re-teaching lessons if more than 

80% of students have not mastered the goal. Teachers confirmed the use of the data protocol and 

action plans which are discussed during team meetings.  A review of an October 25, 2017 team meeting 

agenda confirmed that agenda items included a review of the data protocol, iReady data analysis, and 

creating action plans. Continuing, a review of a mathematics assessment data analysis form confirmed 

that teachers attended to questions such as “Where do students seem to struggle based on the 

students’ work? What will students need to do/think differently to answer the item correctly?” and 

“What will I do next to adjust my instruction?” when analyzing student work.  

 

 Teachers modify instruction in response to data. School leadership and teachers reported that teachers 

deliver targeted instruction based on student needs through flexible small grouping, re-teaching and 

anecdotal notes in lesson plans. School leadership shared that teachers re-teach if 80% or more 

students did not reach mastery, which teachers confirmed. A review of several lesson plans also 

confirmed the use of reflective note taking. One teacher’s lesson plan noted that one student needs to 

work on fluency while another student needs assistance with sounding out multisyllabic words.  

Teachers also noted that teachers modify instruction by adjusting homework assignments and changing 

questions types.  

 

Key action 1.3: Teachers use multiple data sources to adjust practice.  Effective 
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 Teachers appropriately recommend students for some tiered interventions including opportunities for 

acceleration. School leadership and teachers stated that teachers offer guided reading strategies and 

adjust small groups according to assessments such as iReady and ANet (or Achievement Network) data. 

Additionally, school leadership and teachers reported that teachers recommend students to the 

Student Support Team when appropriate, the Spire program (a reading intervention program target to 

special education students and general education students performing below grade level) and facilitate 

coach classes. A review of the Spire Placement Test Recording Form confirms that students are assessed 

before participating in Spire intervention groups. Teachers also mentioned afterschool clubs such as 

the debate team and online education programs such as Zearn Math and Front Row. All focus groups 

reported guided reading groups related to reading levels and the SPIRE program; however, not all 

teachers could speak to school-wide opportunities for acceleration or math interventions beyond 

online programs.  

 
 

 School leadership holds and promotes a clear instructional vision of high student achievement. School 

leadership and teachers reported that elements of the instructional vision include academic discourse 

and differentiation through small group instruction. A review of an academic conversation tool and 

lesson plans confirm an emphasis on academic discourse and small group instruction. School 

leadership also noted a focus on standards-based rigorous lessons that provide opportunities for a 

“productive struggle” and prepare students for the PARCC assessment.  Teachers added that 

reflecting, adjusting, and modifying lessons and pacing are also expectations of the instructional 

vision. A review of Instructional Expectations confirmed that teachers are required to reflect on 

lessons three times a week using a reflection sheet in addition to utilizing pacing calendars to stay on 

track with units.  Further, school leadership and teachers stated that the instructional vision is 

communicated through collaborative planning and staff meetings as well as newsletters and emails. 

A review of the Edgewood welcome back packet confirmed small group instruction as an academic 

focus. Moreover, the packet also confirms instructional, classroom, and miscellaneous expectations. 

A review of collaborative planning agendas and cycles of professional learning documents also 

confirmed an emphasis on academic discourse.  

 

 School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons, and pacing. School leadership and teachers reported that school 

leadership formally and informally observes classrooms for items such as lesson plans and classroom 

environment and provides useful verbal and written feedback. Specifically, a review of the school 

climate walk form confirms that school leadership monitors lesson plan binders for components such 

as continuity of instruction and standards-based objectives. School leadership added that teachers 

follow the district’s guidance regarding the sequence and pacing of lessons.  Further, teachers stated 

that lesson planning had been covered in a voluntary professional development session. A review of 

an October 16, 2017 agenda reveals lesson planning as a topic of support.  

Key action 1.4: School leadership supports highly effective instruction. Effective 
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 School leadership provides formative feedback and guidance to teachers about the quality of 

planning, teaching, and adjustment of practice. School leadership and teachers reported that school 

leadership provides feedback and guidance during meetings (i.e. team, collaborative, staff and 

instructional leadership team meetings) and conducts regular informal observation on a variety of 

focus area such as academic discourse, classroom bulletin boards and climate. A review of a 

completed informal observation form reveals that school leadership monitored components such as 

lesson plans and student engagement. An informal observation form for another teacher provided 

next steps pertaining to lesson objectives and scope and sequence. Teachers confirmed that the 

feedback provided by school leadership is both timely and useful. School leadership shared that each 

member of the school leadership team is required to conduct a minimum of five informal observations 

with documented feedback per week. Continuing, a review of a September 29, 2017 weekly 

administrator check-in form confirms an overview of informal observations and relevant feedback 

shared with teachers. However, teacher shared that they are informally observed “at least” monthly, 

on average.  

 

 School leadership demonstrates an understanding of data analysis and ensures the use of a complete 

student learning data-cycle. School leadership and teachers reported that student assessment data is 

discussed in team and collaborative planning meetings. A review of a January 3, 2018 team meeting 

agenda includes time devoted to data analysis. Additionally, an August 29, 2017 professional 

development agenda reveals that data was also discussed at the beginning of the school year. More 

specifically, participants reviewed 2016-2017 data from district and PARCC assessments in order to 

determine areas of strength and growth, and next steps for the current school year. School leadership 

and teachers also stated that teachers assess and analyze student progress and adjust instruction 

accordingly. School leadership reported that the Instructional Leadership Team analyzes data monthly 

to unveil root causes in order to establish appropriate instructional strategies and next steps. 

 

 

 

 Most teachers implement routines to maximize instructional time. In 89% of classes observed (n=9), 

students were idle for less than two minutes while waiting for the teacher. Most teachers were 

generally prepared for the lesson with appropriate materials and resources. Additionally, in 67% of 

classes, routines and procedures ran smoothly with minimal or no prompting from the teacher. For 

instance, in some classes, teachers used devices such as a timer and harmonica and strategies such as 

“1, 2, 3, eyes on me” to support classroom routines.  

                                                           
2 Key action 1.5 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 

observations are twenty minute in which the observers are looking for teachers to demonstrate components of the Instructional 

Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.5: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Highly Effective 
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 Teachers build a positive, learning-focused classroom culture. In 100% of classes observed (n=9), all 

teacher-initiated interactions with students were positive and respectful. For example, teachers were 

observed promoting positivity with phrases such as “excellent example” and “thank you” and 

awarding Dojo points for behavioral and academic progress. Additionally, in 89% of classes, all 

student-initiated interactions with teachers were positive and respectful.  For instance, in one class 

where a teacher made a minor mistake on the place value of a number, students respectfully 

corrected the teacher. The teacher thanked the students for the correction. Moreover in 78% of 

classes, student to student interactions were positive and respectful. In one class, students were 

observed helping each other with an assignment related to composing numbers.   

 

 Teachers reinforce positive behavior and redirect off-task or challenging behavior when needed. In 

100% of classes observed (n=9), teachers promoted and/or reinforced positive behavior. For example, 

in one class, the teacher praised a group of students for working quietly and highlighted another group 

for closing their laptops when asked. In 78% of classes, students were on-task and active participants 

in classwork and discussions. For example, in most classes students were engaged in the activity or 

task. Lastly, in 89% of classes, teachers addressed behavioral issues (if any) with minimal interruption 

(2 minutes or less) to instructional time. For example, some teachers redirected students quickly by 

acknowledging positive behaviors with phrases such as “good job” and “awesome”.   
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Domain 2: Talented People 

 

 School leadership has created and implemented an organizational and staffing structure that meets 

the diverse needs of all students. School leadership, teachers, and staff reported that the school has 

an educational associate who serves as one of two mentors for new teachers, facilitates professional 

development and team meeting sessions, and assists teachers with planning and data analysis. A 

review of team meeting agendas confirmed that the educational associate’s role as facilitator on topic 

such as data dives and learning walks. Additionally, school leadership reported the departmentalization 

of subjects for grades four and five. Moreover, school leadership, teachers and staff reported, and a 

review of the staff roster confirmed, that the school offers resources such as physical education, art 

(facilitated by Bring the Noise), technology and music. Regarding student support services, school 

leadership, teachers and staff reported that the school has partnered with Catholic Charities for added 

support. All focus groups reported there is a social worker who works with the P.R.I.D.E. Program 

(Promoting, Respect, Integrity, Discipline and Excellence -  a program for students in need of intensive 

emotionally and behaviorally support), an additional social worker to who works with all students, 

speech and occupational therapists, and two psychologists.  

 

 School leadership leverages a pipeline for staff recruitment and uses multiple measures and includes 

stakeholders in the assessment of candidates. School leadership reported that qualified candidates are 

recruited through partnerships with Johns Hopkins University, Morgan State University and Baltimore 

City Teacher Residency (BCTR). Teachers confirmed the partnership with BCTR. Additionally, school 

leadership and teachers stated that candidates are also recruited through the district’s hiring fair and 

professional recommendations. School leadership and most teachers reported that candidate resumes 

are reviewed and candidates are interviewed by a panel consisting of school leadership and teachers. 

Teachers reported that their availability to participate on the interview panel depends on the time 

(time of year) of hiring. A review of the interview toolkit reveals questions posed during the 

interviewing process such as “How do you assess and document student learning in your classroom?” 

and “What do you believe distinguishes a great teacher from a good teacher?” Moreover, school 

leadership and some teachers reported that candidates are further assessed by school leadership at 

field experience sites and through demonstration lessons.  

 

 School leadership includes staff members and other stakeholders in the development and retention of 

effective teachers and staff. School leadership and teachers reported that teachers participated in a 

collaborative planning meeting where teachers identified their strengths and interest areas in order to 

support their peers. Additionally, school leadership and teachers stated that teachers serve as 

instructional leadership team members, new teacher mentors and mathematics and literacy 

representatives. A review of a January 3, 2018 agenda confirms that the mathematics representative 

Key action 2.1: The school creates and implements systems to select, 
develop, and retain effective teachers and staff whose skills and beliefs 
represent the diverse needs of all students. 

Effective 
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met with teachers to discuss Eureka Math and ANet data. Moreover, teachers conduct peer reviews, 

as noted on an October 4, 2017 Team Meeting agenda, facilitate voluntary professional development 

session which was confirmed on a September 18, 2017 meeting agenda and facilitate required staff 

professional development opportunities. A review of a November 6, 2017 agenda identifies teachers 

as facilitators. Regarding retention, school leadership and teachers reported the school is a 

collaborative, solution-oriented environment with opportunities for leadership.    

 

 School leadership has created mentoring and other induction programs, when applicable, to support 

the development of all new teachers and staff and monitors the program’s effectiveness. In focus 

groups, school leadership and teachers reported that there are two experienced teachers identified as 

new teacher mentors. School leadership and teachers added that supports provided to new teachers 

include biweekly mentoring meetings, informal observations, real-time coaching, support with lesson 

planning, analyzing data and modeling lessons. Review of mentoring meeting agendas and minutes 

confirmed opportunities for coaching and feedback from observations in addition to support on SLO 

expectations. Further, school leadership stated, and teachers confirmed, that school leadership 

monitors supports to mentors by participating in new teacher meetings, connecting with mentors 

about progress and next steps and reviewing entries on the New Teacher Center (an online platform 

designed to improve student learning by accelerating the effectiveness of teachers and school leaders). 

 

 

 

 School leadership makes full use of the evaluation system to develop faculty and staff capacity. 

According to school leadership and teachers, the school has two qualified observers who follow the 

district’s process for formal evaluations, including a pre-observation conference where teachers share 

their plans for feedback, an observation, and a post observation conference. Teachers also reported 

that the feedback from formal evaluations is helpful in developing them as professionals. A review of 

formal observation documents confirmed that they are aligned with the Instructional Framework and 

include a summary of areas of strength and growth. Teachers also shared that school leadership is 

open to teacher feedback throughout the process.  

 

 School leadership provides timely support and interventions to struggling teachers and staff as 

indicated by data and/or informal or formal observations and hold them accountable for 

performance. School leadership and teachers reported that struggling teachers are identified through 

informal observations, academic data and peer walks. A review of informal observation reports 

confirmed that school leadership monitors the effectiveness of teaching and learning and provides 

actionable feedback to teachers. School leadership and teachers noted that teachers are supported 

through modeling, observing peers, reviewing instructional videos, co-planning and coaching.  

Key action 2.2: The school has created and implemented systems to 
evaluate teachers and staff against individual and school-wide goals, 
provide interventions to those who are not meeting expectations, and 
remove those who do not make reasonable improvement. 

Effective 
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Continuing, school leadership mentioned that they have aligned the texts Get Better Faster and Teach 

Like a Champion to the Instructional Framework to support struggling teachers with research-based 

instructional strategies during collaborative planning meetings. A review of the Get Better Faster 

Scope and Sequence confirmed the use of this resource. Lastly, according to school leadership and 

teachers, struggling teachers are encouraged to participate in voluntary professional development 

opportunities for additional support.  

 

 School leadership engages faculty in a school-wide professional development plan based on identified 

needs and in alignment with the school’s instructional vision. School leadership and teachers reported 

that the school-wide professional development plan was created in the beginning of the school year. 

Topics such as close reading, academic talk and grade level SMART goals were identified for the first 

quarter per the Professional Development Ideas SY2017-18 document. Teachers confirmed 

participating in sessions on close reading and academic talk. A December 4, 2017 Staff Meeting 

agenda identifies academic conversations as an agenda item. School leadership shared that this plan 

is flexible to best address school needs. School leadership and teachers also noted that the school 

offers voluntary professional development opportunities. A review of voluntary professional 

development agenda from September 18, 2017 confirm that topic such as essential questions, 

exemplar templates and planning support are covered during these monthly sessions.  Domain 
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Domain 3: Vision and Engagement  

 

 The school community shares an understanding of, and commitment to, the school mission, vision and 

values, including a clear understanding of strategic goals and initiatives. School leadership stated that 

the mission of the school is to create a nurturing environment that provides research-based strategies 

that promote 21st century technology, critical thinking, mindfulness, and perseverance. Teachers 

confirmed that the mission includes a focus on technology, fostering a nurturing environment yet added 

college and career readiness, family engagement, socio-emotional supports, and communication. 

Parents also confirmed that the mission involves staff using research-based strategies to promote 

technology, mindfulness, and openness. Further, students reported that the mission addresses safety, 

fun and a welcoming environment. School leadership, teachers and parents acknowledged that the 

mission and vision was revisited over the summer to ensure that the school’s core values are articulated 

throughout the school community as the “Edgewood way.” Moreover, school leadership, teachers and 

students affirmed that Class Dojo is an initiative that undergirds the mission. School leadership, 

teachers and parents also noted that the mission is conveyed in meetings such as Instructional 

Leadership Team, New Teacher, Family Achievement Team and Back to School Night. A review of an 

Edgewood Elementary brochure reveals the mission as “The talented, vibrant, and dedicated staff of 

Edgewood uses research-based strategies to promote digital literacy, critical thinking, mindfulness and 

perseverance.” 

 

 Students, staff, and families feel physically and emotionally safe at the school. School leadership, 

teachers, parents, and students all stated that dismissal and sign out procedures, the visitation policy, 

and emergency drills such as fire and lockdown are methods employed to ensure physical safety. School 

leadership, teachers and parents also shared that all exterior doors are secure thereby preventing 

intrusions. School leadership also mentioned that the use of school cameras, the installation of a school 

bus zone and staff voluntarily manning posts throughout the building are measures that promote the 

physical safety of stakeholders. A review of the Parent/Guardian- Student Handbook revealed the 

school’s position on safety related items such as dismissal (including early dismissal), Student Code of 

Conduct, fire drills, and harassment. Regarding emotionally safety, all focus groups reported that they 

feel comfortable sharing concerns with staff and/or school leadership. School leadership stated that 

staff are willing to share things and be vulnerable. Teachers and students stated that students know 

that there are adults in the building who care about them. Teachers mentioned establishing 

relationships with buddy teachers for emotional support. Parents acknowledged a parent concern form 

used as a process to connect with school staff regarding issues of concern.  A review of the Parent 

Concern/Request Form confirms opportunities for parents to share concerns or request a conference 

with school staff or leadership. 

 

 

Key action 3.1: The school provides a safe and supportive learning 
environment for students, families, teachers, and staff. 

Effective 
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 School leadership establishes structures for the acknowledgement and celebration of student, faculty 

and staff success. According to school leadership, teacher, student and parent focus groups, the school 

recognizes student success through morning and afternoon announcements, shout-outs, parties, Class 

Dojo, Fun Fridays, and semester award ceremonies for accomplishments such as perfect attendance, 

most improved and honor roll. A review of documents revealed pictures of the semester award 

ceremony and the site visit team observed several teachers awarding Class Dojo points to students for 

positive behaviors during classroom visits. All focus groups also stated that students are celebrated with 

field trips to venues such as the Maryland Science Center and Applebee’s. A flyer for an ice cream party 

and permission slips for the Maryland Science Center and Applebee’s confirmed school parties and field 

trips respectively. School leadership and parents added that the student attendance board is a method 

used to acknowledge student success. Teachers added that they use classroom incentives in addition 

to the school incentives. Moreover, parents and students mentioned that student work is posted 

throughout the classrooms and hallways. Additionally, the site visit team heard students acknowledged 

and celebrated during the morning and afternoon announcements. Regarding the celebration of faculty 

and staff success, school leadership, teachers and parents reported that faculty and staff have 

participated in Thanksgiving and Christmas meals, received shout-outs via daily announcements and/or 

on the shout-out board. School leadership and teachers also shared that faculty and staff have had their 

birthdays celebrated, received donuts occasionally and participated in potluck events.  A review of staff 

newsletters and a flyer confirmed staff and faculty shout-outs and the potluck event respectively.  

 

 The school develops systems that proactively attend to individual students’ social and emotional needs. 

School leadership, teachers, staff, parents, and students reported that the school social worker 

facilitates character education lessons such as bully prevention and self-esteem in classes throughout 

the school. Additionally, all focus groups indicated that socio-emotional supports are also provided 

through partnerships. For example, Catholic Charities provides a clinician and host small groups to 

discuss topics such as friendship. A review of a parent consent form confirmed this partnership. The 

Boys Scouts of America and Women Beyond the Community (WOBECO) offer mentoring supports to 

boys and fifth grade girls respectively. A review of event flyer confirmed that students are invited to 

participate in this program. Shoot Hoops Not Guns, a basketball program that focuses on character 

building traits such as team work and responsibility, and also supports the social and emotional 

wellbeing of students. School leadership also noted the use of “growth mindset” lessons with students, 

a school-based mentorship program between staff and students and opportunities for parents to learn 

strategies to address socio-emotional needs; however other focus groups and a presentation document 

only confirmed Saturday parent workshops on socio-emotional health.  
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 The school uses multiple strategies, languages, and vehicles to communicate information about school 

progress, policies, events and the academic and social development of students to families and the 

community. According to school leadership, teachers, parents, and students, the school communicates 

through Class Dojo, newsletters, flyers, social media and phone calls. A review of a Class Dojo snapshot 

and a flyer for the Winter Wonderland Dance confirms that the school shares information about 

progress and events with families and community. Continuing, school leadership and parents noted 

bulletin boards and parent concern/request forms as methods of communication. A review of the 

parent concern/request form confirms that parents are afforded opportunities to share concerns or 

request conferences.    

 

 The school establishes regular structures for two-way communication, which facilitates opportunities 

for families and the community to participate in, or provide feedback on, school-wide decisions. School 

leadership, teachers, parents and students stated that the school hosts monthly Family Achievement 

Team (or F.A.T.) meetings. The Family Achievement Team functions as a parent-teacher organization 

geared toward including families and community in decisions that impact the school as indicated in the 

2017-18 Parent/Guardian Student Handbook. A review of the Edgewood Staff’s Newsletters confirmed 

that the team meets monthly. Additionally, a review of an October 26, 2017 meeting minutes confirmed 

that the team discusses topics such as school branding, school goals, upcoming events and parent board 

nominations.   

 

 School leadership establishes multiple structures for frequent communication with teachers and staff 

members regarding policies, progress, and school culture. School leadership, teachers, and staff 

reported that school leadership communicates with teachers through text messages or the Remind app, 

and weekly emails and meetings. A review of an October 31st email from school leadership to teachers 

regarding an upcoming budget meeting confirms communication on school related matters. Moreover, 

a review of a November 6, 2017 faculty meeting agenda confirms the school hosted meetings for staff 

to discuss items such as academic conversations and culture and climate.  School leadership also 

reported frequent communication through flyers, staff newsletters, and announcements. The site visit 

team heard staff reminders shared via the morning announcements during the site visit.  

 

 

 

 

 

 

 

Key action 3.2: The school cultivates and sustains open communication and 
decision-making opportunities with families about school events, policies, 
and the academic and social development of their children. 

Effective 
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 School leadership, teachers, and staff build strong relationships with families and community 

stakeholders from diverse backgrounds. School leadership and teachers stated that the school hosted, 

in collaboration with Knowledge and Success Academy, a Back to School event for families and the 

community. A review of a Back to School Night flyer and pictures confirmed parents participated in this 

event. Continuing, school leadership and teachers also stated that the school facilitates Family 

Achievement Team meetings and workshops for families. A review of a parent sign-in sheet and 

PowerPoint presentation entitled “Parents in Action” confirmed that presentations are offered to 

parents on topics such as Joyce Epstein’s Framework for Parental Involvement and strategies for 

learning at home. Moreover, parents and students reported that the school has hosted events for 

families such as Muffins for Mom, Donuts for Dads and the Winter Wonderland Dance. A review of the 

American Education Week calendar reveals the Muffins for Mom and Donuts for Dads events took place 

during that week. Finally, school leadership also reported, and the event agenda confirmed, that the 

school facilitated a community scavenger hunt where participants were encouraged to learn more 

about the neighborhood by locating key institutions in the Walbrook Junction community.    

 

 The school’s curricula, resources and programs consider cultural and socio-economic diversity. School 

leadership, teachers and students reported that the curricula exposes students to cultural events such 

as holidays around the world and historical figures such as Malcolm X. For example, one teacher 

reported that her students wrote about their dreams after reading the book, Our Friend Malcolm. 

School leadership and teachers also reported that the school celebrates black history month annually. 

Further, school leadership, teachers, parents and students reported that the school participates on field 

trips to places like the Maryland Science Center, Loyola University, and the Nutcracker Suite.  A review 

of a permission slip to the Maryland Science Center confirms that students were invited to participate. 

Regarding socio-economic diversity, school leadership, teachers, parents and students reported that 

the school facilitates the availability of resources such as school supplies, hats and gloves, food baskets, 

uniforms and waiving field trips cost. Review of emails between the school and partners regarding food 

baskets and uniforms confirmed that school leadership works with community partners to secure 

resources for families.   

 

 The school maintains a positive school culture and climate. School leadership, teachers, staff and 

parents all reported that school leadership has cultivated a friendly and welcoming environment by 

establishing norms that promote and hold adults accountable to positive adult behaviors. A review of 

meeting agendas confirm that adult behaviors are discussed at the beginning of staff meetings. 

According to school leadership, teachers, and students Fun Fridays are school events designed to 

celebrate student achievement and also build the positive culture of the school.  Continuing, all focus 

groups stated that each student has access to a computer which aims to prepare students for college 

and career. School leadership also noted inspirational morning announcements, the Positive Behavioral 

Intervention System (PBIS) and small expressions of appreciation for teachers as contributing factors to 

Key action 3.3: The culture of the school reflects and embraces student, 
staff, and community diversity.  

Effective 
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the positive school culture. Teachers confirmed school leadership’s tokens of gratitude and added 

greater family involvement and team building activities as benefits. Parents also confirmed increased 

family engagement activities at the school, supporting the positive school culture. Moreover, the site 

visit team observed a clean and well-managed environment, orderly transitions, and neatly posted 

student work.  
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Domain 4: Strategic Leadership 

 
 School leadership and teachers establish goals for the improvement of student learning that are 

measurable and aligned to student need and school improvement. A review of the School Performance 

Plan (SPP) identifies the following three goals: 1) Forty-five percent of students in grades K-2 that are 

on or above level on the beginning of year (BOY) Text Reading and Comprehension (TRC) assessment 

will show one-year growth by end of year (EOY). Ten percent of students in grades K-2 that are below 

level on the BOY TRC assessment will show a year plus of growth by EOY. 2) Thirty percent of students 

in grades 1-5 will show at least .75 year growth from admin 1 of the mathematics iReady assessment 

to admin 3. 3) All Edgewood Elementary students attending school daily will record 91.5% or more 

attendance rate by EOY as measured by daily attendance recorded in Infinite Campus. School leadership 

and teachers confirmed the literacy, mathematics, and attendance goals as indicated in the SPP. Staff 

and parents were aware of the goals; however, could not recall the specific details of the goals.  School 

leadership reported that the process of creating the goals started with the administrative team 

reviewing three years of school data for growth patterns, then sharing their findings with the 

Instructional Leadership Team for modifications and adjustments. The goals and measures were then 

communicated to the faculty.  

 

 School leadership ensures the alignment of all school goals, action plans and key priorities. In focus 

groups, school leadership and teachers shared that instructional leadership, collaborative planning, and 

faculty meetings are opportunities to discuss data analysis and instructional strategies in support of 

academic progress. School leadership and teachers also reported that teachers employ strategies such 

as explicit and small group instruction, offer tiered supports such as the SPIRE program, and submit 

referrals to the Student Support Team, when applicable. Moreover, teachers and staff serve on 

committees such as Families for Achievement (which shares academic progress with families) and 

Culture and Climate (which supports attendance).  A review of a school committee list confirms 

teachers and staff participation and committee functions. Regarding the school’s attendance goal, 

school leadership and teachers noted celebrating students with perfect attendance through 

ceremonies and PBIS incentives as well as conducting home visits. A review of the home visitation form 

confirms one strategy the school uses to connect home and school.  

 

 School leadership and staff participate in regular analysis of school-wide data and revisit and adjust 

action plans as needed. School leadership and teachers reported that the Instructional Leadership Team 

(ILT), which includes teachers and school leadership meets biweekly where the focus alternates 

between literacy and mathematics. The ILT also monitors and reports school-wide data on attendance 

(with results from Infinite Campus), academic data and teaching practices to determine root causes and 

appropriate strategies as noted on  a November 8, 2017 ILT agenda. A review of ILT agenda revealed 

discussion items such as iReady and ANet data analysis, learning walk tools, small group instruction and 

academic discourse. Specifically, a review of an October 25, 2017 ILT meeting agenda reveals the item 

Key action 4.1: The school establishes growth goals that guide strategic 
planning, teaching, and adjusting of practice to meet student needs. 

Effective 
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“review school-wide BOY [beginning of year] data to determine next steps” which confirms that the 

school monitors progress toward goal attainment. Finally, school leadership and teachers also stated 

that teachers update their classroom data walls to share student progress with students and families, 

which was confirmed through observations of classroom data walls as well as a data room.  

 
 

 
 Budget distributions and resource allocations always support teaching and learning. According to school 

leadership, teachers, staff, and students, the school has no vacancies and staffing is sufficient. Parents 

agreed that staffing is sufficient but noted a few large classes. Additionally, school leadership, teachers, 

staff, parents, and students reported that materials and supplies were sufficient. School leadership and 

teachers also shared that the school hosts fundraisers and leverages partnerships with organizations 

such as Scholastic and Donor’s Choose to supplement resources for teachers and students. Further, 

school leadership, teachers, staff, parents, and students reported that technology is sufficient. All focus 

groups reported wifi access and a 1:1 student to electronic device ratio.  School leadership and teachers 

noted that classrooms have Promethean interactive white boards, document cameras, and projectors. 

A review of a school brochure highlights and confirms the aforementioned technological resources. 

Moreover, school leadership and teachers reported a technology lab and iPads for Pride students.  

 

 School leadership leverages teacher and staff talent, expertise, and effectiveness by delegating 

essential responsibilities and decisions to appropriate individuals. In focus groups, school leadership 

and teachers stated that teachers serve on committees (such as climate, ILT, Families for Achievement, 

fundraising and more) and lead clubs. Review of the Edgewood Welcome Back Packet confirmed the 

expectation that all staff will support a committee. The document also provides a list of committees 

and assigned teachers.  School leadership and teachers also reported that teachers serve as district 

liaisons in roles such as mathematics and literacy representatives. School leadership and teachers also 

stated that school leadership encourages teachers to take initiative to lead on projects such as field 

trips. Specifically, teachers noted that a teacher organized the field trip to Loyola University.  

 
 School leadership consistently provides and focuses common staff time on instructional practices and 

development in support of student achievement.  According to school leadership and teachers, 

teachers meet every Wednesday for collaborative planning sessions, during which they plan standards-

based lessons, review student assessment data, and determine appropriate strategies such as 

differentiation and grouping. A review of collaborative planning meeting agendas indicates that the 

educational associate most often facilitates the collaborative planning meetings in order to provide 

added support.   A review of the Edgewood Welcome Back Packet reveals that collaborative planning 

sessions occur for 45 minutes once weekly. The documents also noted that the focus areas for 

collaborative planning meetings are unit planning, analyzing students’ work and data protocols. 

Key action 4.2: The school allocates and deploys the resources of time, staff 
talent, and funding to address the priorities of growth goals for student 
achievement.  

Effective 
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 The school collaborates with families and community partners to garner resources to meet the needs 

of students and the school. In focus groups, school leadership, teachers and parents reported that the 

school has families who volunteer at the school in a variety of capacities, including assisting in the 

cafeteria, hallways, and classrooms. School leadership, teachers and parents also shared that families 

chaperone on field trips, participate in the Families for Achievement Team, organize school programs 

such as the winter dance and support fundraising ventures. A review of a Families for Achievement 

Team sign in sheet confirms parents’ participation in the group. Additionally, a review of a “Pink Out” 

event flyer, where families are encouraged to support breast cancer awareness, confirms that families 

were invited to contribute to this opportunity.  Continuing, school leadership, teachers, staff and 

parents reported that the school partners with Women Beyond the Community (to provide school 

supplies and mentorship program for 5th grade girls), Boy Scouts of America (to provide a mentorship 

program for boys), Shoot Hoops Not Guns (to provide a character education program and intermural 

sports), Catholic Charities (to provide group sessions), Option Ministries and Community Service (to 

provide resources for families) and Parents in Action (to engage parents in project-based learning 

opportunities in support student achievement). A review of a community partners list confirms these 

partnerships.  
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types3 and multiple sources4 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

                                                           
3 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
4 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Extent to which SER Team Finds Evidence of High 

Levels of Adoption and/or Implementation  

Evidence Relating to Strength of 

Adoption/Implementation Key: 

Not Effective: 

Developing:     

Effective: 

Highly Effective:  

 

Effective:  

 

Highly Effective 
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Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the nine classroom observations that were conducted.  

 

 

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective 
 

78% 22% 0% 

Learning activities and resources align with lesson objective 
 

100% 0% 0% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content  
 

67% 11% 22% 

Alternate presentation of content 
 

89% 0% 11% 

Emphasis of Key Points 
 

78% 22% 0% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks 
 

78% 0% 22% 

Opportunities To Engage With Complex Texts and Tasks 
 

56% 11% 33% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification 
 

56% 33% 11% 

Clear And Scaffolded Questions 
 

78% 0% 22% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 67% 33% 0% 

Specific, Academic Feedback 67% 22% 11% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 

Opportunities for student-to-student interaction 
 

67% 0% 33% 

Evidence-based discussions 
 

44% 11% 44% 

Student academic talk 
 

78% 11% 11% 
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TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  89% 11% 0% 

Smooth routines and procedures  67% 11% 22% 

TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 100% 0% 0% 

Student-to-teacher interactions 89% 11% 0% 

Student-to-Student interactions 78% 22% 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, 
and De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  100% 0% 0% 

Off-task behavior  78% 22% 0% 

Time impact of redirection/discipline or off-task behavior 89% 0% 11% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

 

None 

 

Domain 2: Talented People 

 

None 

 

Domain 3: Vision and Engagement 

 

None 

 

Domain 4: Strategic Leadership 

 

None 
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Appendix C: SER Team Members 
 

The SER visit to the Edgewood Elementary School was conducted on January 22-24, 2018 by a team of 

representatives from Baltimore City Public Schools. 

 

Reginald Trammell is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore 

City Public Schools. Reginald began his career in education in 2000 as an elementary classroom teacher 

with Baltimore City Public Schools. After a decade of providing direct service to scholars, he transitioned 

to the Office of Teaching and Learning as the Education Associate for Elementary and Middle School 

Mathematics. In this role, he wrote curriculum, modelled instruction and facilitated professional 

development opportunities for math instructors. In 2011, Reginald continued to support Baltimore City 

Public Schools through the work of the Engagement Office. Here, he served as a Family and Community 

Engagement Specialist and subsequently secured the role as Parent Involvement Manager. His 

responsibilities included coordinating district-wide learning opportunities for school staff on engaging of 

families and community members and supporting the district’s Title I Parent Involvement Program. 

Reginald is currently earning his Administrator I Certificate to continue his mission of improving public 

education.   

Brianna Kaufman is the Manager for the School Effectiveness Reviews in the Office of Achievement and 

Accountability in Baltimore City Public Schools. Brianna began her career as an elementary art teacher in 

Bryan, TX. After obtaining her Master’s degree, she interned and worked at a number of art museums in 

the education department including the: Dallas Museum of Art, The National Gallery of Art in DC, and the 

Walters Art Museum. In 2008, Brianna made the shift from art education to general education reform as 

a Program Manager at the Fund for Educational Excellence. There she managed a grant from the Bill and 

Melinda Gates Foundation that focused on College and Career Readiness. Prior to joining OAA, Brianna 

worked as the College and Career Readiness Education Specialist for Baltimore City Public Schools. Brianna 

holds a Bachelor’s degree in elementary education from Texas Lutheran University, a Master’s degree in 

Art Education from University of North Texas, and a Master’s of Business Administration from Loyola 

University in Maryland.   

 

Dr. Rinata Tanks is the Coordinator of Multiple Pathways in the Office of Specialized Services with 

Baltimore City Public Schools.  Prior to joining Multiple Pathways, Dr. Tanks served as a Strategic Climate 

Specialist and Student Support Liaison with City Schools’ Office of School Supports. Dr. Tanks also 

worked as an Assistant Principal for Duval County Public Schools and as a Special Education Lead 

Teacher for a number of years. Dr. Tanks currently holds a doctoral degree in Education Leadership with 

a dissertation focus on Multi-Component Intervention Strategies on Students with Disabilities from Nova 

Southeastern University; M.S. in Emotional Disturbances and Learning Disabilities; and a B.S. in 

Criminology both from Florida State University. 
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