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Part I: Introduction and School Background 

Introduction to the School Effectiveness Review 

Baltimore City Public Schools (City Schools) developed the School Effectiveness Framework and the School 

Effectiveness Review process in 2009. The School Effectiveness Review (SER) uses trained school reviewers to 

measure a school’s effectiveness against City Schools’ School Effectiveness Standards. The School 

Effectiveness Standards are aligned with City Schools’ effectiveness frameworks for teachers and school 

leaders.   

The SER provides an objective and evidence-based analysis of how well a school is working to educate its 

students. It generates a rich layer of qualitative data that may not be revealed when evaluating a school solely 

on student performance outcomes. It also provides district and school-level staff with objective and useful 

information when making strategic decisions that impact student achievement.  

The SER team, comprised of representatives from City Schools who have extensive knowledge about schools 

and instruction, gathered information from teachers, students, parents, and leadership during a two and a 

half day site visit. During the visit, the SER team observed classrooms, reviewed selected school documents, 

and conducted focus groups with school leadership, teachers, students, and parents. The SER team analyzed 

evidence collected over the course of the SER to determine the extent to which key actions have been adopted 

and implemented at the school. This report summarizes the ratings in the four domains and related key 

actions, provides evidence to support the ratings, and – based on a rubric – allocates a performance level for 

each key action. More information about the SER process is detailed in the School Effectiveness Review 

protocol, located on the City Schools website and available upon request from the Office of Achievement and 

Accountability in City Schools. 

School Background 

Tench Tilghman Elementary/Middle serves approximately 400 students in grade Pre-K through 8th grade. The 

school is located on N Patterson Park Ave in the Patterson Park neighborhood of Baltimore, Maryland.  The 

principal, Jael Yon Samuel, has been at the school for nine years. For more information about the school’s 

student demographics and student achievement data, please see the School Profile, located on the City 

Schools website. 
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Part II: Summary of Performance Levels 
   Based on trends found in the collected evidence, the SER team assigns a performance level to each key action. 

 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

Domain 1: Highly Effective Instruction 

1.1 School leadership supports highly effective instruction. Highly Effective 

1.2 Teachers use multiple data sources to adjust practice. Effective 

1.3  Teachers deliver highly effective instruction. Effective 

1.4  Teachers establish a classroom environment in which teaching and learning can occur. Highly Effective 

Domain 2: Talented People  

2.1 The school implements systems to select and retain effective teachers and staff whose 
skills and beliefs meet the needs of the school. 

Effective 

2.2 The school makes full use of the evaluation system to develop faculty and staff capacity 
through school-wide reflection and professional development and to hold them 
accountable for performance.  

Effective 

Domain 3: Vision and Engagement  

3.1  The school has a clear vision and mission that promotes a student-centered learning 
environment that reflects, celebrates, and embraces student, staff, and community 
diversity. 

Effective 

3.2 The school cultivates and sustains open communication and decision-making 
opportunities with families and the community.  

Highly Effective 

3.3 The climate and culture of the school creates a welcoming learning environment that 
meets the academic, social, and emotional needs of each student. 

Effective 

Domain 4: Strategic and Professional Management 

4.1  The school manages progress towards clear goals through a cycle of planning, action, 
assessment, and adjustment. 

Effective 

4.2  The school allocates and deploys the resources of time, human capital, and funding to 
address the priority growth goals for student achievement. 

Effective 
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Part III: Findings on Domains of Effective Schools 
 

Domains 
and Key Actions 

Performance Levels 

Level 4: 
Highly Effective 

Level 3: 
Effective 

Level 2: 
Developing 

Level 1:  
Not Effective 

 

Domain 1: Highly Effective Instruction 

 

• School leadership ensures that teachers engage in the planning of the curricula through oversight of 

standards-based units, lessons and pacing. School leadership and teachers reported that teachers are 

using Baltimore City Public Schools (City Schools) curricula and adopted curriculum programs such as 

Wit & Wisdom (1st-5th grade), Fundations (Kindergraten-2nd grade), Amplify ELA (6th-8th grade), and 

Eureka Math (1st-8th grade); which a review of lesson plans confirmed.  As for oversight of planning, 

school leadership reported that all new teachers and teachers who are struggling are required to submit 

lesson plans weekly, which teachers confirmed. Teachers added and a review of lesson plans confirmed 

that feedback on lesson plans is being provided to teachers. For example, in one plan feedback was 

noted as the following: “you have the entire gradual release in the “I do” portion of this lesson. 

Remember moving forward to just put your modeling in the “I do”. After the model, student practice 

during the” we do 1” in which you provide supports and gather data as practice occurs. In the “we do 

2” students are practicing in groups and certain student are working with the teacher.” Further, school 

leadership and teachers stated that school leadership monitors teachers’ planning and pacing during 

collaborative planning meetings, which leadership facilitates, and informal observations.  A review of 

one collaborative planning agenda from September 28, 2018 noted the following: “we will co-plan the 

lesson in session today. After our analysis and discussion, all notes will be put into the lesson so that 

the lesson is detailed. We will create the process charts to align the introduction to new materials.”    

 

• School leadership provides formative feedback and guidance to teachers, aligned to the Instructional 

Framework, which is actionable and clearly describes strengths and areas for growth.  School leadership 

and teachers reported that teachers are observed frequently by members of school leadership and 

receive both verbal and written feedback on their instructional practices.  Specifically, a review of over 

sixty informal observations from the beginning of the school year until the time of the site visit 

confirmed that all teachers have been observed multiple times by school leadership. A review of 

informal observations confirmed that look fors are aligned to the Instructional Framework, noting 

observed or not observed for each Teach action, and feedback includes next steps. For example 

feedback on one informal stated the following: “You have consistently implemented feedback from 

coaching, planning and observations! As a result, your effectiveness improves each day! …. Moving 

forward, plan to explicitly model key skills in a lesson by explaining and showing students what to do. 

Use an anchor chart to post essential learnings, this will become an important resource for students 

when they begin to apply learning independently.”  

 

Key action 1.1:  School leadership supports highly effective instruction. Highly Effective 
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• School leadership demonstrates an understanding of data analysis and ensures the use of a complete 

student learning data-cycle. School leadership and teachers reported that teachers use the Leverage 

Leadership data analysis process to review data, such as exit tickets and Focus Question Tasks (FQT)  for 

trends, group students according to levels of proficiency, and determine and implement strategies to 

address students’ skill deficits.  School leadership added that training and oversight are provided 

through the collaborative planning meetings.  Teachers and a review of meeting agendas confirmed 

that school leadership is facilitating the data analysis process during collaborative planning meetings. 

Finally, school leadership and teachers reported that teachers track data through data walls in their 

classrooms. 

 

 

 

• Teachers analyze students’ progress toward goals. School leadership and teachers reported that each 

grade has an end of the year goal for both literacy and math based upon M-class TRC, math 

assessments, ANET, or PARCC. For example, a review of the School Performance Plan (SPP) confirmed 

the following literacy goal for 1st and 2nd grade: “60% of students to score proficient as measured by the 

EOY M-class TRC test.” Further, teachers stated that they are in the process of completing Student 

Learning Objectives (SLO). Regarding analyzing progress towards goals, school leadership and teachers 

reported using the Leverage Leadership Data Analysis Protocol during collaborative planning meetings 

in which they are sorting student work into four groups of not meeting expectation, partially meeting 

expectation, approaching expectation, and meeting expectation and then identifying strategies to 

reinforce standards and skills. Further, school leadership and teachers stated that they have been 

analyzing exit tickets and Focus Question Tasks (FQT) so far this year. A review of Leverage Leadership 

Data Analysis Forms confirmed that teachers sorted graded student work into four groups and then 

action plan for each group. For example, one Leverage Leadership Data Analysis Form showed the 

following strategies for students in the partially met group for the skill of writing an informational text 

having a topic sentence that is supported by evidentiary sentences and a conclusion sentence:  read 

non-fiction leveled text, use pictures to identify main topics and details, use word banks to write 

sentences, sentence frames or paragraph skeleton.          

 

• Teachers plan and adjust instruction in response to data. School leadership stated that a lesson plan 

template is provided to teachers that includes a gradual release structure [model (I do), guided practice 

(we do and they do) and differentiated independent practice (you do)] and accommodation matrix; 

which a review of lesson plans confirmed. Teachers confirmed the use of the lesson plan template as 

well as noting accommodations for students. Further, school leadership and teachers stated that 

teachers are using data to plan for small group instruction. A review of one lesson plans showed that 

small group activities for math were differentiated based on the students’ skill level. For example, the 

red group’s objective read “Students will be able to subtract from a 2 digit number up to 20 by using 

linking cubes and the number bond strategy”, while the yellow group’s objective read “Students will be 

Key action 1.2: Teachers use multiple data sources to adjust practice.  Effective 
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able to subtract from a 2 digit number up to 100 by using a number bond strategy” and the green 

group’s objective was “Students will be able to solve one step word problems using the number bond 

strategy.” Finally, school leadership and teachers stated that adjustments to instruction are made based 

on formative data collected using a cruising clipboard (observations made by the teacher) or exit tickets. 

For example, teachers stated that they modify instruction through the use of questions, providing 

additional scaffolds, pulling an additional small group or adjusting groups.         

 

• Teachers are beginning to appropriately recommend students for tiered interventions, including some 

opportunities for acceleration. School leadership reported that Falcon 45 is a school wide literacy and 

math intervention and acceleration opportunity for 45 minutes (8:00-8:45) three days a week (Tuesday, 

Thursday, Friday).  School leadership stated that the program will officially launch October 22; however, 

all teachers and parents were able to confirm the program. Some teachers stated and a review of a 

Professional Development (PD) agenda confirmed that teachers had a training on Falcon 45 in August. 

A review of the Falcon 45 handbook confirmed that the program provides advance, proficient, and 

struggling learners with interventions at increasing levels of intensity to accelerate their rate of learning. 

Further, school leadership stated that teachers will use PARCC, Mclass, and i-ready data to identify 

student groups; which some teachers confirmed. Although school leadership stated that Falcon 45 

would also be a time for acceleration, teachers only spoke to it as an intervention. Teachers stated that 

robotics, debate club, and peer tutoring are opportunities for acceleration. Finally, school leadership 

and students mentioned the engineering for the future summer camp as an opportunity for 

acceleration.  

 

 

• Most teachers use and communicate standards-based lesson objectives and align learning activities 

to the stated lesson objectives. In 60% of classes (n=10), teachers communicated standards-based 

lesson objectives by explaining and/or referencing it during the lesson. In one class, the objective was 

posted and read by a student as “Students will be able to fluently add and subtract multi-digit whole 

numbers using the standard algorithm and tape diagram to solve word problems.”  Continuing, in 90% 

of classes, the learning activities and resources aligned with the lesson objectives.  In the same class, 

students were observed solving word problems using both addition and subtraction algorithm, as well 

as tape diagram.     

 

 

 

 

                                                           
1 Key action 1.2 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 
observations are twenty minute in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.3: Teachers deliver highly effective instruction.1 Effective 
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• Most teachers present content in various ways and emphasize key points to make content clear. In 

100% of classes (n=10), teachers presented students with accurate grade-level content aligned to 

appropriate content standards. In all classes, the objectives posted were aligned to Common Core 

State Standards.  Additionally, in 60% of classes, teachers presented content in various ways (two or 

more) to make content clear. In one class, a teacher presented upper case “L” and lower case “l” 

letters through identifying and sorting “L/l” words into upper and lower using a graphic organizer, as 

well as a worksheet in which students traced and colored the letters.  However, in some classes (40%) 

the content was presented in only one way.  Finally, in 90% of classes, teachers emphasized important 

points to focus the learning of content.  For example, in a lesson on identifying story elements, the 

teacher emphasized key concepts such as setting, character, problem, and resolution. 

 

• Teachers use multiple strategies and tasks to engage all students in rigorous work. In 90% of classes 

observed (n=10), teachers scaffolded and/or differentiated tasks by providing rigorous grade-level 

instruction for all students. In one class, the teacher was observed modeling the lesson and providing 

manipulatives for students to use. Continuing, in 90% of classes observed students had opportunities 

and time to grapple with complex texts and/or rigorous tasks.  In the same class as above, students 

worked independently to create arrays and decompose the array into small groups.  

 

• Teachers use evidence-dependent questioning. In 80% of classes (n=10), teachers asked questions 

that required students to cite evidence and clearly explain their thought processes. Additionally, in 

100% of classes, teachers asked questions that were clear and scaffolded.  For example, a teacher 

asked the following questions about a text: “How is the main character’s life changing throughout the 

story?,  How did it change at the end?, Was he happy? When did he start liking books?, What evidence 

from the text tells you that?, What page?, How do you know he was happy?”   

 

• Teachers check for student understanding and provide specific academic feedback. In 70% of classes 

(n=10), teachers conducted one or more checks for understanding that yielded useful information at 

key points throughout the lesson.  In most classes, teachers were observed circulating the room, 

asking questions, and monitoring student progress on the activity to check students’ understanding.  

Also, in 100% of classes, teachers gave students specific academic feedback to communicate current 

progress and next steps to move forward.  In one class, the teacher was observed giving feedback 

based on a class trend, stating “before you compare, you need to figure out the value”. ” 

 

• Some teachers facilitate student-to-student interaction and academic talk. In only 40% of classrooms 

(n=10), did teachers provide multiple or extended opportunities for student-to-student interactions.  

For example, in one class students were observed working in groups. However, in some classes, 

students participated in only one quick “turn and talk” with another student.  Moreover, in only 40% 

of those interactions did students engage in discussions with their peers to make meaning of content 

or deepen their understanding.  For example, in during a turn and talk in one class, students where 

observed discussing how they are going to determine the quotient.  Finally, in 100% of classes, 

students used academic talk, and when necessary teachers consistently and appropriately supported 
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students in speaking academically. For example in the same class mention above, the teacher 

encouraged students to use academic language and students were observed using terms such as 

“multiply”, “divide”, and “fraction”. 

 

 

• Teachers implement routines to maximize instructional time. In 100% of classes (n=10), students 

were idle for very brief (less than 2 minutes) periods of time while waiting for the teachers. For 

example, in all classes, teachers were prepared for instruction with the necessary materials and 

supplies.  In 80% of classes, routines and procedures ran smoothly with minimal or no prompting 

from the teacher. In one class after being prompted, students transitioned from independent  work 

at their desk to the carpet for whole group instruction quickly and without additional reminders from 

the teacher.  

 

• Teachers build a positive, learning-focused classroom culture. In 90% of classes (n=10), teachers’ 

interactions with students were positive and respectful.  In one class, the teacher was observed 

saying “good morning” as students entered the room.  Also, in 100% of classes, students’ interactions 

with the teachers were positive and respectful.   In all classes, students responded to their teachers 

in respectful manner. In 70% of classes, student-to-student interaction was positive and respectful. 

In most classes, students worked well together and related positively to one another. 

 
• Teachers reinforce positive behavior and redirect off-task or challenging behavior, when necessary. 

In 80% of classes (n=10), teachers promoted and reinforced positive behavior.  Some teacher were 

observed using reward systems such as tickets and class dojo for students who were showing their 

PBIS values.  Continuing, in 80% of classes, students were on task and active participants in classwork 

and discussions.  Lastly, in 90% of classes, teachers addressed behavioral issues (if any) with minimal 

interruption to instructional time (2 minutes or less).  In most classes, behavioral issues were 

addressed quickly and effectively and students immediately returned to the assigned task. 

 
 

  

                                                           
2 Key action 1.5 evidence comes directly from classroom observations that were conducted as part of the SER. All classroom 
observations are twenty minute in which the observers are looking for teachers to demonstrate components of the 
Instructional Framework. The completed classroom visit tool can be found in appendix A. 

Key action 1.4: Teachers establish a classroom environment in which 
teaching and learning can occur. 2 

Highly Effective 
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Domain 2: Talented People 

 

• School leadership has created and implemented organizational structures for selection and retention 

across staffing positions that address student well-being and academic performance. School 

leadership and teachers reported that the school has two full-time  non-classroom instructional 

coaches (math and ELA) to support teachers, as well as serving as new teacher mentors.  Further, 

school leadership stated that by providing the additional support of coaches, they have been able to 

retain more teachers. Teachers confirmed the support as well as celebrations of teachers as structures 

for retention. School leadership added that they look at fit of teachers to determine any staffing 

changes. For example, school leadership stated that they moved a teacher to a different grade this 

year based on informal observations and conversations with the teacher last year, which a teacher 

confirmed. Additionally, school leadership stated that they created a 5th/6th grade split classroom 

based on class size and student needs, which a review of the staffing roster and master schedule 

confirmed. Teachers also mentioned the addition of a para position to support the ESOL teacher and 

the growing population of English language learners. School leadership and teachers reported that 

the school has the following resource classes for students:  Music, Art, Technology and Physical 

Education.  Finally, teachers, staff and community partners stated that the school has mental health 

clinicians from Johns Hopkins University and The Life Center of America, a psychologist, a social 

worker, and a full health suite staffed with registered nurses.   

 

• School leadership proactively recruits candidates using some stakeholders and multiple measures to 

assess each candidate’s qualifications in alignment with school needs. School leadership and teachers 

reported that the school recruits candidates through Baltimore City Teaching Residency (BCTR), as 

well as City School’s hiring fairs and teacher recommendations. School leadership reported that 

qualified candidates participated in an interview with school leadership and teachers.  However, 

teachers could only confirm school leadership being part of the interview process. Further, school 

leadership stated that teacher candidates are observed teaching a lesson prior to being hired. Most 

teachers confirmed being observed teaching through their BCTR summer program or in some other 

capacity. A review of documents showed a resume and intent to hire form of a BCTR candidate with 

a note on the resume that stated “9:00 observation”.  

 

• School leadership ensures the implementation of mentoring and induction programs, when 

applicable, to support the development of all new teachers and staff and monitors the program’s 

effectiveness. School leadership and teachers reported that the two instructional coaches are also the 

designated site-based mentors. Continuing, school leadership stated that there is a monthly new 

teacher mentor meeting. A review of the September 4 new teacher mentoring meeting agenda 

confirmed the following topics were covered: lesson planning protocols (submission deadlines, 

procedures, feedback and resubmission expectations), school-wide expectations (attendance, model 

Key action 2.1:  The school implements systems to select and retain effective 

teachers and staff whose skills and beliefs meet the needs of the school. 
Effective 
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Monday’s, collaborative planning, grading and gradebooks, accountability logs, schedules), classroom 

culture (rules, rewards, consequences, procedures to routines, roll-out speeches), and teacher 

survival tips (preparation, planning, and work/life balance).  Additionally, school leadership and 

teachers reported they have professional development for new and struggling teachers weekly in 

which they use the book “Teach Like a Champion”, which a review of PowerPoint presentations and 

sign-in sheets confirmed.  In addition, school leadership and teachers reported that new teachers 

receive support from their mentors such as co-planning, modeling, and lesson plan feedback. Finally, 

school leadership stated that they are monitoring the program’s effectiveness, through  leadership 

team meetings in which the mentors share updates, as well as informal observations.     

 

 

 

• School leadership reinforces performance expectations for all staff and allocates time to support 

staff in meeting those expectations.  School leadership reported that they are in the beginning stage 

of the formal evaluation process; stating that teachers are beginning to develop Individual 

Development Plans (IDP). Further, school leadership stated that the teacher evaluation expectations 

have been communicated to staff in a recent faculty meeting. A review of an October 1 faculty 

meeting agenda confirmed that  school leadership reviewed the evaluation process and the district 

Plug and Play resource, which provides a deeper review of components and milestones of the 

evaluation process. When asked about the evaluation process, school leadership and teachers stated 

it includes the following steps: initial planning conference which includes reviewing their lesson plan 

and data, an observation, and a post observation conference with feedback and suggestions.  

 

• School leadership uses multiple methods to provide timely support and interventions to struggling 

teachers and staff as indicated by data and/or informal or formal observations. School leadership 

reported that struggling teachers are identified through informal observations and collaborative 

planning meeting discussions; then, supports are discussed in leadership meetings. Teachers 

confirmed that informal observations are used to identify struggling teachers.  Continuing, school 

leadership and teachers stated that supports can include: co-planning and modeling with the 

coaches, support from the Anet coach, submitting lesson plans, and attending the Teach Like a 

Champion PD. Teachers added that there are also multiple opportunities for one-on-one supports 

with coaches that are available for struggling teachers. A review of an email confirmed one-on-one 

co-planning and help unpacking the standards from the Anet coach.  Finally, at the time of the site 

visit, school leadership reported that no teachers had a Performance Improvement Plan (PIP). 

 
 

 

 

Key action 2.2:  The school makes full use of the evaluation system to 
develop faculty and staff capacity through school-wide reflection and 
professional development and to hold them accountable for performance. 

Effective  
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• School leadership engages all staff in differentiated professional development based on identified 

needs and in alignment with the school’s instructional vision.  School leadership reported that the 

instructional vision is focused on student engagement, student-to-student interactions, and 

increasing critical and analytical skills.  Continuing, school leadership stated that PD has also focused 

on data and writing.  Teachers confirmed the instructional focus as student to student interaction, 

data analysis and writing across all subjects. In addition teachers reported receiving PD around the 

school-wide intervention, Falcon 45.  School leadership stated that PD is provided during 

collaborative planning meetings, district-wide early release professional learning days, and staff 

meetings.  A review of a Professional Development agenda on August 28 noted the topic 

“practitioners diving deeper into critical analytical thinking in the classroom”. In addition, a review 

of collaborative planning agendas confirmed focus areas such as student-to-student interaction 

planning and data analysis and planning.  
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Domain 3: Vision and Engagement  

 

• The school creates communication systems so that the school community shares a clear 

understanding of, and commitment to, the school mission, vision, and values, including a clear 

understanding of strategic goals and initiatives that support high student achievement. School 

leadership, teachers, students, parents, and community partners all reported that the mission and 

vision is around creating a safe haven that focuses on student’s academic, social, and emotional well-

being. All focus groups reported that the school has a variety of programs to promote the vision and 

mission such as being a community school which offers lots of resources for students and families, as 

well as providing a health suite and mental health services. As for the mission and vision supporting 

high student achievement, school leadership and teachers stated that the instructional coaches 

support academic performance. Parents and students stated that the school’s focus is on students 

meeting or exceeding expectations on PARCC. Parents stated that Falcon 45 is one way in which they 

are preparing students, while students mentioned the afterschool program, robotics, and the 

engineer summer camp as helping them achieve academically. Stakeholders reported that the mission 

and vision are communicated over the announcements, on letters sent home, on the website, 

facebook, and discussed during School Family Council meetings and Professional Developments 

sessions with teachers. A review of the school’s faculty handbook noted the following vision: “We 

envision Tench Tilghman community as being a safe haven for students, parents, teachers, and 

community members in order to change the culture of the community as well as provide a stable 

environment that focuses on academics as well as emotional, social and physical health.” And the 

mission was noted as “Tench Tilghman community school provides all students the opportunity to 

reach their individual potential as positive and productive members of society by providing high 

quality instruction and motivational supports to students and their families in a safe and mutually 

respectful manner.”  

 

• School leadership ensures that the school’s programs are aligned with the school’s mission and vision, 

are culturally relevant, and incorporate skills for 21st century success. School leadership, teachers, and 

parents stated that being a community school and having a Judy center are key programs aligned with 

the school’s mission and vision of creating a safe haven for students, parents, teachers, and 

community members. Regarding cultural relevancy, school leadership, teachers, students, and 

parents all reported that students are being exposed to other cultures through the international club 

and a partnership with Creative Alliance and the Baltimore School for the Arts (BSA) Twigs program. 

A review of an email confirmed that BSA will provide 50 tickets to see a performance of the Nutcracker 

in December. Further, school leadership and teachers stated that they have a growing ESOL 

population and therefore are celebrating Hispanic heritage month and are working to implement 

more programs to celebrate cultures. A review of a building usage/event form confirmed that a 

Key action 3.1:  The school has a clear vision and mission that promotes a 

student-centered learning environment that reflects, celebrates, and 

embraces student, staff, and community diversity.  

Effective 



 
 
 

14 
Baltimore City Public Schools, 2018-19 

Mexican dance class was conducted on October 12 for 4th and 6th grade students as part of their 

Hispanic heritage month celebration. As for incorporating 21st century skills, school leadership stated 

that the school was just awarded a 21st Century Community Learning Centers (21st CCLC) Grant from 

MSDE to expand their afterschool program that offers a variety of academic and enrichment 

programs; which a review of applicant validation response form confirmed. In addition, school 

leadership and teachers stated that the school offers robotics club and coding club, technology as a 

resource class, as well as blended learning classrooms (instruction being delivered online) in middle 

school as part of the pilot program with Amplify ELA. Continuing, teachers stated that they are 

beginning to use google classroom and all classes have access to Ipads and/or laptop carts. Students 

confirmed the use of google classroom, the robotics club, and the blended learning classroom.  

 

• The school implements and monitors school protocols that create an environment where students, 

staff, and families feel welcomed and safe.  School leadership, teachers, and parents reported that 

school leadership greets students each morning and staff are assigned to a post for both arrival and 

dismissal. Continuing, teachers and parents stated that on the first day a school there was huge 

welcoming reception for students and families that included a red carpet for students to walk on as 

they entered the school; which a review of pictures confirmed. Continuing, school leadership, 

teachers and students stated that back to school night (BTSN) included a cookout and a resource fair 

to make sure families are aware of the programs available as a community school. A review of the 

BTSN reminder on facebook confirmed that parents could sign-up for the afterschool program and 

community resources as well as receive dinner, gifts, and prizes for attending.  Regarding ensuring 

stakeholder’s safety, teachers reported that they have hall monitors, cameras, and exterior doors are 

locked. Parents and students confirmed that staff monitors the hallway. Continuing, parents stated 

that the school checks the identification of all visitors and conducts safety drills.  A review of the school 

handbook confirmed the morning routine procedures, PBIS school-wide expectations and codes for 

serious emergencies (red, orange, blue, and purple). Finally, school leadership stated that they 

monitor safety protocols through a dismissal committee, walking the halls, and discussing incidents.   

 

 

 

•     The school employs a variety of regular communication systems with families about school-wide and 

individual student progress. School leadership and teachers reported that the school communicates 

school-wide information through the Parent Link System, newsletters, and flyers.  A review of a 

Parent Link message scheduled for September 28 confirmed the following information was shared: 

“Sign-up for afterschool! This is a friendly reminder that there will be three mandatory parent 

orientations to choose from on Oct 2, from 3-4:40pm, Oct 4 8-9:30am or 3-4:30pm. Registration 

forms can only be completed by a direct family member and during one of the scheduled parent 

orientations. Students performing under grade level will have first priority.” Teachers added that 

Key action 3.2:  The school cultivates and sustains open communication and 

decision-making opportunities with families and the community. 
Highly Effective 
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information is shared through announcements, events, and social media. A review of facebook posts 

confirmed that information is being shared through this method. In addition, school leadership stated 

that the school communicates individual student information through data nights (individual data is 

shared), progress reports, and report cards (teachers are required to write narratives), as well as 

individual phone calls, and home visits (around attendance). Teachers reporting communicating with 

families using class dojo, behavior charts, and face to face conversations at arrival or dismissal. A 

review of the daily monitoring attendance form confirmed that individual phone calls are being made 

when a student is absent. Parents and students confirmed communication through flyers, phone 

calls, class dojo, and events. All stakeholders reported that language link, bi-lingual staff, and 

translated documents are used to support those families that are speakers of other languages, which 

a review of translated documents confirmed.   

 

•     The school builds strong relationships with community stakeholders and leverages resources to meet 

the needs of students and the school. School leadership reported that as a community school they 

build relationships through the resources and services they provide to families and the community. 

The school has a food pantry, clothing bank, health suite, and a washer and dryer for families, 

according to school leadership, teachers, and parents. In addition, school leadership, teachers and 

parents stated that the school provides workshops on topics such as financial literacy. A review of a 

“parents as partners” workshop list confirmed upcoming topics such as anti-bullying (Oct 24), credit 

counseling (Nov 21 and Dec 19), and healthy cooking (April 17).  School leadership noted a number 

of consistent parent volunteers that assist in classrooms, cafeteria, and office help; which teacher, 

students and parents confirmed.  A review of a volunteer orientation flyer, sign-in sheet, and 

PowerPoint presentation confirmed that volunteers are helping with attendance, in the classroom, 

at recess, with the food pantry, and as a tutor.  School leadership and teachers reported that the 

school has several partnerships with organizations such as Toyota (financial support for May day 

celebration and school supplies), downtown locker room, and local churches (tickets to an Orioles 

game, school supplies).  

 

•     The school provides a variety of opportunities for families to participate in, or provide feedback on, 

appropriate school-wide decisions and improvement efforts. School leadership and teachers 

reported that the School Family Council (SFC) meets monthly. Further, teacher stated that topics 

discussed at the first meeting included reviewing the school goals from last year and sharing the goals 

for the upcoming year. A review of the September 17 SFC agenda confirmed a conversation around 

goal planning, as well as creating new sub-committees (family community engagement, climate and 

culture, academic achievement, playground workgroup, and marketing). In addition, school 

leadership reported that the community coordinator holds monthly parent meetings. A review of the 

parent leadership meeting agendas and minutes from August 29th and September 17th confirmed 

that parents are discussing “parents as partner” workshop topic ideas, upcoming events, fundraisers, 

food pantry, and volunteer opportunities. Finally school leadership stated and a review of the Family 

League survey confirmed, the school conducted a community school needs assessment which asks 

“what other program and services would help address the needs of the neighborhood.”    
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•     School leadership establishes multiple tools and routines for frequent and timely communication 

with teachers and staff members regarding policies, progress, and school culture. School leadership 

and teachers reported that the handbook is given to all staff and provides a wealth of information. A 

review of the handbook confirmed that information is shared around the calendar, schedules, 

cafeteria procedures, record keeping/grading policy, lesson plans, promotion policy, teacher/staff 

responsibilities, and expectations. Further, school leadership and teachers stated that school 

leadership communicates with teachers and staff through emails, meetings, and announcements. 

Continuing, school leaders stated and a review of a staff meeting confirmed that at the bottom of 

the staff meeting agendas there is a list of dates to remember.  

 

•     School leadership establishes structures to recognize and celebrate student and staff achievements 

and value. School leadership, teachers, students, and parents reported that students are celebrated 

through different recognition programs such as student of the month and day, Positive Behavior 

Intervention and Supports (PBIS) system (incentives for showing PBIS values), and quarterly award 

ceremonies. A review of the staff handbook confirmed that award assembly are two weeks following 

the end of each quarter and awards include: gold honor roll (100%-90% in all core subject areas), 

silver honor roll (89%-80% in all core subject areas) Most improved, PBIS values, and resource awards 

(art, music, media, and PE). As it relates to staff recognition and motivation, school leadership, 

teacher, and parents stated that there is an award for Educator of the Week and staff can also earn 

Falcon bucks for model Monday (dressing in the school uniform/colors) and then redeem them for 

gifts or time-off. A review of the handbook confirmed that administrators and coaches will identify 

one person to receive the honor of Educator of the Week by exhibiting the following criteria: 

“complies with attendance and punctuality policy and procedures, takes leadership roles, 

communicates about student progress and responds to parent concerns, meets grade and reporting 

deadlines, works collaboratively and sets appropriate examples, represents the B-more PBIS 

expectations consistently.”  Finally, school leadership, teachers, staff, parents, and community 

partners stated that staff participate in monthly staycations (staff outings such as bowling), receive 

kudos at staff meetings, and small treats such as the lovebox at the beginning of the year (school 

supplies for their classroom).     

 

•     The school develops proactive systems that support individual students’ social, emotional, and 

socioeconomic needs. School leadership, teachers, student support staff, and students noted that 

clinicians from the Johns Hopkins Bayview and The Life Center of America work with students in small 

groups and individually that have been identified; as well as the availability of a social worker and 

psychologist on staff.  In addition, school leadership and teachers reported that teachers are 

implementing Paths to Pax in Kindergarten through 2nd grade and cool down corners.  School 

leadership and teachers also stated that PBIS incentives are connected to students demonstrating 

Key action 3.3:  The climate and culture of the school creates a welcoming 

learning environment that meets the academic, social, and emotional needs 

of each student.  

Effective 
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the PBIS values of respect, grit, peace, ands curiosity. A review of the handbook confirmed that 

students receive falcon tickets when caught in the act of showing the four values.  School leadership 

and student support staff reported that the school has an active Student Support Team (SST) process 

to support students with additional academic or behavior needs, which a review SST forms 

confirmed. As for socioeconomic needs, school leadership, teachers, staff, parents, students, and 

community partners once again stated that the community school model provides a wealth of 

resources for students and families such as: uniforms, washer and dryer facilities, food bank, and 

weekend bags, and a full health suite. A review of a weekend bag letter home, food pantry flyer, and 

uniform sign-out sheet confirm the aforementioned supports for students and families.    
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Domain 4: Strategic and Professional Management 

 

• School leadership collaborates with multiple stakeholders to establish and communicate measurable 

goals for the improvement of student learning.  School leadership reported that teachers worked with 

school leadership to analyze the PARCC data and then develop grade level individual goals. When asked 

about school-wide goals, all teachers could speak to their goal for their grade level.  In addition, school 

leadership stated that school-wide goals were shared with families and community partners at the 

September 17 SFC meeting; which a review of the SFC agenda confirmed.  School leadership, teachers, 

and a review of the school performance plan (SPP) showed the following goals for Literacy by grade 

band: Pre-K: 93% of students to score proficient as measured by the EOY district literacy assessment; 

50% of students to score RB as measured by the EOY M-Class TRC test; Kinder: 65% of students will 

score proficient as measured by the EOY M-Class TRC test; 1st-2nd: 60% of students to score proficient 

as measured by the EOY M-Class TRC test; 10% of students will increase by one whole level on anchor 

standard W.2 as measured by a PARCC-like rubric.; 3rd-8th: 10% of students will increase by one whole 

level on anchor standard W.2 as measured by a PARCC rubric. Further, school leadership, teachers, and 

a review of the school performance plan (SPP) showed the following goals for Math by grade band: Pre 

K: 80% of students will score proficient as measured by the district’s EOY assessment in math.; 

Kindergarten: 60% of students will score proficient as measured by the district’s EOY assessment in 

math.; Grades 1-3: The class average by interim 3 in ANET is a 60%; Grades 4-8: 70% of students increase 

their PARCC score by at least 20 points; 50% of students increase their PARCC score by 1 whole level 

(i.e. increasing from a 2 to a 3). Finally, school leadership and teachers, and a review of the school 

performance plan (SPP) stated they have an attendance goal of 97%. 

 

• School leadership collaborates with staff to develop and communicate strategies that are aligned to 

school goals. School leadership reported that the goals and strategies have been communicated to staff 

through faculty meetings, professional development, and collaborative planning meetings. A review of 

an Instructional Leadership Team (ILT) meeting agenda from September 10 confirmed that the group 

reviewed  strategies align to the goals. Continuing, school leadership stated that strategies aligned to 

the academic goals include: analyzing data, Falcon 45 school-wide intervention, 90-minute 

collaborative planning meetings, as well as student-to-student interaction, cube annotation strategy 

for math, and writing conferences. While not all teachers could speak to all the strategies, teachers 

were able to confirm analyzing data through the leverage leadership protocol, Falcon 45 intervention, 

and the 6-step writing process.   Regarding the school’s attendance goal, school leadership reported 

that strategies include monitoring attendance weekly, conducting home visits, phone calls home, 

providing incentives for coning to school, and removing barriers such as transportation, uniforms, etc.  

Teachers confirmed the aforementioned attendance strategies, adding that the school uses Positive 

Behavior Interventions and Supports (PBIS) to incentivize students with good attendance and school 

leadership and teachers speak to students regularly about the importance of attending school daily. A 

Key action 4.1:  The school manages progress towards clear goals through a 

cycle of planning, action, assessment, and adjustment. 
Effective 
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review of the SPP confirmed the following strategies for academic goals: weekly content planning 

meetings that will enable teachers to collaboratively plan standards-based tasks and conduct 

quantitative and qualitative data analysis of student work to reflect and improve their practice, use of 

the CUBE annotation strategy, use of the 6-Step Writing Process to teach students how to write 

evidenced -based selected responses and a range of prose constructed responses using relevant textual 

evidence that strengthen their claims, implement a school-wide intervention program will take place 

three times per week for 45 minutes to meet the needs of various learners, and conduct weekly 

informal observations of teachers and provide relevant feedback, co-teaching, modeling or co-planning 

with clear next steps to continually implement high-quality math instruction. Finally, a review of the 

SPP confirmed the following strategies for the attendance goal: attendance monitors will provide 

personalized early outreach by communicating with families via telephone and conducting home visits 

for routinely absent students, and school-wide celebrations will be implemented to recognize strong 

and improved student attendance. 

 

• School leadership and all staff participate in analysis of school-wide data and instructional practices to 

monitor progress toward goals and plans to revisit and adjust action plans as needed. School leadership 

reported, and teachers confirmed that teachers are analyzing data in their weekly collaborative 

planning meetings and then the coaches and members of the Instructional Leadership Team (ILT) are 

bringing grade level data to the bi-weekly ILT meetings to analyze and track school-wide data.  However, 

a review of ILT meeting agendas from Sept 10 and 24 did not include any data sharing or analysis. School 

leadership stated that PARCC data was shared with the staff at large and analyzed at the beginning of 

the year to determine goals and strategies for this year, which teachers confirmed. A review of a July 6 

summer planning session agenda confirmed reviewing PARCC data. However, due to the timing of the 

site visit, no school-wide data analysis documentation was available yet since only baseline assessments 

have been administered.    

 

 

•     Budget distributions and resource allocations are aligned to school goals and priorities that support 

equitable learning environments. School leadership and teachers reported that the school has 

prioritized funds to ensure having two full time instructional coaches that support teachers with 

academic content and instructional strategies. In addition, school leadership stated that funds have 

been allocated for Experience Corp (who provide in-class support with academics as well as acts as 

mentors for k-2), and for resource classes (which allows for the 90 min collaborative planning). A 

review of invoices confirmed contracting with Experience Corp to support small group instruction  

and Art with a Heart to provide additional resource class. Teachers confirmed the additional resource 

teachers and also mentioned technology as a priority within the budget. In addition, teachers and 

parents mentioned funds are utilized  to support attendance incentives. Further, school leadership 

reported that if they do not have money for something, then they will write a grant. Referencing the 

Key action 4.2:  The school allocates and deploys the resources of time, human 

capital, and funding to address the priority growth goals for student 

achievement. 

Effective 
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21st Century Community Learning Centers (21st CCLC) Grant from MSDE, which allowed them to 

expand the afterschool program from 80 to 180 seats. Finally, school leadership stated and teachers 

confirmed that the budget was shared with teachers for input and feedback.  

 

•     School leadership uses distributive leadership to strategically empower staff to take ownership of 

essential responsibilities and decisions and holds staff accountable. School leadership reported that 

they look at staff’s strengths and experience, then delegate responsibilities based on talents.  

Teachers added that tenured teachers that have demonstrated leadership qualities are members of 

the ILT. School leadership and teachers stated that teachers participate on committees such as the 

green team, robotics, international, awards, and SFC; which a review of committee sign-up sheets 

confirmed. Parents and students also confirmed that teachers are leading committees such as the 

green team and international club. Finally, school leadership stated that they are overseeing the 

committees through building usage forms, which teachers submit to request meeting space, and 

attached agendas. Teachers confirmed having to submit agendas prior to and meeting notes after to 

school leadership.    

 
•     School leadership leverages common staff time to focus on professional learning and collaboration 

in support of student achievement. School leadership reported that teachers have weekly 90-minute 

collaborative planning meetings, which teachers confirmed.  Further, school leadership stated that 

teachers meet in grade bands (pre-kindergarten- 1st; 2nd/3rd and elementary special education self-

contained; 4th-6th; and 7th-8th and middle school special education self-contained).  Continuing, school 

leadership and teachers stated that the instructional coaches facilitate the collaborative planning 

meetings, rotating the focus between math and ELA unless a teacher only teaches one content and 

then its weekly.  Teachers stated that during collaborative planning they are using the leveraging 

leadership data protocol, which a review of collaborative planning meetings confirm. For example, in 

a collaborative planning meeting agenda dated October 4th teacher reviewed students work (FQT), 

analyzed student tasks and completed the leverage leadership planning protocol, then reviewed 

upcoming FQT and unpacked embedded skills.    
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Performance Level Rubric 

The SER team will use the following guidance to select a performance level for each key action. Note that 

the quality standard for each performance level is based upon: the extent to which the SER team finds 

multiple types3 and multiple sources4 of evidence AND the extent to which the SER team finds evidence 

of high levels of adoption and/or implementation of a practice or system. The SER team will also reflect 

on the Instructional Framework and School Leadership Framework in their analysis prior to assigning a 

rating for each key action. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Rating Performance 

Level 

Quality Standard  

1 Not Effective Evidence indicates that the key action is not a practice or system that has been 

adopted and/or implemented at the school, or the level of adoption/implementation 

does not improve the school’s effectiveness. 

2 Developing  Evidence indicates that the key action (including some indicators) is a practice or 

system that is emerging at the school, but that it has not yet been implemented at a 

level that has begun to improve the school’s effectiveness, OR that the impact of the 

key action on the effectiveness of the school cannot yet be fully determined. 

3 Effective Evidence indicates that the key action (including most indicators) is a practice or 

system that has been adopted at the school, and is implemented at a level that is 

improving the school’s effectiveness. 

4 Highly 

Effective 

Evidence indicates that the key action (including all indicators) is a practice or system 

that has been fully adopted at the school, and is implemented at a level that has had 

a strong, significant or sustainable impact on the school’s effectiveness. 

                                                           
3 “Multiple types of evidence” is defined as evidence collected from two or more of the following: document 
review, stakeholder focus groups; and classroom observations. 
4 “Multiple sources of evidence” is defined as evidence collected from three or more stakeholder focus groups; 
two or more documents; and/or evidence that a descriptor was documented in 75% or more of lessons observed 
at the time of the visit. 
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Extent to which SER Team Finds Evidence of High 

Levels of Adoption and/or Implementation  

Evidence Relating to Strength of 

Adoption/Implementation Key: 

Not Effective: 

Developing:     

Effective: 

Highly Effective:  

 

Effective:  

 

Highly Effective 
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Appendix A: Classroom Observation Data 
 
The classroom visit tool is aligned to Baltimore City Schools Instructional Framework. During each 

classroom visit, the observer collects evidence based on his/her observations and then determines 

whether the indicator was “evident”, “partially evident” or “not evident” for each of the 22 indicators. 

Below is the summary of the 10 classroom observations that were conducted.  

 

TEACH 1: Communicate Standards-Based Lesson Objectives  Evident 
Partially 
Evident 

Not 
Evident 

Communication of objective 
 

60% 40% 0% 

Learning activities and resources align with lesson objective 
 

90% 10% 0% 

TEACH 2: Present Content Clearly  Evident 
Partially 
Evident 

Not 
Evident 

Accurate, grade-level content  
 

100% 0% 0% 

Alternate presentation of content 
 

60% 0% 40% 

Emphasis of Key Points 
 

90% 10% 0% 

TEACH 3: Use Strategies and Tasks To Engage All Students In Rigorous 
Work  

Evident 
Partially 
Evident 

Not 
Evident 

Scaffolded and/or Differentiated Tasks 
 

90% 0% 10% 

Opportunities To Engage With Complex Texts and Tasks 
 

90% 0% 10% 

TEACH 4: Use Evidence-Dependent Questioning  Evident 
Partially 
Evident 

Not 
Evident 

Questions Requiring Justification 
 

80% 20% 0% 

Clear And Scaffolded Questions 
 

100% 0% 0% 

TEACH 5: Check For Understanding and Provide Specific, Academic 
Feedback    

Evident 
Partially 
Evident 

Not 
Evident 

Informative Checks for Understanding 70% 30% 0% 

Specific, Academic Feedback 100% 0% 0% 

TEACH 6: Facilitate Student-To-Student Interactions and Academic 
Talk    

Evident 
Partially 
Evident 

Not 
Evident 

Opportunities for student-to-student interaction 
 

40% 40% 20% 

Evidence-based discussions 
 

40% 40% 20% 

Student academic talk 
 

100% 0% 0% 

TEACH 7: Implement Routines To Maximize Instructional Time    Evident 
Partially 
Evident 

Not 
Evident 

Maximized instructional time  100% 0% 0% 

Smooth routines and procedures  80% 20% 0% 
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TEACH 8: Build A Positive, Learning-Focused Classroom Culture    Evident 
Partially 
Evident 

Not 
Evident 

Teacher-to-student interactions 90% 10% 0% 

Student-to-teacher interactions 100% 0% 0% 

Student-to-Student interactions 70% 30% 0% 

TEACH 9: Reinforce Positive Behavior, Redirect Off-Task Behavior, and 
De-escalate Challenging Behavior  

Evident 
Partially 
Evident 

Not 
Evident 

Reinforce positive behavior  80% 20% 0% 

Off-task behavior  80% 20% 0% 

Time impact of redirection/discipline or off-task behavior 90% 10% 0% 
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Appendix B: School Report Comments 

 
Domain 1: Highly Effective Instruction 

 

None 

 

Domain 2: Talented People 

 

None 

 

Domain 3: Vision and Engagement 

 

None 

 

Domain 4: Strategic Leadership 

 

None 
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Appendix C: SER Team Members 
 

The SER visit to the Tench Tilghman Elementary/Middle School was conducted on October 9-11, 2018 by 

a team of representatives from Baltimore City Public Schools. 

 

Brianna Kaufman is the Manager for the School Effectiveness Reviews in the Office of Achievement and 

Accountability in Baltimore City Public Schools. Brianna began her career as an elementary art teacher in 

Bryan, TX. After obtaining her Master’s degree, she interned and worked at a number of art museums in 

the education department including the: Dallas Museum of Art, The National Gallery of Art in DC, and the 

Walters Art Museum. In 2008, Brianna made the shift from art education to general education reform as 

a Program Manager at the Fund for Educational Excellence. There she managed a grant from the Bill and 

Melinda Gates Foundation that focused on College and Career Readiness. Prior to joining OAA, Brianna 

worked as the College and Career Readiness Education Specialist for Baltimore City Public Schools. Brianna 

holds a Bachelor’s degree in elementary education from Texas Lutheran University, a Master’s degree in 

Art Education from University of North Texas, and a Master’s of Business Administration from Loyola 

University in Maryland.   

Katherine Harris Toler is a Program Evaluator II in the Office of Achievement and Accountability in 

Baltimore City Public Schools.  Prior to joining OAA, Ms. Toler was a District Mentor in the Office of Teacher 

Support and Development.  In Baltimore City Public Schools, Ms. Toler has served as teacher, Academic 

Coach, Dean of Instruction, and High School Administrator.  Ms. Toler has also served as teacher in the 

Anne Arundel County Public School System, the Baltimore County Public School System and the Vance 

County Public School System in North Carolina.  She holds a B.A. in English with a Concentration in 

Secondary Education from North Carolina Central University and a Masters of Education in School 

Improvement Leadership from Goucher College. 

Mona Khajawi is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore City 

Public Schools.  She has had a variety of experience in the field of education, including teaching, program 

management and evaluation. Most recently, she worked in the capacity of Evaluation Specialist with City 

Year in Washington, D.C., assessing the quality of educational programming implemented by 140 

AmeriCorps members in eleven schools throughout the district. She initially gained exposure to evaluation 

while interning with the Academy for Educational Development, where she assisted in conducting reviews 

of a subset of the Gates-funded small schools in New York City. Previously, she also taught English in a 

rural high school in Ukraine, and served as an Assistant Program Coordinator of the AmeriCorps program 

at the Latin American Youth Center in Washington, D.C.  Mona holds a Bachelor’s degree in English 

Literature from the University of Maryland, College Park, and a Master’s degree in Education Policy from 

Teachers College, Columbia University.  
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Reginald Trammell is a Program Evaluator II in the Office of Achievement and Accountability in Baltimore 

City Public Schools. Reginald began his career in education in 2000 as an elementary classroom teacher 

with Baltimore City Public Schools. After a decade of providing direct service to scholars, he transitioned 

to the Office of Teaching and Learning as the Education Associate for Elementary and Middle School 

Mathematics. In this role, he wrote curriculum, modelled instruction and facilitated professional 

development opportunities for math instructors. In 2011, Reginald continued to support Baltimore City 

Public Schools through the work of the Engagement Office. Here, he served as a Family and Community 

Engagement Specialist and subsequently secured the role as Parent Involvement Manager. His 

responsibilities included coordinating district-wide learning opportunities for school staff on engaging of 

families and community members and supporting the district’s Title I Parent Involvement Program. 

Reginald is currently earning his Administrator I Certificate to continue his mission of improving public 

education.   


